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Each unit in The Historian’s Apprentice series deals with an important historical topic. It 
introduces students to a five-step set of practices designed to simulate the experience of being 
a historian and make explicit all key phases of the historian’s craft.  

       The Historian’s Apprentice: A Five-Step Process
1. Reflect on Your Prior Knowledge of the Topic

Students discuss what they already know and how their prior knowledge may
shape or distort the way they view the topic.

2. Apply Habits of Historical Thinking to the Topic
Students build background knowledge on the basis of five habits of thinking that
historians use in constructing accounts of the past.

3. Interpret the Relevant Primary Sources
Students apply a set of rules for interpreting sources and assessing their relevance
and usefulness.

4. Assess the Interpretations of Other Historians
Students learn to read secondary sources actively, with the goal of deciding among
competing interpretations based on evidence
in the sources.

5. Interpret, Debate, and Write About the Topic Yourself
Students apply what they have learned by constructing evidence-based
interpretations of their own in a variety of ways.
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The goal of The Historian’s Apprentice units  
is to expose students in a manageable way to 
the complex processes by which historians 
practice their craft. By modeling what historians 
do, students will practice the full range of skills 
that make history the unique and uniquely 
valuable challenge that it is. 
Modeling the historian’s craft is not the same as 
being a historian—something few students will 
become. Therefore, a scaffolding is provided 
here to help students master historical content 
in a way that will be manageable and useful 
to them.
Historical thinking is not a simple matter of 
reciting one fact after another, or even of 
mastering a single, authoritative account. 
It is disciplined by evidence, and it is a 
quest for truth; yet, historians usually try to 

clarify complex realities and make tentative 
judgments, not to draw final conclusions. In 
doing so, they wrestle with imperfect sets of 
evidence (the primary sources), detect multiple 
meanings embedded in those sources, and 
take into account varying interpretations by 
other historians. They also recognize how wide 
a divide separates the present from earlier 
times. Hence, they work hard to avoid present-
mindedness and to achieve empathy with 
people who were vastly different from us. 
In their actual practice, historians are masters 
of the cautious, qualified conclusion. Yet they 
engage, use their imaginations, and debate 
with vigor. It is this spirit and these habits of 
craft that The Historian’s Apprentice seeks to 
instill in students.

Teacher Introduction
Teaching the Historian’s Craft

The Historian’s Apprentice is a five-step process. However, the materials presented here are 
organized into four parts. Part I deals with the first two of the five steps of the process. Each of 
the other three parts then deals with one step in the process. Here is a summary of the four parts 
into which the materials are organized:   

Teacher Introduction.  Includes suggested day-by-day sequences for using these 
materials, including options for using the PowerPoint presentations. One sequence is 
designed for younger students and supplies a page of vocabulary definitions. 

Part 1.  A student warm-up activity, an introductory essay, a handout detailing a set of 
habits of historical thinking, and two PowerPoint presentations (Five Habits of Historical 
Thinking and What Did It Mean to Be a Puritan?). Part 1 (including the PowerPoints) 
deals with The Historian’s Apprentice Steps 1 and 2. 

Part 2.  A checklist for analyzing primary sources, several primary sources, and worksheets 
for analyzing them. Part 2 deals with The Historian’s Apprentice Step 3.

Part 3.  Two secondary source passages and two student activities analyzing those 
passages. Part 3 deals with The Historian’s Apprentice Step 4.

Part 4.  Two optional follow-up activities enabling students to write about and/or debate 
their own interpretations of the topic. Part 4 deals with The Historian’s Apprentice 
Step 5.

The Historian’s Apprentice: Five-Steps in Four Parts 
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Teacher 
INTRODUCTION

Below is one possible way to use this Historian’s Apprentice unit. Tasks are listed day by day in a 
sequence taking five class periods, with some homework and some optional follow-up activities.
PowerPoint Presentation: Five Habits of Historical Thinking.  This presentation comes with each 
Historian’s Apprentice unit. If you have used it before with other units, you need not do so again. If you 
decide to use it, incorporate it into the Day 1 activities. In either case, give students the “Five Habits of 
Historical Thinking” handout for future reference. Those “five habits” are as follows:  

• History Is Not the Past Itself
• The Detective Model: Problem, Evidence, Interpretation
• Time, Change, and Continuity
• Cause and Effect
• As They Saw It: Grasping Past Points of View

Warm-Up Activity. Homework assignment: Students do the Warm-Up Activity. This activity 
explores students’ memories and personal experiences shaping their understanding of the topic. 

