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I.  Black CodesI.  Black CodesI.  Black CodesI.  Black Codes    

    A.  Why PassedA.  Why PassedA.  Why PassedA.  Why Passed    

        1.  1.  1.  1.  To limit the rights and equality of African-Americans   

     2.  2.  2.  2.  As a means of keeping their needed cheap (free) labor source          

    B.  Rights / Freedoms Under the Black CodesB.  Rights / Freedoms Under the Black CodesB.  Rights / Freedoms Under the Black CodesB.  Rights / Freedoms Under the Black Codes    

        1. 1. 1. 1.     Make contracts and wills               

        2.  2.  2.  2.  Lease property         

    C.C.C.C.        Restrictions Placed on African-Americans by the Black Codes                   

                                                            1.  Citizenship rights1.  Citizenship rights1.  Citizenship rights1.  Citizenship rights    

            a.a.a.a.        Could not vote                           

b.  b.  b.  b.  Could not hold political office      

            c. c. c. c.     Could not serve on juries              

            d.  d.  d.  d.  Not allowed to give sworn statements in court    

                    2.   Personal restrictions2.   Personal restrictions2.   Personal restrictions2.   Personal restrictions    

            a. a. a. a.     Could not marry a white person             

b.b.b.b.        Not eligible to receive public lands being distributed              

                3.3.3.3.        Public restrictions               

            a.a.a.a.        Schools were ineligible for public school funding                  

            b.  Segregated from whites in schools, hospitals, etc.b.  Segregated from whites in schools, hospitals, etc.b.  Segregated from whites in schools, hospitals, etc.b.  Segregated from whites in schools, hospitals, etc.    

                4.4.4.4.        Means to force African-Americans to work for free                           

            a.  Apprentice La.  Apprentice La.  Apprentice La.  Apprentice Lawawawaw    made young people work for food, etc.made young people work for food, etc.made young people work for food, etc.made young people work for food, etc.    

            b.b.b.b.        Contract law caused many to work off contract punishments         

            c.c.c.c.        Vagrancy law forced inactive people to work the fields              

            d.d.d.d.        Convict law forced people in jail to work for free              

IIIIIIII....      The KKK                       

    A.   Creation of the Ku Klux KlanA.   Creation of the Ku Klux KlanA.   Creation of the Ku Klux KlanA.   Creation of the Ku Klux Klan    

            1.  How it was formed1.  How it was formed1.  How it was formed1.  How it was formed    

            a.a.a.a.        In response to Radical Reconstruction                

            b.b.b.b.        Former Confederate general started first group  in Tennessee             

        2.  Klan goals2.  Klan goals2.  Klan goals2.  Klan goals    

            a.a.a.a.        To prevent non-whites from having equal rights and freedoms         

            b. b. b. b.     To insure the “supremacy” of the white race       

    B.B.B.B.        Klan activities                             

        1.  Night raids on African1.  Night raids on African1.  Night raids on African1.  Night raids on African----Americans and white supportersAmericans and white supportersAmericans and white supportersAmericans and white supporters    

        2.2.2.2.        Kidnapping, attacking, beating, or killing their “targets”                      

        3.3.3.3.        Lynching people for trumped-up crimes                 

III.   Jim Crow LawsIII.   Jim Crow LawsIII.   Jim Crow LawsIII.   Jim Crow Laws    

A.  A.  A.  A.  PurposePurposePurposePurpose    

1.1.1.1.        To enforce racial segregation                

2.2.2.2.        To insure an inferior position for African-Americans       

                                                B.  Supreme Court B.  Supreme Court B.  Supreme Court B.  Supreme Court positionspositionspositionspositions    

        1.1.1.1.        14
th
 Amendment prevented state discrimination of groups              

        2. 2. 2. 2.     Convicts could repay court fines with work            

        3.3.3.3.        A massacre in Louisiana determined not to be a “civil rights” case         

        4.4.4.4.        Civil Rights Act of 1875 struck down, legalizing Jim Crow laws              

 

 
 

 

 Civil Rights Abuses: 1860’s – 1880’s 
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From www.csubak.edu/~gsantos/img0053.html 
 

What is the main theme or issue addressed in the cartoon?What is the main theme or issue addressed in the cartoon?What is the main theme or issue addressed in the cartoon?What is the main theme or issue addressed in the cartoon?       
            

             
 

Look carefully at the cartoon’s detaLook carefully at the cartoon’s detaLook carefully at the cartoon’s detaLook carefully at the cartoon’s details.  What do the various figures, symbols, ils.  What do the various figures, symbols, ils.  What do the various figures, symbols, ils.  What do the various figures, symbols, 

labels, and exaggerations mean?labels, and exaggerations mean?labels, and exaggerations mean?labels, and exaggerations mean?           
            

            

             
 

 

 

 

 
 

 

    

    

What did Nast want his viewers to think?What did Nast want his viewers to think?What did Nast want his viewers to think?What did Nast want his viewers to think?          
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Objective: The student will be able to explain some of the political turmoil 
associated with the Reconstruction Era. 
 

Materials: The Congress Versus Andrew Johnson (Springboard 
handout) 

 The FACTS of the Matter (3 handouts) 
 How Do You Vote? (1/2 sheet handout) 
 

Terms to know: running mate - candidate running along with another 
seeking a lesser position, such as vice-president  

 moderate - one whose political views do not reflect 
an extreme position 

 conservative - one whose political views tend to want 
to preserve existing policies (NOTE: This is a very vague 
definition as actual conservative philosophy varies 
according to time and circumstance.)  

 lame duck - official who has not been or cannot be 
re-elected and is serving out his/her term   

 

Procedure: 
· After reviewing the Springboard, explain that by 1868 members of Congress 

were so enraged by President Andrew Johnson’s vetoes and unwillingness to 
execute and abide by laws they passed, they introduced the idea of 
impeachment. Go on to explain that this lesson examines the circumstances 
surrounding their decision. 

· For this activity the student(s) will act as members of the House of 
Representatives in 1868, representing the two parties and different factions 
within the Republican Party.  

· Have the student(s) work individually or in groups to read the three viewpoints 
and complete the “How Do You Vote?” form. (GROUP ACTIVITY OPTION: 
Assign each group to read just ONE of the viewpoints and complete the 
voting handout, making sure there are fewer “Democrats” than others. Then 
compare the results.) 

· Lead a follow-up discussion, having the student(s) explain why they voted as 
they did and why the mostly Republican Congress of 1868 might have voted 
as it did. Explain that the impeachment case was tried in the Senate, which 
was exactly 2/3 Republican. In the final vote all but one Republican voted to 
convict Johnson and remove him from office, but one crossed party lines and 
voted to acquit. Johnson served out the last nine months of his term as the 
“lamest lame-duck” in history. In 1887 the Tenure of Office Act was repealed. 

 

 
 

Springboard: 

Students should study “The Congress Versus Andrew Johnson”  

handout and answer the questions. 

Playing Rough 
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    Andrew Johnson was serving as 
a U.S. senator from Tennessee in 
1861. When the Civil War started, 
Johnson was the only southern 
member of Congress who did not 
leave Washington to side with the 
Confederacy. Throughout the war 
he worked with Republicans and 
others to help reunify the nation.  
     Because of his efforts, Lincoln 
asked Johnson to be his running 
mate in the 1864 election. When 
Lincoln was assassinated in 1865, he was succeeded by Johnson, a Democrat, at 
a time when Congress had a large Republican majority. The Congress, particularly 
its Radical Republican members, and Andrew Johnson clashed over everything, 
but especially Reconstruction. Johnson vetoed several key bills, including one for 
the Freedmen’s Bureau and a Civil Rights Act. 
    When the Radical Republicans gained a 2/3 majority in 1866, the tables 
turned. The large Republican majority ensured that Congress could override any 
presidential veto and it did, repeatedly. Soon Congress even passed a law 
restricting the power of the President. Johnson purposely disobeyed the law on 
the grounds that it violated the “separation of powers” clause of the Constitution 
between the government branches. Tension in Washington grew as the political 
enemies locked horns in a fierce battle of wills.  
 
During the Civil War Andrew Johnson served as a 

A. Confederate officer. 
B. State representative. 
C. Tennessee lawmaker.   
D. United States senator. 

 
Which statement BESTBESTBESTBEST explains why Lincoln selected Johnson as his running 
mate in 1864? 

A.  “He could help bring the two parties together.”  
B.  “Johnson is a leader in the fight for civil rights.” 
C.  “Americans want a Democrat as the president.” 
D.  “He left Washington to join the Confederacy.”  

 
According to information in passage and graph, could Congress override all of 
Johnson’s vetoes in 1868?  Explain your answer.    
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    Andrew Johnson was serving as 
a U.S. senator from Tennessee in 
1861. When the Civil War started, 
Johnson was the only southern 
member of Congress who did not 
leave Washington to side with the 
Confederacy.  Throughout the war 
he worked with Republicans and 
others to help reunify the nation.  
     Because of his efforts, Lincoln 
asked Johnson to be his running 
mate in the 1864 election. When 
Lincoln was assassinated in 1865, he was succeeded by Johnson, a Democrat, at 
a time when Congress had a large Republican majority. The Congress, 
particularly its Radical Republican members, and Andrew Johnson clashed over 
everything, but especially Reconstruction. Johnson vetoed several key bills, 
including one for the Freedmen’s Bureau and a Civil Rights Act. 
    When the Radical Republicans gained a 2/3 majority in 1866, the tables 
turned. The large Republican majority ensured that Congress could override any 
presidential veto and they did, repeatedly. Soon Congress even passed a law 
restricting the power of the President. Johnson purposely disobeyed the law on 
the grounds that it violated the “separation of powers” clause of the Constitution 
between the government branches. Tension in Washington grew as the political 
enemies locked horns in a fierce battle of wills.  
 

During the Civil War Andrew Johnson served as a 
A.  Confederate officer.                  (A is false. While some students  

B.   State representative.    may confuse B and C, these choice,  
C. Tennessee lawmaker.                   are also false. Johnson was a U.S.  
D. United States senator. *                     senator FROM Tennessee.) 

 

Which statement BESTBESTBESTBEST explains why Lincoln selected Johnson as his running 
mate in 1864? 

A.  “He could help bring the two parties together.” *  
B.  “Johnson is a leader in the fight for civil rights.” 
C.  “Americans want a Democrat as the president.” 
D.  “He left Washington to join the Confederacy.”  
(With a war victory on the horizon, Lincoln hoped a southern Democrat could 

help heal the nation’s wounds between political parties and possibly between 

the North and South.) 
 

According to information in passage and graph, could Congress override all of 
Johnson’s vetoes in 1868?  Explain your answer.   
(Absolutely, Republicans still held MORE than 116 seats, which was the necessary 2/3 

majority required to override a presidential veto.) 
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As Viewed by a Radical Republican 
 

    The presidency of Andrew Johnson has been a mistake from the beginning. Since 

taking office after Lincoln’s assassination, Johnson has only served to undermine 

Congress’s work. As Congress with its Republican majority was working out a plan 

for the reconstruction of the South, Johnson put his own plan into effect without 

Congressional approval. His plan was far too easy on the South which was guilty of 

dragging the nation into a long and bloody war.  

    Within a month of taking office, our President pardoned all Confederates except 

the leaders, who only had to request pardons which he freely gave. Johnson then 

returned all of their property to them except their slaves and called for new state 

constitutions to be written. Ignoring the fact that all of the delegates to the state 

constitutional conventions were white, he still allowed the states to be readmitted to 

the Union once their government plans were complete. Then, when those states held 

elections, freedmen were not even allowed to vote.  

    When Congress met in December, who showed up but many of the same men who 

had led the rebellion in the first place! To make matters worse, state legislatures 

across the South began passing Black Codes undermining any and all efforts we 

Republicans were making to help the freedmen. Of course we also received no 

support from the President who vetoed bill after bill aimed at improving the situation. 

It is no wonder that so many Radicals were elected to Congress in 1866; everyone 

knew what a miserable failure Johnson’s Reconstruction had been! 

    Once we Radicals held a large majority of seats, we were finally able to get things 

done. Naturally Johnson still vetoed our bills but we could override his vetoes. In a 

short time we pushed through a number of laws supporting the freedmen and 

punishing the South, not only for causing the war but also for their behavior since.  

We were able to do away with Johnson’s ridiculous Reconstruction and begin our 

own to bring real change to the South and the lives of the freedmen.   

    Since we’ve taken control of the situation, Johnson has continued to work against 

us. He has openly expressed his racist views, disapproval of our laws, and his intention 

to get back at Congress. Such behavior spurred Congress to pass legislation it had 

been considering for some time, the Tenure of Office Act. This law prevents the 

president from firing appointed officials without Senate approval.  

   Until this year the President has been uncooperative and has tried to overstep his 

authority. Now he has intentionally broken the law. He has violated the Tenure of 
Office Act with the firing of the Secretary of War. While he argued that the Secretary 

was a member of his presidential cabinet, the law specifically states that any 

appointee firing must be approved by the Senate, a step he purposely ignored. 

    The president is elected to serve the people and to “faithfully execute” the laws of 

the land. This president is doing neither. The tremendous majority of Republicans in 

the government clearly shows the will of the people which Johnson has time and 

again ignored. Instead he represents the will of the South, a region that openly 

rebelled and dragged the country through a long and terrible war. Now he is also 

ignoring the law as though he himself were somehow above it. He is not above the 

law and behaving in such a way is grounds for impeachment!                    
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       As Viewed by a Moderate Republican 
 

    Since his first day in office, President Johnson has locked horns with the Radicals 

in Congress while the Moderates have worked to find some middle ground upon 

which all sides could agree. To listen to Radicals speak one would think that 

Johnson’s ideas are unique, but he in fact represents the views of other Conservatives 

in Washington and around the country. Not all Americans want freedmen to have full 

equality and voting rights. While noble, such equality did not already exist in any part 

of the nation and thus will take time and patience to achieve.  

    We Moderates believe that such changes should be made, but we also realize that 

forcing rapid changes could bring failure. Our nation has been ripped apart and will 

take time to heal. We believe that successful Reconstruction of the South will require 

understanding and tolerance of all people: black, white, northern, and southern.   

     That having been said, Moderates definitely disagree with the positions and 

actions of the President. He has clearly shown through word and deed that he is 

completely against any efforts to help the freedmen or change the racial policies of 

the South. Time and again he has vetoed important bills such as the Freedmen’s 

Bureau Bill, which he called “unconstitutional,” and the first Civil Rights Bill which 

he publicly stated would “operate in favor of the colored and against the white race.”  

We sincerely believe that such an extreme view is harmful for the country.  

     It is obvious also that Johnson’s approach toward Reconstruction is a total failure. 

The few requirements for southern states to rejoin the Union were quickly and easily 

accomplished, but no progress was made in changing southern ways or the treatment 

of Negroes there. Furthermore, Johnson overstepped his authority by trying to 

reconstruct the South without the approval and cooperation of Congress. 

    Now the President has violated the Tenure of Office Act which we passed partly 

because of his uncooperative attitude and actions. This law prohibits the president 

from firing any appointed official, including cabinet members, without Senate 

approval. While Johnson’s behavior did spur Congress to pass the bill, it is a law that 

has been discussed for some time. Many in Congress see it as a logical extension to 

the Constitutional requirement that presidential appointments be approved by the 

Senate. It follows that if the Senate must approve the hiring of government officials, it 

should also have a say in firing them.  

     Johnson’s decision to fire his Secretary of War without Senate approval was 

purposeful. He knew such an action was illegal and willfully chose to break the law.  

While Moderates in Congress have never supported Andrew Johnson or his policies, 

we have upheld that he was, though testing his limits at times, acting within legal 

boundaries. He is no longer doing so. 

     The job of the president is to serve the people and execute the laws of the land.  

Many in Congress now question whether he is doing either. Republicans now hold a 

large majority in both houses of Congress, which is a good measure of the will of the 

people. The fact that Radicals won many seats in the last election was in no small part 

a reaction against this president and his actions. Now he is disobeying the law of the 

land, rather than upholding it. Such behavior is unacceptable and, we feel, grounds for 

impeachment. 
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             As Viewed by a Conservative Democrat 
 

    President Lincoln, a Republican, chose Andrew Johnson, a southern Democrat, as a 

running mate in 1864 because of Johnson’s willingness to work with people of other 

parties and viewpoints. The President has since tried to help unify the nation, serving 

at a terribly difficult time in history. Radical Republicans call him uncooperative and 

dishonest, but in fact they are the ones who will not compromise. They were very 

critical of Lincoln’s plan for Reconstruction, and then Johnson’s, despite the fact that 

his was a compromise between the plan of Lincoln and the Radicals’. 