Day 1: Discuss the Warm-Up Activity, then either have students read or review the “Five Habits of 
Historical Thinking” handout, or use the Five Habits PowerPoint presentation.
Homework assignment: Students read the background essay “The Puritan Commonwealth in 
New England.”

Day 2: Use the second PowerPoint presentation, What Did It Mean to Be a Puritan?, to provide an 
overview of the topic for this lesson. The presentation applies the Five Habits of Historical Thinking 
to this topic. Do the two activities embedded in the presentation. 
Homework assignment: Students read the “Interpreting Primary Sources Checklist.” The 
checklist teaches a systematic way to handle sources: 

• Sourcing
• Contextualizing
• Interpreting meanings
• Point of view
• Corroborating sources

Day 3: In class, students study some of the ten primary source documents and complete “Source 
Analysis” worksheets on them. They use their notes to discuss these sources. (Worksheet 
questions are all based on the concepts on the “Interpreting Primary Sources Checklist.”)  

Day 4: In class, students complete the remaining “Source Analysis” worksheets and use their notes 
to discuss these sources. Take some time to briefly discuss the two secondary source passages 
students will analyze next.
Homework assignment: Student read these two secondary source passages.

Day 5: In class, students do the two “Secondary Sources” activities and discuss them. These activities 
ask them to analyze the two secondary source passages using four criteria:

• Clear focus on a problem or question
• Position or point of view
• Use of evidence or sources
• Awareness of alternative explanations

Follow-Up Activities (optional, at teacher’s discretion). 
Do as preferred: the DBQ Essay Assignment and/or the Structured Debate.

Suggested Five-Day Sequence
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Teacher 
INTRODUCTION

If you have less time to devote to this lesson, here is a suggested shorter sequence. The sequence 
does not include the PowerPoint presentation Five Habits of Historical Thinking. This presentation is 
included with each Historian’s Apprentice unit. If you have never used it with your class, you may want 
to do so before following this three-day sequence. 
The three-day sequence leaves out a few activities from the five-day sequence. It also suggests 
that you use only six key primary sources. However, it still walks students through the steps of the 
Historian’s Apprentice approach: clarifying background knowledge, analyzing primary sources, 
comparing secondary sources, and debating or writing about the topic. 

Warm-Up Activity. Homework assignment: Ask students to read or review the “Five Habits of 
Historical Thinking” handout and read the background essay “How ‘Radical’ Was the American 
Revolution?”

Day 1: Use the PowerPoint presentation What Did It Mean to Be a Puritan? It provides an overview 
of the topic for this lesson by applying the Five Habits of Historical Thinking to it. Do the two 
activities embedded in the presentation. 
Homework assignment: Students read or review the “Interpreting Primary Sources Checklist.” 
The checklist teaches a systematic way to handle sources.

Day 2: In class, students study some of the ten primary source documents and complete “Source 
Analysis” worksheets on them. They then use their notes to discuss these sources. Documents 
1, 2, 5, 6, 9, and 10 are suggested.
You may wish to make your own choices of primary sources. Use your judgment in deciding how 
many of them your students can effectively analyze in a single class period.  
Homework assignment: Student read the two secondary source passages.

Day 3: In class, students do the two “Secondary Sources” activities and discuss them. These 
activities ask them to analyze the two secondary source passages using four criteria.

Follow-Up Activities (optional, at teacher’s discretion): 
Do as preferred: the DBQ Essay Assignment and/or the Structured Debate.

Suggested Three-Day Sequence
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Teacher 
INTRODUCTION

For younger students, parts of this lesson may prove challenging. If you feel your students need a 
somewhat more manageable path through the material, see the suggested sequence below. 
If you want to use the Five Habits of Historical Thinking PowerPoint presentation, this sequence takes 
four class periods. If you do not use this PowerPoint, you can combine Day 1 and Day 2 and keep 
the sequence to just three days. We suggest using six primary sources only. The ones listed for Day 3 
are less demanding in terms of vocabulary and conceptual complexity. For Day 4, we provide some 
simpler DBQs for the follow-up activities. 
Vocabulary: A list of vocabulary terms in the sources and the introductory essay is provided on 
page 7 of this booklet. You may wish to hand this sheet out as a reading reference, you could make 
flashcards out of some of the terms, or you might ask each of several small groups to use the 
vocabulary sheet to explain terms found in one source to the rest of the class. 

SUGGESTED FOUR-DAY SEQUENCE

Warm-Up Activity. Homework assignment: Students do the Warm-Up Activity. This activity 
explores students’ memories and personal experiences shaping their understanding of the topic. 

Day 1: Discuss the Warm-Up Activity. Show the Five Habits of Historical Thinking PowerPoint 
presentation (unless you have used it before and/or you do not think it is needed now). If you 
do not use this PowerPoint presentation, give students the “Five Habits of Historical Thinking” 
handout and discuss it with them.
Homework assignment: Ask students to read the background essay “The Puritan 
Commonwealth in New England.”

Day 2: Use the PowerPoint presentation What Did It Mean to Be a Puritan? This introduces the 
topic for the lesson by applying the Five Habits of Historical Thinking to it. Do the two activities 
embedded in the presentation. 
Homework assignment: Students read or review the “Interpreting Primary Sources Checklist.” 
The checklist offers a systematic way to handle sources.

Day 3: Discuss the “Interpreting Primary Sources Checklist” and talk through one primary source 
document in order to illustrate the meaning of the concepts on the checklist. Next, have students 
complete “Source Analysis” worksheets after studying primary source documents 1, 3, 4, 8, 9, 
and 10.
Homework assignment: Students read the two secondary source passages.

Day 4: Students do only “Secondary Sources: Activity 2” and discuss it. This activity asks them to 
choose the two primary sources that best back up each secondary source passage.

Follow-Up Activities (optional, at teacher’s discretion): 
Do as preferred: the DBQ Essay Assignment and/or the Structured Debate.
Here are some alternative DBQs tailored to the six primary sources recommended here:

Was Puritan New England in the 1600s mainly harmonious and unified, or full of 
conflict and division? 

“Puritan ideas only seem grim to us. To the Puritans, they were realistic about how 
hard life was and true to what they believed God wanted of them.” Explain why you 
do or do not agree with this statement.

Suggestions for Use with Younger Students
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Vocabulary: The Introductory Essay
• Calvinism: A strict form of Protestantism based on the teachings of John Calvin
• covenant: A special binding agreement between two individuals or groups

dissenter: Someone who protests or disagrees with a prevailing or official viewpoint
• fanatic: Someone with an extreme, uncritical, often zealous support for some belief or system of beliefs
• persecution: Subjugating or harassing a person or group
• predestination: The belief that events are fully determined ahead of time and cannot be altered by human will
• theocratic: Describes rule by priests or by other religious officials based on their religious beliefs

Vocabulary: The Primary Sources
• affliction: Pain or distress
• forbearance: Restraint; holding back and exercising patience
• idolatrous: Worshipping idols; usually used to describe those seen as worshipping false gods or idols
• irrevocable: Not able to be repealed or revoked
• lascivious: Describes lustful behavior; in this case, anything boldly wanton or unrestrained
• Popery: A derogatory or critical term for efforts to spread Roman Catholic teachings
• prelacy: The key dignitaries or officials of a church
• profane: Anything seen as unholy or as showing contempt for what is considered sacred
• regenerate: In this case, theological term for those who have been spiritually reborn
• usurp:  Seize by force or take over illegitimately