   The Radicals are simply too extreme. If the South is to truly become part of the 

Union again, the government must reach out to Southerners and welcome their return. 

The South seceded and we fought a terrible war over it. The North won and now the 

Radicals want to continue the matter, punishing the South in every way possible. 

What good does it do? What more can the Southerners lose? They have already lost 

their slaves, their way of life, their homes and cities, and their economy. 

    The Radicals accused President Johnson of overstepping his authority in beginning 

the reconstruction process after he took office, but he was only doing his job. In two 

years time the Congress had not been able to agree on a Reconstruction plan, though 

the topic had been discussed daily. When Johnson became president, the war had 

ended and so had the time for discussion. What was needed was action, and Johnson 

had the courage to act. Though his plan was not without flaws, the country was 

reunified and the government was working. Radical Reconstruction, which destroyed 

everything Johnson’s plan had achieved, has now brought bitterness and violence. 

    The freedmen and northern blacks have been given new rights, but the change has 

come too fast. Whites in all parts of the country were unprepared for such dramatic 

changes, and truth be told, so were the blacks, especially in the South. Freedmen have 

been faced with uncertainty and poverty, and too few are educated enough to properly 

take on the responsibilities of citizens. The changes can be made but should come 

slowly so all will be prepared, offering a greater chance of success. As the situation 

stands now, failure seems far more likely. 

   Now Radicals are proving that they are not satisfied with pushing through bill after 

bill over Johnson’s vetoes. They are unwilling to even listen to his reasoning. They 

passed the Tenure of Office Act without our approval or that of the President in an 

effort to further limit his power. Democrats and others in Congress expressed 

concerns over the bill which requires Senate approval for the president to fire any 

appointees. We and the President believe it is unconstitutional, and Johnson’s firing 

of his Secretary of War was his effort to test the law. According to the Constitution, 

this case should go before the Supreme Court, but instead the Radicals want to take it 

to the Senate in an impeachment trial. It is they who are overstepping their authority!                 

    The President has many times proven his bravery and willingness to take unpopular 

stands on issues if he believes he is right. He was not afraid to stand up to 

Confederates, believing secession to be wrong. Now he is not afraid to stand up to 

Radical Republicans in Congress even if they can override his vetoes and trump up 

impeachment charges against him. Impeaching the President for disagreeing with 

Congress is wrong, but that is exactly what Republicans are doing. 
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AS A MEMBER OF THIS U.S. SENATE IN 1868… 
 

Given your knowledge of the situation, do you think President Andrew Johnson 
should be removed from office?          
 

List as many reasons as you can think of to support your opinion.    
            
            
            
            
            
            
            
            
            
             
 
            

         

 

 

 

 

 
 

AS A MEMBER OF THIS U.S. SENATE IN 1868… 
 

Given your knowledge of the situation, do you think President Andrew Johnson 
should be removed from office?           
 

List as many reasons as you can think of to support your opinion.    
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No Irish Need Apply 
 
 
 

 
Objective: The student will be able to explain why and how Chinese and Irish 
immigrants experienced discrimination in America in the 1800’s.   
 
Materials:   Irish Immigration (Springboard handout) 
    Colin O’Connor (handout) 
    Lee Zhong Wen (handout) 
    Enduring Discrimination (handout) 
 
Terms to know: emigration - leaving a homeland to settle elsewhere 

immigrant - person who enters a country to settle 
there 
steerage - section of a passenger ship providing the 
cheapest rate of travel 
discrimination - unfair judgment and treatment of 
people   
 

Procedure: 
· In discussing the Springboard, point out that when the Irish came to America, 

their lives were not necessarily as wonderful as they had hoped. Go on to 
explain that in this lesson the student(s) will learn why and how the Irish and 
other immigrants experienced discrimination in the 1800’s.  

· Hand out copies of “Colin O’Connor” and “Lee Zhong Wen.” The student(s) 
should read the two narratives to complete “Enduring Discrimination.” 

· Have them share answers and discuss. (The answer sheet for this activity 
offers some new information as well as some ideas for the discussion.) 
During the discussion, ask the following questions: (Answers may vary.) 
?  Do you think there are other groups that have been or still are being 

victimized today? If so, which groups and how?   
?  What, if anything, has been done to improve the situation?  What do you 

think could or should be done about immigration problems? 
· EXTENSION: Have the student(s) find articles or other information about 

current examples of discrimination, as appropriate.  
 
 
 
 
 
 
 
 
 

 

 

Springboard: 

              Students should read “Irish Immigration” and answer the questions. 
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   America has always been seen as 

“a land of opportunity.” For the Irish 

in the 19th century, this could not 

have been truer. Having been taken 

over by the British in 1803 and 

suffering terrible poverty thereafter, 

many Irish longed to leave their land.  

   The fact that the small Catholic 

nation was controlled by Protestant 

masters made emigrationemigrationemigrationemigration seem even more desirable. From 1820 to 1845 

many Irish left for America and Canada, making up at least 1/3 of all 

immigrants. Then the situation worsened and the floodgates opened. 

   In 1845 the Great Potato Famine struck the already-poor country, 

destroying the crops for years. The loss of potatoes, the staple food for 

millions of peasants, meant people would starve and they did. Thousands 

died, and hungry families with failed crops could not pay the rents on their 

plots of land. Emigration offered the only hope possible, so the steady 

stream of Irish immigrants to America increased.  

    At least two million Irish immigrants came to the U.S. in the late 1840’s 

and the flow continued until the mid-1850’s. While the flow somewhat 

slowed thereafter, Irish immigrants and their family members continued to 

make the journey for new homes and lives in the United States. Altogether, 

almost 3½ million Irish immigrants came from the 1820’s through the 

1870’s. 
 

According to the reading, most Irish immigrants came to America for 

A. poverty and suffering. 

B. new homes and lives   

C. better potato crops. 

D. religious freedom. 
 

How did the Great Potato Famine affect the United States? 

A. Many Irish immigrants fled to Canada. 

B. Many crops failed and many people starved. 

C. Its population grew during and after it. 

D. Thousands of peasants died or lost their lands.  
 

Which word is a synonym for “emigration” in the first paragraph? 

A. leaving      B.  suffering      C.  destroying      D.  immigrating 
 

What do you predict might have been a result of so many Irish immigrants 

arriving in America in a fifty-year period? 
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   America has always been seen as 

“a land of opportunity.” For the Irish 

in the 19th century, this could not 

have been truer. Having been taken 

over by the British in 1803 and 

suffering terrible poverty thereafter, 

many Irish longed to leave their land.  

   The fact that the small Catholic 

nation was controlled by Protestant 

masters made emigrationemigrationemigrationemigration seem even more desirable. From 1820 to 1845 

many Irish left for America and Canada, making up at least 1/3 of all 

immigrants. Then the situation worsened and the floodgates opened. 

   In 1845 the Great Potato Famine struck the already-poor country, 

destroying the crops for years. The loss of potatoes, the staple food for 

millions of peasants, meant people would starve and they did. Thousands 

died, and hungry families with failed crops could not pay the rents on their 

plots of land. Emigration offered the only hope possible, so the steady 

stream of Irish immigrants to America increased.  

    At least two million Irish immigrants came to the U.S. in the late 1840’s 

and the flow continued until the mid-1850’s. While the flow somewhat 

slowed thereafter, Irish immigrants and their family members continued to 

make the journey for new homes and lives in the United States. Altogether, 

almost 3½ million Irish immigrants came from the 1820’s through the 

1870’s. 
 

According to the reading, most Irish immigrants came to America for 

A. poverty and suffering.       (All of the choices could be found  

B. new homes and lives  *       in the reading, so students could  

C. better potato crops.      not scan for information. The last  

D. religious freedom.         paragraph states the reason.) 
  

How did the Great Potato Famine affect the United States?(Choices A, B, and  

A. Many Irish immigrants fled to Canada.    D are effects of the  

B. Many crops failed and many people starved.   famine on Ireland  

C. Its population grew during and after it. *               or Canada. Only C is  

D. Thousands of peasants died or lost their lands.   an effect on the U.S.)  
 

Which word is a synonym for “emigration” in the first paragraph? 

A. leaving *      B.  suffering      C.  destroying      D.  immigrating 
(The context tells the reader that people were leaving Ireland, so A is correct.) 

 

What do you predict might have been a result of so many Irish immigrants 

arriving in America in a fifty-year period? Answers may vary, but some ideas could 

include crowded conditions in Irish neighborhoods, difficulties finding jobs, poverty, 

mistreatment by people fearing the new immigrants would take their jobs, etc. 
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    I was born in County Cork in Ireland and came to the 
States at the end of the potato famine in 1852. ‘Twas the 
best chance for stayin’ alive, though comin’ on a “coffin 
ship” as they were called was hardly a sure thing. Most 
of my family had already perished from starvation or 
disease, so I decided there’d be nothin’ to lose by leavin’.   
    Like ever’one else, I rode in steerage in overcrowding 
and stench across the Pond. Many poor souls died along 
the way; at least a third would be my guess. Still all 
aboard felt that death on a boat, if that ‘twas to be the 
case, was better‘n just sittin’ and waitin’ to starve to 
death. It took three months of eatin’ dried out and hard 
food, drinkin’ dirty water, and sleepin’ in a filthy, narrow cot, but I made it to New 
York, where I found a small place to stay with eight other Irishmen. 
     I’d like to say my troubles were over then, but ‘twas not the case. Life in the city 
was hard and people were cruel. The large numbers of immigrants fleein’ the 
famine did not endear the Irish to others. I think, in fact, ‘tis safe to say that most 
people, at least in the east, hate us. They say we’re dirty, lazy, drunkards, but the 
truth is that we’re Catholics. They call us “papists” like the Brits did and worse. 
    Gettin’ a job was particularly tough. Ads in the newspapers or signs in 
windows telling’ of jobs almost always added, “No Irish need apply.” Restaurants, 
hotels, and other establishments posted notices sayin’ “No Irish permitted.” Then 
in 1863 my luck changed when I saw an ad for a job on the railroad laying tracks. 
The ad said the job paid a good wage and it didn’t say “No Irish.” 
   That very day I went to meet the railroad bosses. There were lots of men lookin’ 
for work, most of ‘em Irish. The bosses hired almost all of us but said the pay 
would be lowered to fifty-five cents a day, which we all accepted. Many Irish 
immigrants were hired to work for the railroad companies in the east and west.  I 
was sent out to Sacramento, California, to work for Central Pacific. 
    The situation out here is much different from in New York. I’ve found that most 
people don’t care so much that I’m Irish. I could find a job most anywhere, I think. 
That’s because there’s another group of immigrants here that’s much worse off, 
the Chinese or “coolies” as they’re called. The coolies are seen as strange for any 
number of reasons. They don’t look like ever’body else, they dress funny, eat the 
oddest of foods, and they’re always washin’ themselves and their clothes. In fact, 
a good number of ‘em work in laundries cleanin’ others’ clothes as well. Other 
coolies work as gardeners, houseboys, cooks, and on the rails. 
    There’s another reason people don’t like the coolies: they work hard and don’t 
seem to care that they make such low wages. I know those workin’ for the 
railroad make less than me, but that’s partly ‘cause I’ve been made a foreman.  
My job is to watch over a gang of coolies and see that they do as they’re 
supposed to. Irishmen get all the good railroad jobs as foremen, iron handlers, 
and expert track layers’ and make about twice the wage of coolies to boot.   
    Course even though we work together during the day, we have little to do 
with one another. The coolies keep to themselves, you see, which is just fine with 
the rest of us. They’re just odd. I must say that now that I’m livin’ in the west, I’m 
feelin’ pretty lucky to be an Irishman.        
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   I am Lee Zhong Wen from Hong Kong. I made the long 
trip to California four years ago in 1865 when I was only 
fifteen. The journey was hard. I traveled in steerage, 
packed into dark and filthy quarters with hundreds of 
other immigrants, mostly men. I came because my 
father died; and my mother was left in poverty and 
debt. Like many Chinese immigrants, I wish to earn a 
few hundred dollars so I can return home and support 
my family. I do not want Mother to sell one of my 
sisters as some poor families have been forced to do. 
  Life in America is difficult because people here do not like Chinese people. 
We are not allowed to become citizens and cannot vote, own property, or 
testify in court. The white people refer to us by unkind names, limit where 
we can live, harm us, and pay low wages for our labor, even though we work 
very hard. I am surprised that we are not thought better of as workers since 
we are clean, dependable, show pride in our labors, and do not get drunk as 
others I have seen. I think perhaps people fear we will take their jobs.  
   Even before I came to America, I agreed to work for the Central Pacific 
Company building the rail lines across the nation. The company has a great 
need for workers and hires many Chinese men because they do not leave 
after a week to spend their pay mining for gold and silver as many white 
workers do. Even so we are paid only $25.00 a month, compared to $35.00 
paid to others and we, unlike other workers, buy our own food and supplies. 
Though expensive, the company offers our kind of foods in its store and we 
all pay the wages for a Chinese cook to prepare meals we are used to. 
  The work is hard and the days are long. For most of the time Chinese 
workers have been laying rails, but since we began work in the mountains 
our jobs have changed. Now we are blasting the rock to dig tunnels for the 
trains. Most of us have set off fireworks for Chinese holidays since we were 
boys, so this work is more enjoyable. However it is also more dangerous.  
There is always the possibility of death in explosions or cave-ins. In my gang 
alone we have had several accidents and close calls. There is no way of 
knowing how many Chinese die in such accidents as the company does not 
keep track of our deaths, only those of white workers. 
  The worst time for railroad work is in the winter. It is very cold and there is 
much snow and sometimes blinding blizzards, but the work does not stop.  
When the snow is deep, we work in tunnels and domes of snow, only seeing 
light through the air holes and smoke vents. Besides being miserable, such 
work can also be deadly. We have heard stories of collapsed tunnels and 
snow slides. We have heard stories of whole camps being buried so that the 
men’s bodies were not found until spring. Such are the risks of our jobs. 
   Our work day is from sunrise to sunset. In the evenings when we go back 
to camp, we fill tubs made from powder kegs with water, take a sponge bath 
and change our clothes. Then we eat dinner and sing songs from home and 
sometimes gamble. On Sundays we have time to wash and mend our 
clothing. It is not an easy life, but we all work hard so we can one day have a 
better future.            
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DIRECTIONS: Use what you know about discrimination against 
Irish-Americans, Chinese-Americans, and African-Americans to 
explain how each group has been discriminated against and 
how each has coped with and endured the discrimination.                    
 

 
 

 
 

GROUP DISCRIMINATION  EXPERIENCED  ENDURING DISCRIMINATION 
 
 
 

IrishIrishIrishIrish----
AmericansAmericansAmericansAmericans    

 
 
 

  

 
 
 

ChineseChineseChineseChinese----
AmericansAmericansAmericansAmericans    

 
 
 

  

 
 
 

AfricanAfricanAfricanAfrican----
AmericansAmericansAmericansAmericans    

 
 
 

  

    
Why do you think some people or groups have been and still are 
experiencing discrimination? 
 
 
 
 
 
 

 
What do you think can or should be done to end discrimination? 
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DIRECTIONS: Use what you know about discrimination against Irish-
Americans, Chinese-Americans, and African-Americans to explain 
how each group has been discriminated against and how each has 
coped with and endured the discrimination.                    
 
 

 
 

 

GROUP DISCRIMINATION  EXPERIENCED  ENDURING DISCRIMINATION 
 
 
 

IrishIrishIrishIrish----
AmericansAmericansAmericansAmericans    

 
 
 

· Irish potato famine (1846-1850) drove 

millions of immigrants to America  

· Most to New York and Boston  

· Hated for poverty, overcrowded living, 

working  for low wages, being Catholic  

· Called names, denied jobs, excluded 

from many public places 

· Worked for low wages to make ends 

meet; later held strikes for higher pay 

· Fought with others (fistfights) 

· Some changed names, lost accent, even 

gave up Catholicism 

· Some moved to other parts of country 

· Discriminated against “more lowly” 

· Many entered public service and 

gradually gained political power 
 
 
 

ChineseChineseChineseChinese----
AmericansAmericansAmericansAmericans    

 
 
 

· Came to escape poverty and find 

opportunities 

· Denied rights of citizenship (property, 

vote, testifying in court) 

· Abused for differences & work ethic 

(beaten, segregated, called names, etc.)  

· Paid reduced wages 

· Later excluded (Chinese Exclusion Act 

of 1882)  

· Worked hard, sometimes in dangerous 

conditions, despite low wages 

· Saved money for families in China or 

invested in family businesses, homes, 

land, etc. 

· Kept to themselves; retained much of 

cultural identity (foods, language, etc.) 

· Respectful, peaceful; valued education 

and family traditions 
 
 
 

AfricanAfricanAfricanAfrican----
AmericansAmericansAmericansAmericans    

 
 
 

· Forced to America for slavery 

· Enslaved for hundreds of years 

· When freed – were poor, homeless, etc. 

· Deprived of rights of citizenship 

(voting, property ownership, etc.) 

· Beaten, killed, segregated, called 

names, forced into “cycle of poverty” 

· Tolerated terrible mistreatment and 

poverty for another century 

· Wrote and spoke out against injustices 

· When able, active in political system 

· Fought for rights in lawsuits, marches, 

demonstrations, etc. 

· Fought for better education and fuller 

role in society 
    
Why do you think some people or groups have been and still are 
experiencing discrimination?  Answer will vary, but could include: 

· Resentment for loss of jobs by those discriminating (i.e. southern whites, California 

workers) 

· “Picking” on differences!!!  Acts of discrimination can be directed at an entire group 

or individuals: i.e. racism or bullying of “nerds,” introverts, or smaller kids in school 

· Most people discriminate against others to make themselves feel better and more 

important: i.e. Irish discriminating against Chinese immigrants 
 

What do you think can or should be done to end discrimination? 
Answers will vary and should prompt discussion of ideas (and actions?) for the 

nation, the community, and even the school. 
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East Meets West 
 
 
 
 
 

Objectives: The student will be able to explain the effects, both positive and 
negative, of the Transcontinental Railroad. 
 
Materials:   Transcontinental Railroad (Springboard handout) 

I’ve Been Working on the Railroad (handout or 
transparency) 

 
Procedure: 
· After discussing the Springboard answers, have the student(s) summarize 

some of the hardships faced in building the transcontinental railroad (harsh 
weather conditions in deserts, mountains, and plains; Native Americans 
fighting to maintain the land they had been allotted by various treaties; labor 
shortages, dangerous working conditions such as cave-ins, dynamite 
explosions, dust, filth, disease, etc.; low wages and high costs of items in 
“company stores”; discrimination, and so forth). 

· Hand out or display “I’ve Been Working on the Railroad” and review the 
directions. (NOTE: It would be helpful to have worked through the previous 
lesson, which provides a great deal of additional information about the 
building of the transcontinental rail route.) Depending upon time and student 
abilities, this can be a short, simple assignment or be much more elaborate 
and creative. 

· Have the student(s) sing/share their verses / songs. (If music is needed, many 
websites provide the tune.) 

· Then lead a discussion of how the cross-country rail would affect the West, 
both positively and negatively, and its importance to the nation as a whole. (It 
opened the West to new settlers who were unwilling to brave the conditions of 
traveling by wagon, made the transport of goods, mail, and other things faster 
and cheaper. Negative effects included the near-extinction of the buffalo and 
the additional losses of Native American lands and their way of life, which 
depended upon buffalo herds.) 

 
 
 
 
 
 
 

 
 

 
 

                Springboard: 

Students should read “Transcontinental Railroad”  

and answer the questions. 
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     Discussion about building a rail line across the American continent began 
in the 1830’s. Over the next few decades numerous bills were introduced in 
Congress for land grants and money for construction, but none passed.  
Finally by the early 1850’s it became clear that such a route was badly needed 
and planning got underway. 
    The rail line was to be constructed from both directions, with the Central 
Pacific Railroad Company building from the west and the Union Pacific from 
the east. Both sides began laying tracks in 1863, but progress was slow. 
Native American raiding parties protecting lands given to them by the U.S. 
government and labor shortages plagued both companies.   
    At first most rail workers were Irish immigrants. Poverty and job 
discrimination in the east made Irish men willing to accept low wages and 
large numbers signed on with both companies. Once out west, though, Irish 
workers found other, higher paying and less dangerous job opportunities and 
began demanding better pay. In efforts to save money the Central Pacific 
turned largely to Chinese immigrants to fill their labor needs. 
    Working long hours for low wages under the supervision of Irish foremen, 
the Chinese workers made rapid progress laying as much as ten miles of track 
in a day. Continuing beyond the point where their contract officially ended, 
the Central Pacific workers met those of the Union Pacific at Promontory 
Point, Utah on May 10th, 1869. There the two companies’ tracks were joined 
with a ceremony and a gold spike. 
 
Which statement would NOT explain why Congress did not vote to begin the 
transcontinental railroad earlier than it did? 

A. There was little demand for the cross-country rail. 
B. Money was being appropriated for other purposes. 
C. The Civil War was draining money and resources. 
D. Few congressmen supported such a costly project.                        

  
Which statement MOST LIKELY explains why plans were finally started for 
the transcontinental railroad? 

A. Many Americans were emigrating to the west. 
B. Native Americans were promised western lands. 
C. Chinese immigrants would work for low wages.    
D. Irish immigrants were victims of discrimination. 

 

All of these adjectives would describe the Chinese immigrants EXCEPT 
 A.  hardworking.     

B.  industrious.     
C.  dangerous.      
D.  tolerant.   
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     Discussion about building a rail line across the American continent began in 
the 1830’s. Over the next few decades numerous bills were introduced in 
Congress for land grants and money for construction, but none passed. Finally 
by the early 1850’s it became clear that such a route was badly needed and 
planning got underway. 
    The rail line was to be constructed from both directions, with the Central 
Pacific Railroad Company building from the west and the Union Pacific from the 
east. Both sides began laying tracks in 1863, but progress was slow. Native 
American raiding parties protecting lands given to them by the U.S. government 
and labor shortages plagued both companies.   
    At first most rail workers were Irish immigrants. Poverty and job 
discrimination in the east made Irish men willing to accept low wages, and large 
numbers signed on with both companies. Once out west, though, Irish workers 
found other, higher paying and less dangerous job opportunities and began 
demanding better pay. In efforts to save money the Central Pacific turned largely 
to Chinese immigrants to fill their labor needs. 
    Working long hours for low wages under the supervision of Irish foremen, the 
Chinese workers made rapid progress laying as much as ten miles of track in a 
day. Continuing beyond the point where their contract officially ended, the 
Central Pacific workers met those of the Union Pacific at Promontory Point, 
Utah on May 10th, 1869. There the two companies’ tracks were joined with a 
ceremony and a gold spike. 
 

Which statement would NOT explain why Congress did not vote to begin the 
transcontinental railroad earlier than it did? 

A. There was little demand for the cross-country rail. 
B. Money was being appropriated for other purposes. 
C. The Civil War was draining money and resources. * 
D. Few congressmen supported such a costly project. 
(Plans for the railroad began in the early 1850’s, but the Civil War did not 

begin until 1861.)                        
  
Which statement MOST LIKELY explains why plans were finally started for 
the transcontinental railroad?             (Gold, free land, etc.  

A. Many Americans were emigrating to the west. *     lured  people west.   
B. Native Americans were promised western lands.      By 1850 only 57%   
C. Chinese immigrants would work for low wages.   of Americans lived on  
D. Irish immigrants were victims of discrimination.  the Atlantic seaboard.)   

 

All of these adjectives would describe the Chinese immigrants EXCEPT 
 A.  hardworking.           (Students should understand the  

B.  industrious.          meanings of the answer choices and  
C.  dangerous. *                                  be able to determine from the reading   
D.  tolerant.           that the Chinese were not dangerous.)      
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DIRECTIONS: This well-known 1894 folk song tells a little about the long, hard 

days of 19th century railroad workers. Using what you have learned about work on the 
railroad, write one or more verses to add to this historic tune. (If you prefer, you can use 

this or another tune and rewrite the song.) 
 

I've been working on the railroad 
All the livelong day 

I've been working on the railroad 
Just to pass the time away. 

 

Can't you hear the whistle blowing 
Rise up so early in the morn 

Can't you hear the captain shouting 
Dinah, blow your horn. 

 

Dinah, won't you blow, 
Dinah, won't you blow, 

Dinah, won't you blow your horn. 
Dinah, won't you blow, 
Dinah, won't you blow, 

Dinah, won't you blow your horn. 
 

Someone's in the kitchen with Dinah; 
Someone's in the kitchen I know. 

Someone's in the kitchen with Dinah; 
Strumming on the old banjo, and singing. 

 

 

 
 

 

 

 
 

Map showing the route of the Transcontinental Railroad 
Rand McNally, 1878 

 
 

 
 

Fie, fi, fiddly i o 
Fie, fi, fiddly i o 
Fie, fi, fiddly i o 

Strumming on the old banjo. 
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Promises, Promises 
 
 
 

 
 

Objective: The student will be able to explain the conflicts between native 
people and whites in the West. 
 
Materials: Native People during Reconstruction (Springboard 

handout) 
 The Battle of Little Bighorn, 1876 (handout) 
 Getting It from the Source (handout) 
 
Terms to know: reservation - land set aside by the government for 

the use of Native American people  
    cavalry - troops on horseback   
    strategy - a plan for a military action  
 
Procedure: 
· After reviewing the Springboard, explain that this lesson further examines the 

conflict between the native people and whites. The student(s) will be studying 
a primary source to learn about one of the most famous battles fought 
between Native Americans and U.S. soldiers. 

· Hand out copies of “The Battle of Little Bighorn, 1876” and “Getting It from the 
Source” and review the instructions. The student(s) should work individually 
or in pairs to read the primary source and answer the document-based 
questions (DBQ’s).  

· Have the student(s) share their answers and discuss. (Possible answers are: 
1.  Since the first white settlers came to America, the native people had been 

forced westward off their lands. They were rapidly losing their lives and 
their cultures and were angry. 

2. The federal government encouraged Americans to move west with the lure 
of cheap land and the opportunity to start new lives. It therefore saw it as 
the government’s responsibility to protect the new settlers, rail lines, 
towns, etc. in the region. The native people were seen as a threat. 

3.  The army planned a three-prong attack: Custer and his men attacked from 
one direction, while Captain Frederick Benteen moved to prevent their 
escape in another. Major Marcus Reno was to pursue the Native 
American army and attack their village.  

4.  The Native American force was large and determined. Made up of several 
groups from different tribes and under able leadership, they were able to 
surround the U.S. troops and kill them. 

5.   Answers may vary, but students should justify their views.) 
 
 
 

Springboard: 

Students should study the “Native People during Reconstruction” chronology 

and answer the questions. 
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1866: "Red Cloud's War" results when Lakota (Sioux) oppose the building of a 
new road from southern Wyoming to Montana by U.S. troops. 
1867: Comanches, Kiowas, Southern Cheyenne, and Arapahos sign a treaty with 
the U.S. to allow construction of a railroad in exchange for being permanently 
settled on a large reservation south of the Arkansas River.  
1868: The Treaty of Ft. Laramie, signed by the U.S. and Oglala Lakota (Sioux), 
allows whites to settle, occupy, or pass through the Lakota’s Black Hills.  
General George A. Custer attacks the sleeping Cheyenne village of Black Kettle 
on the Washita River, killing one hundred and three Cheyenne people and 
capturing fifty-three women and children.  
A Congressional Peace Commission agrees to a round of treaties providing for 
reservations, education, isolation from casual contact with whites, payments for 
clothing and useful articles, and land for Native people.  
1870: As many as 22 tribes form the Okmulgee Council, a government for the 
Indian territory. They welcome Plains Indians being "cleared" from their lands.  
1871: Congress decides it will not sign any more treaties with Natives, based on 
the idea that “the land belongs to Americans.”  
A Kansas City hide dealer’s offer to buy all buffalo hides touches off "the big kill," 
in which 3,700,000 buffalo were destroyed.  
All Native people are made wards of the government. General Sheridan forbids 
western Indians from leaving reservations without permission.  
The Apache War in New Mexico is fought over the massacre of more than a 
hundred Apaches at Camp Grant in Arizona.  
1876: Battle of Little Big Horn, the last Sioux victory, is fought.  
 
Overall, Congress TENDED to handle Native affairs during Reconstruction by 

A. declaring frequent wars. 
B. writing treaties and laws. 
C. massacring innocent people. 
D. providing education and land.  

 
In general, Native people were ___ to allow for white ___. 

A. sacrificed … settlement   C.  killed … contact 
B. exchanged … progress   D.  moved … wars 

 
Which definition fits the use of the word “reservation” in the Native information? 

A. something that is withheld or held back 
B. the act of reserving or holding something back 
C. an arrangement for accommodations in advance  
D. land set aside by the government for a special purpose 

 
How did “the big kill” of 1871 MOST LIKELY affect the Native people? 

A. It resulted in the deaths of 3,700,000 Native people. 
B. It made Native people wards of the government. 
C. It contributed to the loss of Native foods and culture. 
D. It brought tremendous wealth to the hide dealer. 
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1866: "Red Cloud's War" results when Lakota (Sioux) oppose the building of a new 
road from southern Wyoming to Montana by U.S. troops. 
1867: Comanches, Kiowas, Southern Cheyenne, and Arapahos sign a treaty with 
the U.S. to allow construction of a railroad in exchange for being permanently settled 
on a large reservation south of the Arkansas River.  
1868: The Treaty of Ft. Laramie, signed by the U.S. and Oglala Lakota (Sioux), 
allows whites to settle, occupy, or pass through the Lakota’s Black Hills.  
General George A. Custer attacks the sleeping Cheyenne village of Black Kettle on 
the Washita River, killing one hundred and three Cheyenne people and capturing 
fifty-three women and children.  
A Congressional Peace Commission agrees to a round of treaties providing for 
reservations, education, isolation from casual contact with whites, payments for 
clothing and useful articles, and land for Native people.  
1870: As many as 22 tribes form the Okmulgee Council, a government for the Indian 
territory. They welcome Plains Indians being "cleared" from their lands.  
1871: Congress decides it will not sign any more treaties with Natives, based on the 
idea that “the land belongs to Americans.”  
A Kansas City hide dealer’s offer to buy all buffalo hides touches off "the big kill," in 
which 3,700,000 buffalo were destroyed.  
All Native people are made wards of the government. General Sheridan forbids 
western Indians from leaving reservations without permission.  
The Apache War in New Mexico is fought over the massacre of more than a hundred 
Apaches at Camp Grant in Arizona.  
1876: Battle of Little Big Horn, the last Sioux victory, is fought.  
 

Overall, Congress TENDED to handle Native affairs during Reconstruction by 

A. declaring frequent wars.      (While wars were fought,  

B. writing treaties and laws. *     CONGRESS’S role was 

C. massacring innocent people.     to make laws and treaties.   

D. providing education and land.               It didn’t declare the wars.) 
 

In general, Native people were ___ to allow for white ___. 
A. sacrificed … settlement *  C.  killed … contact 

B. exchanged … progress   D.  moved … wars 

(Both words have to fit in the respective blanks and make sense. Only the words 

in Choice A make sense in both.) 
 

Which definition fits the use of the word “reservation” in the Native information? 
A. something that is withheld or held back 
B. the act of reserving or holding something back 
C. an arrangement for accommodations in advance  
D. land set aside by the government for a special purpose * 

(Land was the main issue between the Native people and the U.S. government.) 
 