Vocabulary: The Secondary Sources
• aspirations: Strong desires or longed-for ideals
• broached: Mentioned or suggested, usually for the first time
• covetous: Grasping after wealth or some other valued good
• dialectician: In this case, someone skilled in logic and theological debate
• expounded: Explained or set forth carefully and in detail
• heterodoxy: Views or doctrines that do not fit with an official creed
• metaphysical: Describes very abstract knowledge about the ultimate foundations of thought and existence
• recondite: Very difficult to understand; something beyond ordinary understanding
• schema: A systematic organizing set of ideas or concepts
• social hierarchy: A system of social classes set in order from the highest in status and/or wealth to the lowest
• subversive: Traitorous; undermining an established social order
• undeferential: Not showing proper respect to authority
• upwardly mobile: Seeking to rise up a social ladder or social-class hierarchy
• yeomen: A class of small landholders who cultivated their own land but had lower status than the gentry

Vocabulary
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Teacher 
INTRODUCTION

Part 1: The Puritans—Providing the Context
Note to the teacher: The next pages provide materials meant to help students better understand and 
evaluate the Puritans. The materials also seek to teach students the Five Habits of Historical Thinking.
This section includes the following: 

• PowerPoint presentation: The Five Habits of Historical Thinking
This presentation illustrates five habits of thought or modes of analysis that guide historians
as they construct their secondary accounts of a topic. These Five Habits are not about
skills used in analyzing primary sources. (Those are dealt with more explicitly in a handout
in the next section.) These Five Habits are meant to help students see history as a way
of thinking, not as the memorizing of disparate facts and pre-digested conclusions. The
PowerPoint uses several historical episodes as examples to illustrate the Five Habits. In two
places, it pauses to ask students to do a simple activity applying one of the habits to some
of their own life experiences.
If you have used this PowerPoint with other Historian’s Apprentice units, you may not need to
use it again here.

• Handout: “The Five Habits of Historical Thinking”
This handout supplements the PowerPoint presentation. It is meant as a reference for
students to use as needed. If you have used other Historian’s Apprentice units, your
students may only need to review this handout quickly.

• Warm-Up Activity
A simple exercise designed to help you see what students know about the Puritans, what
confuses them, or what ideas they may have absorbed about it from popular culture,
friends and family, etc. The goal is to alert them to their need to gain a clearer idea of the
past and be critical of what they think they already know.

• Introductory essay: “The Puritan Commonwealth in New England”
The essay provides enough basic background information on the topic to enable students
to assess primary sources and conflicting secondary source interpretations. At the end of
the essay, students get some points to keep in mind about the nature of the sources they
will examine and the conflicting secondary source interpretations they will debate.

• PowerPoint presentation: What Did It Mean to Be a Puritan?
This PowerPoint presentation reviews the topic for the lesson and shows how the Five
Habits of Historical Thinking can be applied to a clearer understanding of it. At two points,
the presentation calls for a pause and prompts students to discuss some aspects of their
prior knowledge of the topic. The proposed sequences suggest using this PowerPoint
presentation after assigning the introductory essay, but you may prefer to reverse this order.
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Student Activity

This lesson deals with the Puritans who settled New 
England in the 1600s. Whenever you start to learn 
something about a time in history, it helps to think first 
of what you already know about it, or think you know. 
You probably have impressions, or you may have 
read or heard things about it already. Some of what 
you know may be accurate. You need to be ready 
to alter your fixed ideas about this time as you learn 
more about it. This is what any historian would do. To 
do this, study this illustration and take a few notes in 
response to the questions below it. 

Warm-Up Activity
What Do You Know About the Puritans?

This print from 1884 shows a Puritan 
husband and wife walking through snow on 
their way to church. Is this how you picture 
the Puritans of New England when you hear 
about them? What features of this drawing 
fit with the ideas about the Puritans you have 
heard or read about? 

Have you ever heard anyone criticize 
someone or something as “too puritanical”? 
What do they mean? Do you think the 
actual Puritans of New England were “too 
puritanical”? Where have your own ideas 
about the Puritans come from?

Most historians say images like this, or ideas 
about how puritanical the New England 
Puritans were, are false stereotypes. What 
do you think they mean? What positive 
or friendly ideas about Puritans have you 
read or heard about? Could these also 
be stereotypes, or do you think they are 
accurate? Why or why not?
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