 
 

 
 
 
  

 

How did “the big kill” of 1871 MOST LIKELY affect the Native people? 
A. It resulted in the deaths of 3,700,000 Native people. 
B. It made Native people wards of the government. 
C. It contributed to the loss of Native foods and culture. * 

D. It brought tremendous wealth to the hide dealer. 

(A and B are false, and D is not an effect on the Native people.) 
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   “In late 1875, Sioux and Cheyenne 
Indians left their reservations, outraged 
over the continued intrusions of whites 
into their sacred lands in the Black Hills. 
They gathered in Montana with the great 
warrior Sitting Bull (pictured on right) to 
fight for their lands… 
    To force the large Indian army back to 
the reservations, the Army (sent) three 
columns to attack, (including) Lt. Colonel 
George Custer (pictured at left) and the 

Seventh Cavalry. Spotting the Sioux village about fifteen miles away along the 
Rosebud River on June 25, Custer also found a nearby group of about forty warriors. 
Ignoring orders to wait, he decided to attack before they could alert the main party. 
He did not realize that the number of warriors in the village numbered three times 
his strength. Dividing his forces in three, Custer sent troops under Captain Frederick 
Benteen to prevent their escape through the upper valley of the Little Bighorn River. 
Major Marcus Reno was to pursue the group, cross the river, and charge the Indian 
village … with the remaining troops under his command. He hoped to strike the 
Indian encampment at the northern and southern ends simultaneously, but made 
this decision without knowing what kind of terrain he would have to cross before 
making his assault. He belatedly discovered that he would have to negotiate a maze 
of bluffs and ravines to attack.  
    Reno's squadron of 175 soldiers attacked the southern end. Quickly finding 
themselves in a desperate battle with little hope of any relief, Reno halted his 
charging men before they could be trapped, fought for ten minutes in dismounted 
formation, and then withdrew into the timber and brush along the river. When that 
position proved indefensible, they retreated uphill to the bluffs east of the river, 
pursued hotly by a mix of Cheyenne and Sioux.  
    Just as they finished driving the soldiers out, the Indians found roughly 210 of 
Custer's men coming towards the other end of the village... Cheyenne and 
Hunkpapa Sioux together crossed the river and slammed into the advancing 
soldiers… Meanwhile, another force, largely Oglala Sioux under Crazy Horse's 
command, swiftly moved downstream and then doubled back in a sweeping arc, 
enveloping Custer and … began pouring in gunfire and arrows.  
    As the Indians closed in, Custer ordered his men to shoot their horses and stack 
the carcasses to form a wall, but they provided little protection against bullets. In 
less than an hour, Custer and his men were killed in the worst American military 
disaster ever. After another day's fighting, Reno and Benteen's now united forces 
escaped when the Indians broke off the fight… 
   Little Bighorn was the pinnacle of the Indians' power. They had achieved their 
greatest victory yet, but soon their tenuous union fell apart in the face of the white 
onslaught. Outraged over the death of a popular Civil War hero on the eve of the 
Centennial, the nation demanded and received harsh (punishment). The Black Hills 
dispute was quickly settled by redrawing the boundary lines, placing the Black Hills 
outside the reservation and open to white settlement. Within a year, the Sioux 
nation was defeated and broken. ‘Custer's Last Stand’ was their last stand as well.”  

Adapted from www.eyewitnesstohistory.com/custwww.eyewitnesstohistory.com/custwww.eyewitnesstohistory.com/custwww.eyewitnesstohistory.com/custer.htmer.htmer.htmer.htm 

 
 
 

By George Herendon, a scout By George Herendon, a scout By George Herendon, a scout By George Herendon, a scout inininin    the Seventh Cavalry,the Seventh Cavalry,the Seventh Cavalry,the Seventh Cavalry,    
as told to a reporter for the as told to a reporter for the as told to a reporter for the as told to a reporter for the New York HeraldNew York HeraldNew York HeraldNew York Herald    
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                                                                                                                            DIRECTIONS:                        Answer the following Document-Based Questions  
   using information from the 1876 primary source and your own ideas.    
 

1.  Explain why the Sioux and Cheyenne and other native tribes were “outraged” and 
willing to fight the U.S. army.          
             
             
             
             
             

 

2.  Why do you think the U.S. army felt the need to attack the Sioux and Cheyenne in 
1876?             
             
             
             
             
              

 

 3. Explain the strategy Custer and the Seventh Cavalry used to attack the “large Indian 
army.”             
             
             
             
             
             
              

 

4.  Explain how Sitting Bull’s army was able to defeat the U.S. army at Little Bighorn.          

             
             
             
             
             
             
              

 

5.  How do you think Native Americans view the historic victory at Little Bighorn? Explain 
your answer.            
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King Cattle 
 
 
 

 
 
 

 
 

Objective: The student will be able to explain the roles of cowboys in 19th 
century America. 
 
Materials:   Cowboys (Springboard handout) 
    On a Cattle Drive (handout) 
    Starting a Short Story (handout) 
    Short Story Scoring (rubric handout) 
 
Terms to know: market - place (town, country, etc.) where goods are 

offered for sale  
 omniscient - all-knowing 
 
Procedure: 
· After discussing the Springboard, explain that in this lesson the student(s) will 

learn more about cowboys, mainly the cattle drives they worked on to take the 
cows to markets in Abilene, Texas, Dodge City or Wichita, Kansas, or one of 
the other “cattle towns.” There the trail bosses in charge of the drives sold 
their herds and paid the cowboys for what was usually a six-month job.  

· Hand out copies of “On a Cattle Drive” and “Starting a Short Story,” and 
review the directions. Take time also to review the literary terms on the short 
story planning form to make sure the student(s) know what must be included. 
They should then work individually to research as needed to plan and write a 
story about one or more cowboys on a cattle drive.  

· When the stories are completed, they should be revised and edited, which 
can be completed in conjunction with the student(s) language arts class. 

· Then have the student(s) share their stories and discuss. 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

Springboard: 

Students should read “Cowboys” and answer the questions. 
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    Cowboys played an important role in the West during the nineteenth 

century. Earlier, Spanish colonists had discovered that much of the land there 

was ideal for cattle herding. The Spanish settlers introduced long-horned 

cattle, founded the first ranches, and had mounted “vaqueros” tend the herds.  

    By the mid-nineteenth century, the United States had taken over the 

western territories through treaties and purchases, and people from the East 

and South, along with immigrants from Europe, poured into the region for its 

inexpensive land. Some of these settlers captured the wild, long-horned cattle 

and started ranching. Soon cattle were grazing on vast grasslands in areas of 

Texas, Oklahoma, Wyoming, Kansas, Nebraska, the Dakotas, and Montana. 

The cattle roamed free on “open range” that was not owned by anyone.  

    Since they could wander and mingle with the cattle of other ranchers, the 

cows had to be branded to identify each owner’s herd. Every spring, ranchers 

held "roundups" to gather their cattle. Cowboys roped and burned new calves 

with each owner's unique brand, which the animals would bear for life.  

    Ranchers also had to guard their herds from thieves commonly known as 

"cattle rustlers.” Justice for rustling was swift and harsh for anyone caught 

stealing cattle or altering a brand. Often rustlers were tried and executed on 

the spot when they were caught.  

     Cowboys’ jobs included guarding the cattle on the open range, herding 

them in roundups, catching cattle rustlers as needed, and finally driving the 

cows to market for sale. Cattle drives usually had about eight to twelve 

cowboys per 2,500 head. Moving only about ten to twelve miles a day, 

cowboys worked from sunrise to sunset, slept under the stars, ate their meals 

around the campfire, and lived in the saddle.  
 

Each sentence explains why ranching was popular in the 19th century West, 

EXCEPT: 

A. Much of the land in the western U.S. was ideal for herding cattle. 

B. Long-horned cattle were able to graze freely on the open range. 

C. Cowboys worked from sunrise to sunset and lived in the saddle. 

D. America’s growing population increased the demand for beef. 
 

A “brand” as used in the third paragraph would be MOST LIKE a  

 A.  trade mark.               C.  store shelf. 

B.  price tag.     D.  for-sale sign. 
 

Mark an X by each item that would have posed a problem or danger for 19th 

century cowboys: 

 ___ rustlers        ____ burns       ____ outlaws  

 ___ starvation       ____ storms       ____ wild animals 

 ___ loneliness       ____ trains       ____ illness 

 ___ stampedes       ____ broken bones      ____ settlers  

 ___ “Indians”       ____ exhaustion      ____ wars 
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    Cowboys played an important role in the West during the nineteenth century. 

Earlier, Spanish colonists had discovered that much of the land there was ideal 

for cattle herding. The Spanish settlers introduced long-horned cattle, founded 

the first ranches, and had mounted “vaqueros” tend the herds.  

    By the mid-nineteenth century, the United States had taken over the western 

territories through treaties and purchases, and people from the East and South, 

along with immigrants from Europe, poured into the region for its inexpensive 

land. Some of these settlers captured the wild, long-horned cattle and started 

ranching. Soon cattle were grazing on vast grasslands in areas of Texas, 

Oklahoma, Wyoming, Kansas, Nebraska, the Dakotas, and Montana. The cattle 

roamed free on “open range” that was not owned by anyone.  

    Since they could wander and mingle with the cattle of other ranchers, the 

cows had to be branded to identify each owner’s herd. Every spring, ranchers 

held "roundups" to gather their cattle. Cowboys roped and burned new calves 

with each owner's unique brand, which the animals would bear for life.  

    Ranchers also had to guard their herds from thieves commonly known as 

"cattle rustlers.” Justice for rustling was swift and harsh for anyone caught 

stealing cattle or altering a brand. Often rustlers were tried and executed on the 

spot when they were caught.  

     Cowboys’ jobs included guarding the cattle on the open range, herding them 

in roundups, catching cattle rustlers as needed, and finally driving the cows to 

market for sale. Cattle drives usually had about eight to twelve cowboys per 

2,500 head. Moving only about ten to twelve miles a day, cowboys worked from 

sunrise to sunset, slept under the stars, ate their meals around the campfire, 

and lived in the saddle.  
 

Each sentence explains why ranching was popular in the 19th century West, 

EXCEPT: 

A. Much of the land in the western U.S. was ideal for herding cattle. 

B. Long-horned cattle were able to graze freely on the open range. 

C. Cowboys worked from sunrise to sunset and lived in the saddle. * 

D. America’s growing population increased the demand for beef. 

(Some students may want to choose D, since it is not mentioned in the passage. 

However, it is true, while C does not explain the popularity of ranching.) 
 

A “brand” as used in the third paragraph would be MOST LIKE a  

 A.  trade mark. *               C.  store shelf. 

B.  price tag.     D.  for-sale sign. 

(A trade mark is a unique identification of a company that makes a product. 

Likewise a brand identifies a particular owner.) 
 

 

 

 

 

 

      

 

 

 

Mark an X by each item that would likely have posed a problem or danger for 

19th century cowboys: (Answers may vary, but students must explain their reasoning.)  

   X   rustlers     X   burns         X   outlaws  

        starvation    X   storms         X   wild animals 

   X   loneliness         trains         X   illness 

   X   stampedes    X   broken bones             settlers  

   X   “Indians”    X   exhaustion             wars 
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SOME SOME SOME SOME FAMOUS FAMOUS FAMOUS FAMOUS CATTLE CATTLE CATTLE CATTLE TRAILS:TRAILS:TRAILS:TRAILS: 

Chisum Trail Chisum Trail Chisum Trail Chisum Trail - It started from near Paris, Texas, and moved through the southern part 

of the Texas Panhandle, curving southwest to meet the Pecos River, and then went 

north through Roswell, New Mexico to Ft. Sumner.    

GoodnightGoodnightGoodnightGoodnight----Loving TrailLoving TrailLoving TrailLoving Trail - It followed the same path as the Chisum through the Pecos 

River Valley, and then went southwest through the Hondo Valley, across the 

Tularosa Basin, over the Organ Gap, and on into Arizona.   

Beefsteak TrBeefsteak TrBeefsteak TrBeefsteak Trail ail ail ail - Herds from eastern Arizona and western New Mexico were driven 

along this trail to the Magdalena Trail, where they could be shipped to market.  

Magdalena TrailMagdalena TrailMagdalena TrailMagdalena Trail - Herds from eastern Arizona and western New Mexico were driven 

along this trail to Magdalena, where they could be shipped to market. 

Chisholm TrailChisholm TrailChisholm TrailChisholm Trail - The main trail crossed the Red River near Ringold, Texas, and went 

almost due north into Kansas.  

East Shawnee TrailEast Shawnee TrailEast Shawnee TrailEast Shawnee Trail - It crossed the Red River and passed near Fort Wichita and Fort 

Gibson, before crossing into Kansas near the Missouri border.  

West Shawnee TrailWest Shawnee TrailWest Shawnee TrailWest Shawnee Trail - The second major cattle trail from Texas to Kansas, which 

followed the Texas Road from the Red River to Boggy Depot then struck northward 

through the central part of the state. 
 

A A A A TYPICATYPICATYPICATYPICAL L L L DAY DAY DAY DAY DURING DURING DURING DURING THE THE THE THE SIX MONTHS ON THE TRAILSIX MONTHS ON THE TRAILSIX MONTHS ON THE TRAILSIX MONTHS ON THE TRAIL::::    

· Wake at dawn. 

· Eat a hearty breakfast (fresh-baked biscuits, bacon, and lots of strong coffee).  

· Drive slowly allowing the cattle to graze for a few hours. 

· Drive hard until noon.  

· Eat lunch in the saddle (biscuits from breakfast wrapped in a handkerchief with 

water from a canteen). 

· Allow a few more hours of slow-moving and grazing. 

· Final push moves the herd fast until nightfall. 

· Before sunset, the boss signals for the cattle to be put on “bed ground.” 

· Eat a hearty dinner around the campfire (stewed meat, beans, canned fruit, and 

fresh-baked biscuits). 

· Bed down in blankets around the campfire, taking turns riding “watch.” 
 

DIRECTIONS:DIRECTIONS:DIRECTIONS:DIRECTIONS: Use what you learned about cowboys, facts from this list, and Use what you learned about cowboys, facts from this list, and Use what you learned about cowboys, facts from this list, and Use what you learned about cowboys, facts from this list, and 

your research your research your research your research as needed as needed as needed as needed to write a short story about a 19to write a short story about a 19to write a short story about a 19to write a short story about a 19thththth    century cattle drive.century cattle drive.century cattle drive.century cattle drive. 

HANDS ANDHANDS ANDHANDS ANDHANDS AND    SUPPLIES:SUPPLIES:SUPPLIES:SUPPLIES:    

Trail Trail Trail Trail bbbboss oss oss oss - Made decisions and oversaw everything. 

CookCookCookCook - Ran the chuck wagon, purchased supplies, and of course cooked.  

Several horse wranglers Several horse wranglers Several horse wranglers Several horse wranglers - Cared for the horses and provided the cowboys (or drovers) 

with fresh horses throughout the day as needed. 

Cowboys (or drovers)Cowboys (or drovers)Cowboys (or drovers)Cowboys (or drovers) - Herded the cattle, kept watch, etc. (see above)    
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Setting 

 

When and where does the story 

take place? 
 

What historical details would 

help make the story more 

believable? 

 

 

Characters 
 

Who are the people in your 

story? (Name and briefly 

describe each.) 
 

Is a character telling the story 

or an omniscient narrator? 

 

 

Plot 

This is the conflict or obstacle 

the main character must 

overcome. (One plot is usually 

enough for a short story.) 

 

 
Resolution 

 

How will the plot be resolved?  

 
Beginning 

 

How can you grab or “hook” 

the reader’s attention? 
 

Introduce the setting, people, 

and possibly the plot here. 

 

 
Middle 

 

 

This is where you develop the 

story and build up the tension 

of the plot.   

 

 
End 

 

 

 

Here the conflict is resolved, 

though the story does NOT 

have to end happily. 

 

 

 

 

 

 

 

 

 

 

 

 

    

    

DIRECTIONS:  Fill in the information on the chart to help organize your ideas. 
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Name                
 

Story Title             

 

0 – Unacceptable     2 – Fair             4 – Excellent 

1 – Poor        3 – Good 
 

Category        Student          Teacher  

Clear description of setting     _______          _______ 

Use of historical details      _______          _______ 

Character descriptions      _______          _______ 

Interesting introduction      _______          _______ 

Well-developed plot      _______          _______ 

Ending/plot resolution      _______          _______ 

Spelling and grammar      _______          _______ 
 

Overall Score/Grade: 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

Name                
 

Story Title             
 

0 – Unacceptable     2 – Fair             4 – Excellent 

1 – Poor        3 – Good 
 

Category        Student          Teacher  

Clear description of setting     _______          _______ 

Use of historical details      _______          _______ 

Character descriptions      _______          _______ 

Interesting introduction      _______          _______ 

Well-developed plot      _______          _______ 

Ending/plot resolution      _______          _______ 

Spelling and grammar      _______          _______ 
 

Overall Score/Grade: 
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Wild, Wild West 
 

 
 

              
 
 

Objective: The student will be familiar with some of the legends of the Old West. 
 
Materials: The Wild Wild West (Springboard handout or 

transparency) 
    Legends of the Old West (handout or transparency) 
    Outlaw, Leader, Or Lawman? (handout) 
    Legend Status (optional rubric) 
 
Terms to know: legend - (1) a story from an earlier time, believed to 

be based on facts; (2) person or event about which 
such stories are told  

 infamy - lack of honor; disrepute 
 
Procedure: 
· After discussing the Springboard, explain that in this lesson the student(s) will 

learn more about some of the legends of the Old West. 
· Hand out or display “Legends of the Old West.” The student(s) should select 

one or more people from the list of outlaws, leaders, and lawmen to research. 
They should work individually or in pairs, using the Internet or media 
resources, to learn about their chosen “legend” or “legends.”  

· Hand out “Outlaw, Leader, or Lawman?” The student(s) may either complete 
the form for one or more people as a mini-research assignment, or it could be 
used as a note-taking guide.   

· Should you choose the latter option, have the student(s) then use the notes 
they take to write a poem, diary, or short paper about the person or people 
researched. (An optional rubric, “Legend Status,” is provided for this activity.)    

· Have the student(s) share their information and/or writings and discuss.  
· In a follow-up discussion ask the student(s) how they think the Wild West 

might have eventually been tamed. (Answers include: increasing numbers of 
settlers, including women and children, economic development, the growth of 
cities, more and better organized law enforcement, etc.) 

 
 

 

 
 
 
 
 

 
 

Springboard: 

Students should read “The Wild Wild West” and answer the questions. 

  (Answers may vary but should reflect the lawlessness of some places.) 
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    Much has been written and filmed about life in the Old 

West. Though certainly many peaceful people ranched, 

farmed, or searched for gold and silver, there was also 

much conflict. There actually were men (and women) who 

lived and died by the gun. Outlaws and lawmen really did 

meet face-to-face in shoot-outs.  

    Samuel Colt’s invention of the revolver in 1835 had a 

great impact on the Frontier. The Colt, a revolving six-

shooter was made famous at such places as the O.K. Corral, 

Tombstone, and Dodge City. Because of the six-shooter, 

justice or injustice was swift in “The Wild West” and 

legends were created.   
 

 

Someone talking about Colt's revolvers was 

reported to have said, “God created man, but it 

was Sam Colt who made them equal.” Explain 

what you think was meant by that statement. 
  
 

Some people referred to the new gun as “Judge 

Colt and his jury of six.” Why do you think this 

was so?  
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Annie Oakley    
    

“Bandit Queen” Belle Starr    
    

Bat Masterson    
    

Billy the Kid    
    

“Black Bart” Boles    
    

Brooks & McFarlands    
    

Buffalo Soldiers    
    

Butch Cassidy & the Sundance Kid    
    

Calamity Jane    
    

Chief Joseph    
    

Crazy Horse    
    

The Clantons    
    

The Dalton Gang    
    

“Doc” Holliday    
    

Isaac “Hanging Judge” Parker    

    

Jeremiah “Liver Eating” Johnson    
    

Jesse James (and Frank)    
    

John King Fisher    
    

John Wesley Hardin    

    

Judge Roy Bean    

    

Kit Carson    

    

Pat Garrett     
    

Texas Rangers    

    

“Wild Bill” Hickock    

    

Willie Kennard    

    

Wyatt Earp    
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Name              Topic       
 

How would you classify the “legend” you researched (outlaw, leader, or 
lawman)?  Why? 
 
 
 
 
 

What led the “legend” to fame and / or infamy? 
 
 
 
 
 
 

Describe any famous / infamous events or accomplishments in the legend’s 
life. 
 
 
 
 
 
 

Provide details of the person’s reputation in the Old West. 
 
 
 
 
 
 

Anything else? 
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Name             Legend       
 

0 – Unacceptable   2 – Fair         4 - Excellent 
1 – Poor    3 – Good 
 

Category            Student evaluation       Teacher evaluation 

Factual Information      __________    __________ 

Compliance with assignment     __________    __________ 

Creativity       __________    __________ 

Literary Form / Grammar     __________    __________ 

Spelling       __________    __________  

Grade:               

 
 
 

 
 
Name             Legend       
 

0 – Unacceptable   2 – Fair         4 - Excellent 
1 – Poor    3 – Good 
 

Category            Student evaluation       Teacher evaluation 

Factual Information      __________    __________ 

Compliance with assignment     __________    __________ 

Creativity       __________    __________ 

Literary Form / Grammar     __________    __________ 

Spelling       __________    __________  

Grade: 
 
 
 

 
 
Name             Legend       
 

0 – Unacceptable   2 – Fair         4 - Excellent 
1 – Poor    3 – Good 
 

Category            Student evaluation       Teacher evaluation 

Factual Information      __________    __________ 

Compliance with assignment     __________    __________ 

Creativity       __________    __________ 

Literary Form / Grammar     __________    __________ 

Spelling       __________    __________  

Grade:   
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Seward’s Folly 
 
 
 
 

Objective: The student will be able to explain differences in public opinion 
pertaining to the Alaska purchase by the U.S. government. 
 
Materials:   ____  (Springboard handouts) 
    Addressing Alaska (3 handouts) 
    Yea or Nay (handout) 
 
Terms to know: negotiate  -  bargain with others to reach an agreement    
 
Procedure: 
· After reviewing the Springboard, explain that this lesson examines the 

controversy surrounding the Alaska purchase. 
· Hand out the “Addressing Alaska” and the “Yea or Nay” pages. Have the 

student(s) work individually, in pairs, or small groups to read the “Addressing 
Alaska” handouts and summarize the arguments about the purchase to 
complete “Yea or Nay.”    

· Then lead a discussion and / or debate of the issue as might have taken place 
on the Senate floor in 1867. (See “Suggested Answers” on page 77 as a 
discussion guide.) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 

 

                 Springboard: 

       Students should study the chart and passage to answer the questions for “___.” 
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34 Kansas January 29, 1861 

35 West Virginia June 20, 1863 

36 Nevada October 31, 1864 

37 Nebraska March 1, 1867 

38 Colorado August 1, 1876 

39 North Dakota Nov. 2, 1889 

40 South Dakota Nov. 2, 1889 

41 Montana Nov. 8, 1889 

42 Washington Nov. 11, 1889 

43   Idaho July 3, 1890  

44 Wyoming July 10, 1890 

45 Utah January 4, 1896 

46 Oklahoma Nov. 16, 1907 

47 New Mexico January 6, 1912 

48 Arizona February 14, 1912 

49 Alaska January 3, 1959 

50 Hawaii August 21, 1959 

 
Which would be the most appropriate choice of a title for the passage and chart? 

A. “Eventually a State” 
B. “After the Civil War” 
C. “Expanding America” 
D. “American Statehood” 

 

Which statement is supported by information in the chart and passage? 
A. Kansas joined the United States after the Civil War. 
B. Idaho and Utah had been part of the same territory. 
C. Texas was purchased from Russia for $7.2 million. 
D. Alaska became the forty-ninth state in the Union. 

 

Which word is a SYNONYM for “acquisition”? 
 A.  empire   

B.  obtainment 
C.  territory         
D.  application 
 

Why do you think there was “much heated debate” about the purchase of Alaska?      

            

            

            
            
             

   During the Civil War several new 
states joined the Union. After the war 
the U.S. Territories were divided into 
parts that then applied for statehood. 
   In addition to new states America 
also began adding to its territorial 

lands. One such acquisition was the 
territory of Alaska. The vast northern 
tract of 586,400 square miles, which is 
twice the size of Texas, was purchased 
from Russia in 1867 for $7.2 million or 
about 2 ½ cents an acre!    
   While such a land deal may seem like 
a bargain to the modern observer, the 
purchase was not at all popular at the 
time. Newspapers mocked the idea and 
Congress for a time refused to fund the 
purchase. Finally after much heated 
debate territorial Alaska was added and 
eventually became another American 
state.     
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34 Kansas January 29, 1861 

35 West Virginia June 20, 1863 

36 Nevada October 31, 1864 

37 Nebraska March 1, 1867 

38 Colorado August 1, 1876 

39 North Dakota Nov. 2, 1889 

40 South Dakota Nov. 2, 1889 

41 Montana Nov. 8, 1889 

42 Washington Nov. 11, 1889 

43   Idaho July 3, 1890  

44 Wyoming July 10, 1890 

45 Utah January 4, 1896 

46 Oklahoma Nov. 16, 1907 

47 New Mexico January 6, 1912 

48 Arizona February 14, 1912 

49 Alaska January 3, 1959 

50 Hawaii August 21, 1959 

 
 Which would be the most appropriate choice of a title for the passage and chart? 

A. “Eventually a State”     (Choices A, B, and D relate to  
B. “After the Civil War”   details in the passage and/or chart,  
C. “Expanding America” *      whereas choice C provides an  

D. “American Statehood”   overview of the topics presented.) 
 

Which statement is supported by information in the chart and passage? 
A. Kansas joined the United States after the Civil War. 
B. Idaho and Utah had been part of the same territory. 
C. Texas was purchased from Russia for $7.2 million. 
D. Alaska became the forty-ninth state in the Union. * 
(A and C are false and B cannot be determined. D is correct based on the chart, 

which provides information about Alaska’s statehood.) 
 

Which word is a SYNONYM for “acquisition”? 
 A.  empire                (A and D are clearly wrong. Some students may argue  

B.  obtainment *          that C could fit the sentence, but the word territory  

C.  territory          is used immediately after “acquisition.” They should  
D.  application           determine the meaning by the root word “acquire.”)       
 

Why do you think there was “much heated debate” about the purchase of Alaska?  
Answers will vary, but students should explain why they answered as they did.     

  
   

   During the Civil War several new 
states joined the Union. After the war 
the U.S. Territories were divided into 
parts that then applied for statehood. 
   In addition to new states America 
also began adding to its territorial 

lands. One such acquisition was the 
territory of Alaska. The vast northern 
tract of 586,400 square miles, which is 
twice the size of Texas, was purchased 
from Russia in 1867 for $7.2 million or 
about 2 ½ cents an acre!    
   While such a land deal may seem like 
a bargain to the modern observer, the 
purchase was not at all popular at the 
time. Newspapers mocked the idea and 
Congress for a time refused to fund the 
purchase. Finally after much heated 
debate territorial Alaska was added and 
eventually became another American 
state.     

Answers and Explanations for __________ 
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To His Majesty’s Minister To His Majesty’s Minister To His Majesty’s Minister To His Majesty’s Minister to to to to the United Statesthe United Statesthe United Statesthe United States    
From The August Czar From The August Czar From The August Czar From The August Czar AlexanderAlexanderAlexanderAlexander    IIIIIIII    

7 October, 1867 October, 1867 October, 1867 October, 1866666    
    

Dear Sir,Dear Sir,Dear Sir,Dear Sir,    
                    I am writing to you in regards to our Russian Territory in North I am writing to you in regards to our Russian Territory in North I am writing to you in regards to our Russian Territory in North I am writing to you in regards to our Russian Territory in North 
America, Alaska.  As you are aware, the motherAmerica, Alaska.  As you are aware, the motherAmerica, Alaska.  As you are aware, the motherAmerica, Alaska.  As you are aware, the mother    countrycountrycountrycountry    has hhas hhas hhas held claim to eld claim to eld claim to eld claim to 
this northern land since 1741 when Vitus Bering explored its coastline.  this northern land since 1741 when Vitus Bering explored its coastline.  this northern land since 1741 when Vitus Bering explored its coastline.  this northern land since 1741 when Vitus Bering explored its coastline.  
Since that time we have administered the colony through the RussianSince that time we have administered the colony through the RussianSince that time we have administered the colony through the RussianSince that time we have administered the colony through the Russian----
American Company.  For a time the land brought Mother Russia riches American Company.  For a time the land brought Mother Russia riches American Company.  For a time the land brought Mother Russia riches American Company.  For a time the land brought Mother Russia riches 
from fur trading, coal mining, lumfrom fur trading, coal mining, lumfrom fur trading, coal mining, lumfrom fur trading, coal mining, lumbering, and ice operations.  bering, and ice operations.  bering, and ice operations.  bering, and ice operations.      
                Now, however, the land has lost its value as the various ventures are, in Now, however, the land has lost its value as the various ventures are, in Now, however, the land has lost its value as the various ventures are, in Now, however, the land has lost its value as the various ventures are, in 
fact, losing money.   American and Canadian settlers are beginning to fact, losing money.   American and Canadian settlers are beginning to fact, losing money.   American and Canadian settlers are beginning to fact, losing money.   American and Canadian settlers are beginning to 
move into the territory in search of gold, and should significant amounts be move into the territory in search of gold, and should significant amounts be move into the territory in search of gold, and should significant amounts be move into the territory in search of gold, and should significant amounts be 
ffffoundoundoundound,,,,    the region will certainly be soon filled with newcomers lacking loyalty the region will certainly be soon filled with newcomers lacking loyalty the region will certainly be soon filled with newcomers lacking loyalty the region will certainly be soon filled with newcomers lacking loyalty 
to the motherland.  Since it seems we are destined to lose money and land to the motherland.  Since it seems we are destined to lose money and land to the motherland.  Since it seems we are destined to lose money and land to the motherland.  Since it seems we are destined to lose money and land 
on the continent, I believe it would be wise on the continent, I believe it would be wise on the continent, I believe it would be wise on the continent, I believe it would be wise at this time at this time at this time at this time for our country to for our country to for our country to for our country to 
negotiate the sale of the negotiate the sale of the negotiate the sale of the negotiate the sale of the tttterritoryerritoryerritoryerritory....    
                There are several benefits to be reaped from such a sale: it would raise There are several benefits to be reaped from such a sale: it would raise There are several benefits to be reaped from such a sale: it would raise There are several benefits to be reaped from such a sale: it would raise 
needed money for our treasury which is in the worst way after our needed money for our treasury which is in the worst way after our needed money for our treasury which is in the worst way after our needed money for our treasury which is in the worst way after our 
involvement in the Crimean War; it would prevent the British from involvement in the Crimean War; it would prevent the British from involvement in the Crimean War; it would prevent the British from involvement in the Crimean War; it would prevent the British from 
expanding its colonies expanding its colonies expanding its colonies expanding its colonies beyond Canada beyond Canada beyond Canada beyond Canada to our doorstep in the North to our doorstep in the North to our doorstep in the North to our doorstep in the North 
Pacific; and it would secure good relations with the United States.  Pacific; and it would secure good relations with the United States.  Pacific; and it would secure good relations with the United States.  Pacific; and it would secure good relations with the United States.      
                I am giving you the authority to negotiate the sale for at the least $5 I am giving you the authority to negotiate the sale for at the least $5 I am giving you the authority to negotiate the sale for at the least $5 I am giving you the authority to negotiate the sale for at the least $5 
million U.S. dollars.  It is, however, my opinion that the Americans will be million U.S. dollars.  It is, however, my opinion that the Americans will be million U.S. dollars.  It is, however, my opinion that the Americans will be million U.S. dollars.  It is, however, my opinion that the Americans will be 
willwillwillwilling to pay more than that figure.  I trust you in this matter since you have ing to pay more than that figure.  I trust you in this matter since you have ing to pay more than that figure.  I trust you in this matter since you have ing to pay more than that figure.  I trust you in this matter since you have 
in the past proven to be a good and faithful servant.  in the past proven to be a good and faithful servant.  in the past proven to be a good and faithful servant.  in the past proven to be a good and faithful servant.      
    

God be with you,God be with you,God be with you,God be with you,    
Czar Czar Czar Czar AlexanderAlexanderAlexanderAlexander    
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To:  President Andrew JohnsonTo:  President Andrew JohnsonTo:  President Andrew JohnsonTo:  President Andrew Johnson    
From: William H. Seward, SeFrom: William H. Seward, SeFrom: William H. Seward, SeFrom: William H. Seward, Secretary of Statecretary of Statecretary of Statecretary of State    
Date: December 12, 1866 Date: December 12, 1866 Date: December 12, 1866 Date: December 12, 1866     
RE:  Alaska TerritoryRE:  Alaska TerritoryRE:  Alaska TerritoryRE:  Alaska Territory    
    

            I have recently met with the Russian Foreign Minister who I have recently met with the Russian Foreign Minister who I have recently met with the Russian Foreign Minister who I have recently met with the Russian Foreign Minister who 
informed me that the Czar is interested in selling the Alaska informed me that the Czar is interested in selling the Alaska informed me that the Czar is interested in selling the Alaska informed me that the Czar is interested in selling the Alaska 
Territory. As you know, I firmly believe that the U.S. should Territory. As you know, I firmly believe that the U.S. should Territory. As you know, I firmly believe that the U.S. should Territory. As you know, I firmly believe that the U.S. should 
expandexpandexpandexpand    its holdings, though we have thus far been unsuccessful in its holdings, though we have thus far been unsuccessful in its holdings, though we have thus far been unsuccessful in its holdings, though we have thus far been unsuccessful in 
our attempts to accomplish this goal. The purchase of Alaska would our attempts to accomplish this goal. The purchase of Alaska would our attempts to accomplish this goal. The purchase of Alaska would our attempts to accomplish this goal. The purchase of Alaska would 
offer an excellent opportunity for American expansion.offer an excellent opportunity for American expansion.offer an excellent opportunity for American expansion.offer an excellent opportunity for American expansion.    
            Ownership of Alaska has many advantages. First, it would Ownership of Alaska has many advantages. First, it would Ownership of Alaska has many advantages. First, it would Ownership of Alaska has many advantages. First, it would 
provide, as teprovide, as teprovide, as teprovide, as territorial possessions do, natural resources, in this case rritorial possessions do, natural resources, in this case rritorial possessions do, natural resources, in this case rritorial possessions do, natural resources, in this case 
fur, timber, coal, and fish. It will also give us new markets for fur, timber, coal, and fish. It will also give us new markets for fur, timber, coal, and fish. It will also give us new markets for fur, timber, coal, and fish. It will also give us new markets for 
American products, especially as the land increasingly opens to American products, especially as the land increasingly opens to American products, especially as the land increasingly opens to American products, especially as the land increasingly opens to 
settlement.settlement.settlement.settlement.    Negotiating a treaty for the purchase will strengthen Negotiating a treaty for the purchase will strengthen Negotiating a treaty for the purchase will strengthen Negotiating a treaty for the purchase will strengthen 
ouououour ties with Russia, and such a large nation could certainly be r ties with Russia, and such a large nation could certainly be r ties with Russia, and such a large nation could certainly be r ties with Russia, and such a large nation could certainly be 
important as an ally. Perhaps most importantly, the territory important as an ally. Perhaps most importantly, the territory important as an ally. Perhaps most importantly, the territory important as an ally. Perhaps most importantly, the territory 
would be an excellent location for a naval base. Its position so would be an excellent location for a naval base. Its position so would be an excellent location for a naval base. Its position so would be an excellent location for a naval base. Its position so 
near to the coast of Asia could prove to be of great strategic near to the coast of Asia could prove to be of great strategic near to the coast of Asia could prove to be of great strategic near to the coast of Asia could prove to be of great strategic 
impimpimpimportance. ortance. ortance. ortance.     
            In my opinion the Russians do not understand the value of In my opinion the Russians do not understand the value of In my opinion the Russians do not understand the value of In my opinion the Russians do not understand the value of 
this large northern land. I also believe the Russian government is this large northern land. I also believe the Russian government is this large northern land. I also believe the Russian government is this large northern land. I also believe the Russian government is 
in need of money, which is a key reason for their intin need of money, which is a key reason for their intin need of money, which is a key reason for their intin need of money, which is a key reason for their interest in erest in erest in erest in 
selling the territory.selling the territory.selling the territory.selling the territory.    Therefore I am confident that theTherefore I am confident that theTherefore I am confident that theTherefore I am confident that the    United United United United 
States will be able to purchase AlaskaStates will be able to purchase AlaskaStates will be able to purchase AlaskaStates will be able to purchase Alaska    for a small price.for a small price.for a small price.for a small price.    The figure The figure The figure The figure 
the Foreign Minister and I discussed was in the $7 million the Foreign Minister and I discussed was in the $7 million the Foreign Minister and I discussed was in the $7 million the Foreign Minister and I discussed was in the $7 million 
dollar range, littldollar range, littldollar range, littldollar range, little more than two cents an acre! e more than two cents an acre! e more than two cents an acre! e more than two cents an acre! I honestly think I honestly think I honestly think I honestly think 
it would be foolish for the United States to ignore sit would be foolish for the United States to ignore sit would be foolish for the United States to ignore sit would be foolish for the United States to ignore such a uch a uch a uch a 
marvelous opportunity.            marvelous opportunity.            marvelous opportunity.            marvelous opportunity.                
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                        April 2, 1867April 2, 1867April 2, 1867April 2, 1867    
    

To the Editor:To the Editor:To the Editor:To the Editor:    
            I am writing this letter in response to yesterday’s news I am writing this letter in response to yesterday’s news I am writing this letter in response to yesterday’s news I am writing this letter in response to yesterday’s news 
story about the treaty between the U.S. and Russia for the story about the treaty between the U.S. and Russia for the story about the treaty between the U.S. and Russia for the story about the treaty between the U.S. and Russia for the 
purchase of Alaska. What was the Secretary of State purchase of Alaska. What was the Secretary of State purchase of Alaska. What was the Secretary of State purchase of Alaska. What was the Secretary of State 
thithithithinking? nking? nking? nking?     
            Our nation has only rOur nation has only rOur nation has only rOur nation has only recently fought a tragic and ecently fought a tragic and ecently fought a tragic and ecently fought a tragic and 
expensive expensive expensive expensive war and is now coping with war and is now coping with war and is now coping with war and is now coping with thethethethe    aftermath. The aftermath. The aftermath. The aftermath. The 
government is spending large government is spending large government is spending large government is spending large sumssumssumssums    of money of money of money of money to reconstruct to reconstruct to reconstruct to reconstruct 
the Sthe Sthe Sthe South and to provide education and medical care for the outh and to provide education and medical care for the outh and to provide education and medical care for the outh and to provide education and medical care for the 
freed slaves.freed slaves.freed slaves.freed slaves.    With sucWith sucWith sucWith such huge expenses at hand why would h huge expenses at hand why would h huge expenses at hand why would h huge expenses at hand why would 
the government the government the government the government want to spend more than $7 million on a want to spend more than $7 million on a want to spend more than $7 million on a want to spend more than $7 million on a 
vastvastvastvast,,,,    frozen wasteland?frozen wasteland?frozen wasteland?frozen wasteland?    
            I have read editorials in the last few weeks about the I have read editorials in the last few weeks about the I have read editorials in the last few weeks about the I have read editorials in the last few weeks about the     
treaty negotiations and fully agree with your newspaper’s treaty negotiations and fully agree with your newspaper’s treaty negotiations and fully agree with your newspaper’s treaty negotiations and fully agree with your newspaper’s 
view. This whole idea of sview. This whole idea of sview. This whole idea of sview. This whole idea of spending needed dollars on pending needed dollars on pending needed dollars on pending needed dollars on 
“Seward’s icebox” truly is“Seward’s icebox” truly is“Seward’s icebox” truly is“Seward’s icebox” truly is    ““““Seward’s folly,” as your writers Seward’s folly,” as your writers Seward’s folly,” as your writers Seward’s folly,” as your writers 
have described.  have described.  have described.  have described.      
        TheTheTheThe    Secretary of State has Secretary of State has Secretary of State has Secretary of State has spent much of his political spent much of his political spent much of his political spent much of his political 
career working tocareer working tocareer working tocareer working to    expand expand expand expand the the the the nation’s borders. nation’s borders. nation’s borders. nation’s borders. He has He has He has He has in the in the in the in the 
past past past past negotiated treaties to buy lnegotiated treaties to buy lnegotiated treaties to buy lnegotiated treaties to buy land in the Caribbeanand in the Caribbeanand in the Caribbeanand in the Caribbean    and in and in and in and in 
the Pacific. the Pacific. the Pacific. the Pacific. Fortunately, members of the Senate have had the Fortunately, members of the Senate have had the Fortunately, members of the Senate have had the Fortunately, members of the Senate have had the 
sense sense sense sense to vote down thto vote down thto vote down thto vote down thoseoseoseose    ridiculous purchasesridiculous purchasesridiculous purchasesridiculous purchases. I can only . I can only . I can only . I can only 
hopehopehopehope    it will do so again with this most recent it will do so again with this most recent it will do so again with this most recent it will do so again with this most recent treatytreatytreatytreaty. . . .     
        It appears that Seward would like nothing more thanIt appears that Seward would like nothing more thanIt appears that Seward would like nothing more thanIt appears that Seward would like nothing more than    to to to to 
force the United States into the position of being a large force the United States into the position of being a large force the United States into the position of being a large force the United States into the position of being a large 
world power like the United Kingdom and Franceworld power like the United Kingdom and Franceworld power like the United Kingdom and Franceworld power like the United Kingdom and France. Yet i. Yet i. Yet i. Yet it is t is t is t is 
easy to see where such power has taken those nationseasy to see where such power has taken those nationseasy to see where such power has taken those nationseasy to see where such power has taken those nations::::    into into into into 
one war after another. one war after another. one war after another. one war after another. The last thing wThe last thing wThe last thing wThe last thing warararar----weary Americans weary Americans weary Americans weary Americans 
need or want is foneed or want is foneed or want is foneed or want is for our country to face another conflict. At a r our country to face another conflict. At a r our country to face another conflict. At a r our country to face another conflict. At a 
time when the U.S. time when the U.S. time when the U.S. time when the U.S. hashashashas    so many problems within its borders, so many problems within its borders, so many problems within its borders, so many problems within its borders, 
the government should not be searching for more problems the government should not be searching for more problems the government should not be searching for more problems the government should not be searching for more problems 
outside of them.outside of them.outside of them.outside of them.    Let’s hope Congress will represent the people Let’s hope Congress will represent the people Let’s hope Congress will represent the people Let’s hope Congress will represent the people 
wisely on this one!wisely on this one!wisely on this one!wisely on this one!    

    
    

                                    Concerned in ConnecticutConcerned in ConnecticutConcerned in ConnecticutConcerned in Connecticut        
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DIRECTIONS:  Summarize the arguments you read “for” and “against” 
the purchase of Alaska in 1867.  Then add any others you can think of. 
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DIRECTIONS:  Summarize the arguments you read “for” and “against” 
the purchase of Alaska in 1867.  Then add any others you can think of. 
 

 

        
 

• Russia needed to sell Alaska, so it 

could be bought at a low price. 
 

• Alaska had natural resources such as 

fur, coal, and timber that could be a 

source of wealth for the United States. 
 

• Alaska was believed to have gold.  (In 

fact gold was discovered in 1897, 

touching off the Klondike Gold Rush. 

While only a few miners actually 

“struck it rich,” the gold rush did 

bring settlers and commerce to the 

territory.)  
 

• Growing numbers of settlers in the 

territory would provide markets for 

American products. 
 

• A treaty with Russia could secure an 

important ally for the U.S. 
 

• Expanding American territory could 

strengthen the nation’s position in the 

world. 
 

• Alaska’s location made it perfect for 

establishing a naval base there. 
 

• A naval base in Alaska would serve to 

protect and defend the U.S. mainland 

from possible attacks from Asia. 
 

• We now know that Alaska has huge oil 

reserves, which provide the U.S. with 

needed fuel. 

 

 

 

 

 

 

• The U.S. had recently fought the Civil 

War, which was terrible and 

expensive. 
 

• The government was spending large 

amounts of money reconstructing the 

South and caring for the freedmen. 
 

• Though the cost per acre was low, the 

total price tag was high for a time of 

already great expenditures. 
 

• Many Americans were opposed to the 

purchase. 
 

• Alaska was viewed as a vast, frozen 

wasteland. 

 

• The Alaska Territory’s resources had 

not brought wealth to the Russians 

for some time. 
 

• Many in Congress objected to U.S. 

expansion. 
 

• Some Americans feared expanding 

U.S. holdings to increase the nation’s 

power would bring dangers. Other 

world powers such as England and 

France were involved in frequent 

wars which war-weary Americans 

wanted to avoid.  
 

• Since Alaska is not connected to the 

U.S. mainland, it would have been 

seen as difficult to defend. 
 

• Indigenous people there might have 

difficulties with America based on its 

past mistreatment of Native peoples.  
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Who’s the Boss? 

 

Objective: The student will be able to explain political machines and their effects 
on people and politics of the Reconstruction Era (and beyond). 
 
Materials: Boss Tweed and Tammany Hall (Springboard 

handout) 
    A Well-Oiled Machine (handout) 
    The Inner Workings of a Machine (optional handout) 
 
Terms to know: electorate - the voters of a city, state, nation, etc.   

graft - personal gains made from dishonest political 
connections 

 
Procedure: 
· In discussing the Springboard, explain that organizations like Tammany Hall 

were referred to as “political machines.”  Define the term and go on to explain 
that in this lesson the student(s) will learn more about the workings of political 
machines. 

· Hand out copies of “A Well-Oiled Machine.” The student(s) should work 
individually or in pairs to read the handout and illustrate and explain the “The 
Inner Workings of a Machine” about the structure of a typical political 
machine. (An optional diagram is provided for the illustration, or students can 
design their own.) 

· Have the student(s) share their answers and illustrations and discuss. Point 
out that political machines did exist at the state level in some places, though 
they were more common in city government. They were based mainly on the 
exchange of favors, money, and / or loyalty to an individual or political party. 
During the discussion, have the student(s) summarize the pros and cons of 
political machines and express their views on the topic.    

· EXTENSION: If applicable, the student(s) should find information about 
political machines that have existed in their city or state and fill in “The Inner 
Workings of a Machine” diagram with names of the people involved. They 
could also find and share articles about corruption in politics today.  

 
 
 
 
 
 

 

Springboard: 

Students should read “Boss Tweed and Tammany Hall” and answer the questions. 

(The first answer is A since political “rivals” and “cronies” are opposites.  

Other answers will vary. Possibilities for the second could include bribery,  

threats, etc. The actual caption for the editorial cartoon was “Let Us Prey.”) 

   



©InspirEd Educators, Inc.  79 

From www.csubak.edu/~gsantos/img0055.html 

    In the years after the Civil War political corruption became a fact of life. 
The most notable example of such corruption was in New York City. “Boss” 
Tweed, the leader of a politican organization known as Tammany Hall, was 
responsible for stealing millions of dollars for himself and his cronies. 
    Tweed had been in politics for many years, serving at various times in 
local, state, and national government. By 1870 he held a great deal of 
influence in New York, so much so that he was able to push through a new 
city charter. The charter gave the mayor and other corrupt city officials 
under Tweed’s control complete authority over the city’s parks and building 
projects. Tweed then used this authority to order a number of expensive 
projects including the construction of a new courthouse. 
    Workers on the projects, all friends of Boss Tweed, charged outrageously 
high prices for their services. While small amounts of the money went toward 
the projects, most went into the pockets of Tweed, the mayor, and other 
Tammany Hall associates. Estimates of the amount of money stolen are as 
high as $200 million, which is equal to around $3 BILLION today! 
    What is perhaps most surprising is that this large sum was stolen in little 
more than two years. In 1871 two corrupt Tammany Hall officials who felt 
wronged by the Boss told their story to the New York Times, leading to the 
arrest and conviction of Tweed and the end of Tammany Hall. William Marcy 
Tweed died in prison in 1878. 
 

friends : enemies  ::  cronies : 
A. rivals     B.  associates 
C.  buddies     D.  governments 
 

How do you think Boss Tweed 
was able to control New York 
City’s mayor and other public 
officials?   
 
 
 
 
 
This editorial cartoon by 
Thomas Nast shows Boss 
Tweed surrounded by other 
members of Tammany Hall 
(all depicted as vultures).  
Make up a caption for the 
cartoon that you think would 
fit Nast’s message. Be ready 
to explain your ideas.   
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    Political machines were common around the country after the Civil 
War. As immigrants streamed into America from abroad, cities became 
crowded and problems grew. Poverty, unemployment, housing 
shortages, and discrimination led needy immigrants to seek help, and 
political machines arose to address their problems. Powerful 
politicians cared for their electorates, while at the same time “caring” 
for themselves and their cronies.  
    In these systems of “one hand washing the other” political 
machines typically had three main elements. At the highest level 
bosses ran the political party and controlled the city. District captains, 
the middlemen, were in charge of organizing support for the party at 
the neighborhood level. Finally party loyalists supported the party 
and its boss in exchange for jobs, money, or other favors. 
   The party boss and his close associates controlled the people in 
government offices who gained their positions with party support. 
High level officials such as mayors and county commissioners 
generally earned their jobs by their past loyalty to the party and the 
boss. In some cases the boss himself held the top office and surrounded 
himself with his most loyal party members.  
   The middle level of the political machine was extremely important. 
It was in the neighborhoods that much of the work was done. District 
captains organized support for the party by serving the people of the 
community, solving whatever problems arose. The captains saw to it 
that “their people” had jobs, medical care, protection, and city services. 
In return those they helped were expected to vote as they were told. 
The district captains ensured that their political machine remained in 
power. Those who did their jobs well could expect to be rewarded, 
either with cash payments or better positions in the party or in the 
government it controlled.                      
   People in the community who had their needs met were happy to 
support their political machine since their lives were often improved 
by it. Irish immigrants unable to find work happily exchanged their 
votes for steady jobs. A family provided with medical care for a sick 
loved one would naturally be loyal to the party that provided needed 
aid. Poor people gladly voted as instructed in order to receive money 
for food or rent.  
   Though the political machine did serve a purpose in the 
community, there were definite drawbacks to the system. Ensuring 
party loyalty in a neighborhood did not always involve favors. Other 
methods of guaranteeing party votes included government contracts, 
bribery, threats, and even at times violence. Hired thugs made certain 
that “their people” voted and did so “properly.” Another problem with 
the system was the tremendous waste involved. Since so many people 
expected their share of graft, huge amounts of government money 
were spent to accomplish little. 
   The system of political machines declined in the late 1800’s, but 
remnants of it can still be found. Though most of the machines’ 
methods of ensuring votes are now illegal, corrupt politicians are not 
entirely a thing of the past. News reports of officials discovered to be 
taking bribes or repaying political favors are still fairly common.          
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DIRECTIONS:DIRECTIONS:DIRECTIONS:DIRECTIONS:  Fill in, Fill in, Fill in, Fill in, labellabellabellabel, and explain, and explain, and explain, and explain    the the the the mainmainmainmain    elements of a political machine.elements of a political machine.elements of a political machine.elements of a political machine.    
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Objective: The student will be able to explain some of the turmoil in the U.S. 
government during Reconstruction. 
 
Materials:   Grant U.S. Peace? (Springboard handout) 
    A New President (2 DIFFERENT handouts) 
    The Election of 1876 (1 or 2 handouts) 
 
Terms to know:  administration - a president and his/her advisors 

media bias - the slanting of information for or against 
a particular viewpoint  

 
Procedure: 
· After reviewing the Springboard, explain that this lesson examines the very 

controversial election of 1876. 
· For individualized instruction hand out both copies of “A New President” 

and a two-copy page of “The Election of 1876.” Have the student read one 
version of the news article and complete half of the handout and then read 
the other version and respond to it. 

· (If possible, though, this lesson works best as a group activity.) For group 
instruction half of the group one version of the news article and the other 
half the other (without letting them know there are two!), and give each one of 
“The Election of 1876” handouts.  

· Have the student(s) share their answers and discuss. (Answers will vary.) In a 
group setting students should realize their answers differ. When they do, have 
them exchange articles to compare the information and its presentation. 
(Individual students should also recognize the way the same news is 
presented with two different slants.) Explain that the way these articles slant 
toward one viewpoint or the other is called media bias, a common practice in 
reporting news. Have the student(s) examine the articles again to identify how 
each one manipulates the presentation of facts to achieve its one-sided 
position on the election. 

· EXTENSION: Have the student(s) go online, look through newspapers or 
magazines, or watch different network news programs to identify modern 
examples of media bias. 

 
 
 

 
 
 

 
 

 

 
 

 
 

 
 

Political “Hayes-ing” 

 
 
 

 

 

            Springboard: 

              Students should read “Grant U.S. Peace?” and answer the questions. 
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    After Abraham Lincoln's death, President Andrew 
Johnson wanted simply to re-unite the nation, while 
the Radical Republicans in Congress wanted to 
punish the South and protect the rights of newly-
freed slaves. In the election of 1868, these views 
defined the issues. The Radicals backed the popular 
Union General Ulysses S. Grant, who accepted the 
Republican nomination saying, "Let us have peace." 
U.S. Grant easily won the election to become the 
nation's eighteenth President. 
     Yet his lack of political experience caused problems from the beginning. 
Having had a difficult and lonely childhood, Grant was overly loyal to anyone 
who had ever been nice to him. As a result, he filled his administration with 
friends who proved to be both incapable and corrupt. 
     Many people in the South hated Grant and his Radical Reconstruction 
programs. Groups such as the Ku Klux Klan sprang up to subvert progress 
there, and Grant had to send in troops to protect African Americans and others 
in the South. Grant was also blamed for the poverty and poor economy the 
nation faced in the years after the war. Economic woes in Europe had spread to 
the United States, and Grant's inability to solve the nation’s problems was 
obvious. In 1876 Rutherford B. Hayes was nominated for president by the 
Republican Party, and Grant's political life soon ended. 
 

According to the reading, Ulysses S. Grant was 
A. the first acting president after the Civil War. 
B. a peacemaker with Congress and the nation. 
C. the top Union General in the Civil War. 
D. an unpopular and ineffective president. 

 

According to the author, a MAJOR weakness of Grant’s administration was it 
 A.  championed the rights of freed slaves. 
 B.  was filled with his political cronies. 
 C.   sent troops south to protect people. 
 D.  caused economic woes in Europe. 
 

The word “subvert” in the last paragraph MOST NEARLY means to 
A. encourage or incite. 
B. keep or maintain. 
C. damage or destroy. 
D. stall or delay. 
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    After Abraham Lincoln's death, President Andrew 
Johnson wanted simply to re-unite the nation, while the 
Radical Republicans in Congress wanted to punish the 
South and protect the rights of newly-freed slaves. In the 
election of 1868, these views defined the issues. The 
Radicals backed the popular Union General Ulysses S. 
U.S. Grant, who accepted the Republican nomination 
saying, "Let us have peace." Grant easily won the 
election to become the nation's eighteenth President. 
     Yet his lack of political experience caused problems 
from the beginning. Having had a difficult and lonely childhood, Grant was overly 
loyal to anyone who had ever been nice to him. As a result, he filled his 
administration with friends who proved to be both incapable and corrupt. 
     Many people in the South hated Grant and his Radical Reconstruction 
programs. Groups such as the Ku Klux Klan sprang up to subvert progress there, 
and Grant had to send in troops to protect African Americans and others in the 
South. Grant was also blamed for the poverty and poor economy the nation faced 
in the years after the war. Economic woes in Europe had spread to the United 
States, and Grant's inability to solve the nation’s problems was obvious. In 1876 
Rutherford B. Hayes was nominated for president by the Republican Party, and 
Grant's political life soon ended. 
 
According to the reading, Ulysses S. Grant was    (Though he had been the  

A. the first acting president after the Civil War.     top Union general, the  
B. a peacemaker with Congress and the nation.     passage did not say that.  
C. the top Union General in the Civil War.          It does discuss his lack of  
D. an unpopular and ineffective president. *     ability and success in the job.) 

 
According to the author, a MAJOR weakness of Grant’s administration was it 
 A.  championed the rights of freed slaves.           (Choices A and C would not  

 B.  was filled with his political cronies. *          be seen as weaknesses by most  
 C.   sent troops south to protect people.            people, and D is false. A is  
 D.  caused economic woes in Europe.           discussed in paragraph two.) 
 
The word “subvert” in the last paragraph MOST NEARLY means to 

A. encourage or incite.           (The KKK and other terrorist groups 
B. keep or maintain.              did not want African Americans  
C. damage or destroy. *            to enjoy the rights granted them by  
D. stall or delay.             the 13

th
, 14

th
, and 15

th
 Amendments.) 
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WASHINGTON, DC WASHINGTON, DC WASHINGTON, DC WASHINGTON, DC - Congress announced today that the long election of 
1876 is finally over, and the new president is the Republican Rutherford B. 
Hayes. When Hayes faced off last November against Democrat Samuel J. 
Tilden, there was no clear winner. The election was just too close to call. 
    Since then votes in several states, Florida, Louisiana, Oregon, and South 
Carolina, have been counted and recounted with differing results. The main 
problem seemed to be that many clerks in those states refused to count the 
votes of freed slaves and other Republicans.  In fact each of these states turned 
in at least two different vote counts.  In Florida one count showed a 922-vote 
victory for Hayes, but another declared Tilden the victor by 94 votes.  
      In Oregon, too, both sides claimed victory until the Democratic governor 
found out one of the state’s electors (who would vote in the Electoral College) 
was a Republican and the postmaster, a federal employee. Since that state 
does not allow federal employees to vote in the Electoral College, the 
Republican postmaster resigned his position so he could vote for Hayes.  
    Regardless, with the tally still too close to call the election, Congress passed 
the Electoral Count Act of 1877 to settle the issue. A committee made up of 
fifteen men from the House, Senate, and Supreme Court from both the 
Republican and Democratic parties was formed to decide the election.  
     The Supreme Court justices included Justice David Davis, who claims to be 
of neither party, but before the committee could make a decision, Democrats 
in the Illinois House under pressure from a nephew of Samuel Tilden, elected 
Justice Davis to the U.S. Senate in hopes of gaining his support. The plan 
backfired, however, when Justice Davis removed himself from the commission 
and he was replaced by Justice Joseph Bradley. Bradley, though not known to 
have strong political views, cast his vote in the end for the Republican. As it 
turned out, Bradley’s vote resulted in an eight-to-seven decision with all 
committee members voting along party lines. The vote meant a victory for 
Hayes and at least four more years with a Republican in the White House. 
      Democrats, of course unhappy with the results, called for a meeting with 
Republican leaders. At this meeting held on February 26, a compromise was 
reached to allow the nation to move forward. Democrats agreed to accept the 
commission vote and the Hayes victory in exchange for Republican promises 
to withdraw U.S. troops from the South and provide money to rebuild and 
improve the region and its economy.  

 
 

 
 

                                                                        The Americana News                       March 2, 1877 
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WASHINGTON, DC WASHINGTON, DC WASHINGTON, DC WASHINGTON, DC - Congress announced today that the long election of 
1876 is finally over, and the new president is the Republican Rutherford B. 
Hayes. When Hayes faced off last November against Democrat Samuel J. 
Tilden, a Democratic victory seemed all but certain.  
    Already southerners had elected many Democrats to Congress and most 
state offices. In fact Republicans held power in only three southern states. A 
slow economy along with the weak and corrupt leadership of Republican 
President Ulysses Grant had opened some doors for Democrats elsewhere, as 
well.  The Democratic Party had high hopes for taking the White House. 
     Their candidate, Tilden, was a Yale Law School graduate whose actions had 
led to the arrest and imprisonment of Boss Tweed in New York. The case 
brought Tilden fame and election as governor of the state. Then just two years 
later he was tapped by the Democrats to run for president. In November when 
the votes were counted, Tilden with 4,284,757 votes had won by a margin of 
51% to 48% over Rutherford Hayes, who had 4,033,950 votes.    
     Yet the Republicans refused to accept these results, accusing Democrats in 
the South of threatening freed slaves to keep them from voting and paying 
others to vote for Tilden. The results in four states, Florida, Louisiana, Oregon, 
and South Carolina, in particular were called into question. Each of those 
states had two separate and conflicting vote tallies. In Florida, for example, 
Republicans claimed to have won the election by 922 votes, but another 
count showed that the Democrats had in fact won a 94-vote victory  
      Since no agreement could be reached on the vote counts to accept the 
winner, Congress passed the Electoral Count Act of 1877 to settle the issue. A 
committee made up of fifteen men from the House, Senate, and Supreme Court 
from both the Republican and Democratic parties was formed to decide the 
election. When that committee reached an eight-to-seven decision in favor of 
Hayes though, people across the South were furious, believing their election 
victory had been stolen by the Republicans. There was even some talk of a 
second Civil War, but reason reigned in the end. 
      In response to southern concerns, Republican leaders met with Democrats 
and worked out a compromise. The Democrats agreed to accept the election 
results if the Republicans would guarantee that all U.S. soldiers would be 
withdrawn from southern states and the government would provide money to 
rebuild the South and its economy.  

 
 

 

                                                                       The       Southern Scoop                      March 2, 1877 
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Why do you think the election of 1876 was so difficult to decide? 
 
 
 
 
Who do you think SHOULD HAVE BEEN named president after that election? 
Explain your answer, using information from the article.  
 
 
 
 
Do you think Congress was wise to form a committee to decide the election 
results? Why or why not? 

 
 
 
 
 

 
 
 
 
 

      
 

Why do you think the election of 1876 was so difficult to decide? 
 
 
 
 
Who do you think SHOULD HAVE BEEN named president after that election? 
Explain your answer, using information from the article.  
 
 
 
 
Do you think Congress was wise to form a committee to decide the election 
results? Why or why not? 
 
 

Who was the rightful winner? 

Who was the rightful winner? 
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Back to the Future 
 
 
 

 
 

Objective: The student will be able to explain and evaluate the outcomes and 
success of Reconstruction on the South. 
 
Materials:   The End of Reconstruction (Springboard handout) 
    NEW … (3 handouts) 
    A “New South”? (handout) 
 
Terms to know: unemployment - number or percentage of people 

who want to work but cannot find jobs 
 diversified - varied   
 investor - one who provides money to a business to 

reap financial rewards 
 illiterate - unable to read and write  

caricature - a picture or description that exaggerates 
a figure to be funny or critical 

 
Procedure: 
· After reviewing the Springboard, explain that this lesson looks more closely at 

the South in the years during and after Reconstruction. 
· Hand out the three “NEW …” handouts and “A ‘New South’?” The student(s) 

should work individually, in pairs, or small groups to read about the various 
southern developments and complete and explain their evaluations. (Groups 
may have to compromise to place their X’s to reflect the “average” viewpoint.) 

· Have the student(s) share their answers and discuss. (Answers will vary, but 
students should use facts to explain and defend their opinions.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

       Springboard: 
      Students should study “The End of Reconstruction” outline 

   and answer the questions. 
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  I.  Northerners tired of Reconstruction 
 A.  Had been twelve long years of effort and expense 
 B.  Economy bad 
  a.  Many business failures 
  b.  High unemployment 
 C.  More interested in own problems than the South 
 II.  Republican Party weakened 

A. Radical Reconstruction programs weren’t working 
a. Corruption and lack of support 
b. African Americans losing new rights  

1.  Ku Klux Klan and other hate groups prevented voting 
2.  Laws passed to limit voting rights and freedoms 

 B.  Grant’s administration weak 
  a.  Corrupt political cronies 
  b.  Unable to improve economic situation 
III.  Election of 1876 

A. Seen as unfair to Democrats 
B. Compromise of 1877 

a. Troops withdrawn from South 
b. Money to help rebuild South 

1. New railroads and roads 
2. New building projects 

  IV.  South left on its own 
A. Democrats regain control 

a. End all Reconstruction programs  
b. Not concerned about African Americans 

B. African Americans lose vote and freedoms   

  
Which conclusion could be drawn based on outline information? 

A. Reconstruction lasted far longer than anyone had expected. 
B. The Democratic Party grew strong during Reconstruction. 
C. Reconstruction kind of fizzled out over several years.  
D. The railroads were powerful during Reconstruction. 

 
According to the outline, the election of 1876 

A. brought an end to Reconstruction.  
B. almost caused a second Civil War. 
C. was won by the Democratic candidate. 
D. battled over African American freedoms. 

 
Which two events MOST LIKELY are linked by a cause-effect relationship? 
 A.  High unemployment; More interested in own problems than the South  
 B.  Laws passed to limit voting rights; Grant’s administration weak 
 C. Troops withdrawn from South; money to help rebuild South 
 D.  New railroads and roads; New building projects 
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   I.  Northerners tired of Reconstruction 

 A.  Had been twelve long years of effort and expense 
 B.  Economy bad 
  a.  Many business failures 
  b.  High unemployment 
 C.  More interested in own problems than the South 
 II.  Republican Party weakened 

A. Radical Reconstruction programs weren’t working 
a. Corruption and lack of support 
b. African Americans losing new rights  

1.  Ku Klux Klan and other hate groups prevented voting 
2.  Laws passed to limit voting rights and freedoms 

 B.  Grant’s administration weak 
  a.  Corrupt political cronies 
  b.  Unable to improve economic situation 
III.  Election of 1876 

A. Seen as unfair to Democrats 
C. Compromise of 1877 

a. Troops withdrawn from South 
b. Money to help rebuild South 

1. New railroads and roads 
2. New building projects 

  IV.  South left on its own 
A. Democrats regain control 

a. End all Reconstruction programs  
b. Not concerned about African Americans 

B.  African Americans lose vote and freedoms   
  

Which conclusion could be drawn based on outline information?      (Other choices  

A. Reconstruction lasted far longer than anyone had expected. cannot be  
B. The Democratic Party grew strong during Reconstruction     determined  
C. Reconstruction kind of fizzled out over several years. *            from the  
D. The railroads were powerful during Reconstruction.                 outline.). 

 

According to the outline, the election of 1876          (B is true but not mentioned in 

A.  brought an end to Reconstruction. *             the outline, and C and D are 
B. almost caused a second Civil War.   false. The fact that troops  
C. was won by the Democratic candidate.    left allowed southerners  
D. battled over African American freedoms.      to do as they wished.)  

 

Which two events MOST LIKELY are linked by a cause-effect relationship? 
 A.  High unemployment; More interested in own problems than the South * 
 B.  Laws passed to limit voting rights; Grant’s administration weak 
 C. Troops withdrawn from South; money to help rebuild South 
 D.  New railroads and roads; New building projects      

    

                                                         (Concern about money and jobs drew attention from reconstructing the South.) 
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   After the Civil War and Reconstruction, southerners knew their 
old ways were in the past. Slavery was ended for good, so the region 
had to create a new kind of future for itself. Some business people 
began working for change, or as one Atlanta newspaper editor, 
Henry Grady, called it, “a New South.” Grady and others believed 
the South would rise again and prosper.  Grady described the “New 
South” in this way: 
   “We have established thrift in city and country. We have fallen in love with 
work. We have restored comfort to homes… let economy take root and spread 
among us as rank as the crabgrass which sprung from Sherman’s cavalry camps, 
until we are ready to lay odds … that we have achieved in these ‘piping times of 
peace’ a fuller independence for the South than that which our fathers sought to 
win … in the field by their swords… 
   The old South rested everything on slavery and agriculture... The New South 
presents a perfect democracy … a social system compact, less splendid on the 
surface, but stronger at the core - a hundred farms for every plantation, fifty 
homes for every palace - and a diversified industry (textiles, tobacco, coal, 
lumber, and railroad) meets the complex needs of this complex age. 
    The new South is enamored of her new work. Her soul is stirred with the breath 
of a new life. The light of a grander day is falling fair on her face. She is thrilling 
with the growing power and prosperity...” 

 
 
 
 
 
 
 

   One goal of Reconstruction was the physical rebuilding of the South 
as a means of rebuilding the southern economy. During the war, many 
tracks were destroyed, making progress difficult if not impossible. 
Transportation was seen as key to the development of industries, 
which would spur growth in the region. Therefore, the federal 
government spent large sums of money to repair and expand southern railroads. 
    Between 1865 and the early 1870’s, more than 8,000 miles of new railroad 
track were laid. Then from 1881 to 1890 railroads sprouted like weeds; 180 new 
companies began operations during that period. While railroads experienced 
86% growth nationwide during the decades following the Civil War, southern 
rails expanded by 135%.  
    By the end of the 1880’s the South had one of the best railroad systems not only 
in the United States, but in the whole world. Yet this great success also brought 
widespread corruption as wealthy railroad executives used their fortunes to 
“influence” government leaders to make decisions that would benefit their 
companies. In one case in North Carolina General Milton S. Littlefield (pictured) 
spent $200,000 (a LOT of money then!) to bribe legislators to spend millions of 
state dollars for his railroads. But instead of building new track, the funds were 
used to reward political “friends” and for lavish trips to Europe and elsewhere. 
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   The end of slavery and rise of tenant farming after the Civil War proved the 
South’s need to find other means of growing the region’s economy. Expanding 
railroads, new roads, and improvements in southern ports made transportation 
of goods faster and cheaper. Both changes led southerners to turn to industry.  
   Textile mills saw the greatest growth during this period since cotton was still 
the chief crop of the region. From 1860 to 1890, the number of southern mills 
had nearly tripled. Although New England had a long-established textile 
industry, new southern businesses were built with the most up-to-date 
technologies and equipment. These advancements allowed the new textile mills 
to thrive and provide jobs for many southerners.  
    The tobacco industry also grew in the years after the Civil War and beyond. 
Tobacco had long been an important cash crop in Virginia and the Carolinas. 
Then cigarette manufacturing was introduced by P.H. Mayo & Bros. Tobacco Co. 
in 1874, and in 1875 R.J. Reynolds Tobacco Company was established to produce 
chewing tobacco. 
    Yet another new industry developed in 
Alabama to exploit nearby deposits of iron 
ore, limestone, and coal in the mountains. 
The city of Birmingham, Alabama, founded 
in 1871 by Elyton Land Co. (founders at 
right), soon became the center of the 
southern iron and steel industry. 

 
 
 
 
 

    The growth of industry after the Civil War led many Americans to move to 
cities, which rapidly increased both in population and size. In 1870, there were 
only two American cities with more than 500,000 people. By 1900 there were six: 
three with populations over one million, and almost 40% of Americans were city-
dwellers.   
   Although most of these expanding cities were in the Northeast and Midwest, the 
South also saw urban development. Atlanta, viewed by many as the capital of the 
New South, rose from the ashes of Sherman’s fires in 1864 to become a new and 
important city. It purposely lured new businesses and investors. The city hosted 
the International Cotton Exposition in 1881 and the Piedmont Exposition in 1887 
to draw attention to its progress.  
 
 
 
 
 
 
 

 
 

 
 

 

   Nashville, Tennessee also grew to be an important trading 
center. Its population rose from less than 17,000 in 1860 to over 
80,000 by 1900. By that time eight southern cities boasted 
populations over 50,000. Baltimore, Maryland was the largest 
with over a half-million people, numerous industries, and 
important medical schools including Johns Hopkins University, 
founded by Daniel Coit Gilman (right). Richmond and Norfolk, 
Virginia, Charleston, South Carolina, Mobile and Birmingham, 
Alabama, and others also grew into major southern cities.    
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   Though public education had existed since the early 18th century, enrollment in 
the U.S. increased from about 9 million in 1876 to nearly 15 million by 1900. 
While only about 20,000 students graduated high school in 1876, by the turn of 
the century that number reached 95,000, and college enrollment had tripled. 
   New southern state constitutions after the Civil War all included requirements 
for public education. However many people remained illiterate. By 1890 at least 
30% of the South’s population could still not read or write, though the numbers 
differed greatly for Blacks and Whites. Among Whites about 16.4% were illiterate, 
while most Blacks remained so. 
    Many colleges and universities also grew in the South in the decades following 
the Civil War. Before the war mainly rich, white landowners sent their sons to 
private colleges. While those schools survived and grew, new public universities 
and trade schools did, also. By 1900 there were more than 200 colleges and 
universities, but these were mostly for Whites.  
   Statistics for African Americans were far less positive. Of the nearly three 
million children of school age, only about a third received any formal education. 
Furthermore, black students who attended school did so in larger classes with 
fewer books. Still black teachers, though earning only about 1/3 of white teachers’ 
pay, tended to be more interested in their students. With few other opportunities 
many educated Black men and women opted to teach as a means of improving 
the lives of others. A number of black colleges and universities were established 
to train men and women for teaching and other careers.   

 
 
 
 
 

    After Reconstruction ended and the North withdrew its troops from the region, 
southern states wasted little time passing laws to restrict the rights of African 
Americans. Property and literacy requirements kept many from voting, but such 
laws also kept many Whites from the polls. To get around the problem, 
grandfather clauses were created to allow anyone “whose fathers or whose 
grandfathers were legally entitled to vote on January 1st, 1867" to vote even if 
they didn’t meet other requirements. 
    By the mid-1880’s every Southern state also passed laws requiring Blacks and 
Whites to attend separate schools, take separate transportation, have cases heard 
in separate courts, and be segregated in most other places and situations as well. 
These laws came to be known as “Jim Crow” laws, named for a pre-Civil War 
caricature of a “lowly plantation slave”. 
    The Thirteenth Amendment, the Fourteenth Amendment, and the Fifteenth 
Amendment had paved the way for new lives and new rights for African 
Americans, but Jim Crow laws, grandfather clauses, and other schemes by 
Southerners denied people these rights. Supreme Court cases filed, claiming such 
new laws were unconstitutional, actually upheld these laws. In the end after 
winning their freedom, the right to vote, opportunities to serve in government, 
and a chance at a new life, for African Americans the “New South” turned out to 
be far more like the old South than most ever dreamed it could be. 
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DIRECTIONS: Considering all you have learned in this and other lessons in this 
unit, put an X on each line to show where you stand on each question. Then 
explain your reasoning for each answer below the lines. 
 
How well do you think Reconstruction achieved what it set out to do? 
 
 
 

    
 
 
 
 
 
 
 
 
 

  To what degree do you think Reconstruction brought a “New South”? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

To what degree do you think African Americans’ lives improved as a 
result of the Civil War and Reconstruction? 
 
 
 
 
 
 
 
 
 
 

 

 

 

  Not at all 
 

 

 

Completely 
 

 

 

 

  Not at all 
 

 

 

Completely 
 

 

 

 

  Not at 
all 

 

 

 

Completely 
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                               Down 
  1 lack of honor 
  3 one who provides money for 

businesses 
  5 a president and advisors 
  6 former slaves 
  7 land rented for money or a share of 

crops 
  9 tendency to preserve existing policies 
10 - all-knowing 
12 rights of citizens defined in the 

Constitution and its Amendments 
14 candidate running with another (ex. 

vice president) 
15 one who settles in a new land 
18 plan for military action 
21 bargain to reach an agreement 
22 official government pardon 
24 voters of a city, state, nation 
26 personal gains from dishonest politics 
28 exaggerated picture or description 
31 relating to the government or its 

offices 
33 homelessness 
36 person or event told of in a story 

based on facts 

 

                                Across 
  2 land set aside for Native Americans 
  4 separation of races 
  8 land or property taken from a borrower for 

nonpayment of debt 
  9 immoral or dishonest behavior 
11 unfair judgment and treatment 
13 leaving a homeland to settle elsewhere 
16 money owed 
17 place where goods are sold 
19 troops on horseback 
20 unable to read or write 
23 varied 
25 cheapest rate of ship travel 
27 hanging in a mob action 
29 one who holds or seeks elected office 
30 belief that one's race is superior to others 
32 political views that do not reflect extreme ideas 
34 official who cannot be re-elected 
35 land, seeds, tools, etc. rented for part of each  
      year's crop 
37 rate of people who can't find jobs 
38 military control in an emergency 
39 one who takes a position after another 
40 slanting of information to one viewpoint 

 

1 2 3 4 5

6 7

8

9

10

11 12 13 14 15

16

17

18

19 20

21 22

23 24 25 26

27

28 29

30

31

32 33

34

35

36

37 38

39

40
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Fill in the blanks with terms from the word bank: 
 
 
 
 
 

 
 

  1.  During the second term, a president is a/an              .     
 

  2.  People who cannot read or write are               . 
 

  3.  The              gave the company money to enlarge its factory.  
 

  4.                 who left their masters’ fields had trouble finding work. 
 

  5.  The                     came from Ireland to settle in America. 
 

  6.  The general’s                              was to attack from three sides. 
 

  7.  The government moved the native tribe to a/an              . 
 

  8.  Cows were taken to                on long cattle drives. 
 

  9.  The city’s mayor was known for taking                . 
 

10.  The U.S. offered                         to southerners who swore loyalty.  
 

Give an example of each: 
11.  legend -             
 

12.  running mate -            
 

13.  racism -             
 

14.  Reconstruction president -          
 

15.  civil rights -            
 

Multiple Choice - Write the letter of the correct answer in the blank:  
 

16. ____ The MAIN goal of Reconstruction was to 
      A.  reunite the nation.   C.  end slavery in the South. 
      B.  elect Black leaders.   D.  impeach Andrew Johnson. 
 

17. ____ During Reconstruction, most freedmen became 
      A.  plantation slaves.   C.  state senators.  
      B.  southern Democrats.  D.  tenant farmers. 
 

18. ____ Which statement was true about sharecroppers? 
      A.  They earned enough to support their families. 
      B.  Most owned plantations before the Civil War. 
      C.  They were all given “forty acres and a mule.” 
      D.  Most became caught in a cycle of poverty. 
 

19. ____ Many of the workers who built the Transcontinental Railroad were 
     A.  Native people.       B.  cowboys.         C.  Chinese.        D.  freedmen. 
 

Fully answer the following question: 
20.  Do you think Reconstruction overall was good or bad for the South. Explain. 
 

 

 

 
 

politics  lame duck  freedmen  reservation 
debt   amnesty  investor  immigrant 
graft   market  illiterate  strategy 

  
Reconstruction Era (A) 
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    Originally formed in Pulaski, Tennessee in 1865 as a social club for former 
Confederate soldiers, the Ku Klux Klan soon evolved into a terrorist group. Their 
name, which comes from the Greek word “kyklos” meaning circle, hints at the 
secret nature of the organization. 
    In 1867 the Klan officially became the “Invisible Empire of the South.” At a 
convention that summer delegates from states around the south agreed upon 
plans for undermining Reconstruction and freedmen’s rights. In efforts to terrorize 
southern blacks and whites who helped them, the Klan burned churches, 
schools, and homes and beat and murdered many people.   
   Since southern police forces were unable or, more likely, unwilling to crack 
down on the Klan’s crime sprees, the federal government stepped in. In 1871 
Congress passed the Force Bill, giving federal law enforcement the power to 
prosecute Klan members for illegal activities. With work and dedication the 
government succeeded in ending most Klan activities for a time. 
 

21. ____ Based on the passage, the Klan would BEST be described as a 
     A.  social club.       C.  Greek organization. 
        B.  terrorist group.  D.  circle of Confederates. 
 

22. ____ According to the passage, the Klan was MOST LIKELY 
      A.  supported by many southern lawmen.    
      B.  active in gaining rights for freedmen. 
      C.  dedicated to helping the government. 
      D.  involved mostly in legal activities.  
 

Education in the South 

Illiteracy (%) in the late 19th century by Race & Age Group 

Age Groups 10-14 10-14 15-20 15-20 20+ 20+ 

Years 1870 1890 1870 1890 1870 1890 

Black 78.9 49.2 85.3 54.1 90.4 75.5 

White 33.2 18.7 24.2 14.3 19.8 17.1 

 

23. ____ According to the chart the level of education in the South 
      A.  showed improvement for most people from 1870 to 1890. 
      B.  only improved for children from ten to fourteen. 
      C.  declined among Black Southerners from 1870-1890. 
      D.  was highest in the twenty and over age group. 
 

24. ____ Based on the chart, ___ could read better than ___ by 1890. 
      A.  blacks … whites           C.  10-14 year-olds … 15-20 year-olds 
      B.  whites … blacks   D.  20+ year-olds … 15-20 year-olds 
 

25. ____ A synonym for “illiteracy” would be 
      A.  unlearned.     C.  unlicensed. 

         B.  unaffected.       D.  uncivilized. 

The Ku Klux Klan 

Skills Questions for Forms A-C: 
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Fill in the blanks with unit terms: 

  1.  The             provided money for the company to enlarge its factory. 

  2.  The king’s oldest son was named his ____________________ to the throne. 

  3.  The government moved the native tribe to a/an              . 

  4.  During the second term, a president is considered a/an             . 

  5.  The U.S. offered                         to southerners who swore loyalty. 

  6.  The                  came from Ireland to settle in America. 

  7.  The city’s mayor was known to be taking                . 

  8.                                       who left their masters’ fields had trouble finding work. 

  9. The general’s             was to attack the enemy from three sides. 

10.  People who cannot read or write are               . 
 

Give an example of each: 
 

11.  corruption -             
 

12.  segregation -             
 

13.  discrimination -             
 

14.  tenant farming -            
 

15.  electorate -             
 
Multiple Choice - Write the letter of the correct answer in the blank:  
 

16. ____ Radical Reconstruction would BEST be described as a plan 
     A.  quickly and gently reunite the nation so it could move forward. 
     B.  pardon all Confederates who would swear loyalty to the U.S. 
     C.  submitted by Andrew Johnson to reunify the nation peacefully. 
     D.  force Southerners to accept Amendments and other changes. 
 

17. ____  Andrew Johnson was impeached because he was   
      A.  uncooperative.   C.  Lincoln’s vice-president. 
      B.  a carpetbagger.   D.  a Radical Republican. 
 

18. ____ Many ___ had to cope with ___ in America. 
      A.  emigrants …Civil Rights laws C.  legislators … Democrats 
      B.  Chinese … discrimination   D.  Northerners … Black Codes  
 

19. ____ Which statement is NOT true of America’s railroads in the 19th century? 
      A.  The Transcontinental Railroad was completed. 
      B.  Many immigrants were hired for construction. 
      C.  They spurred the growth of cities in the South.  
      D.  Railroads helped the freed slaves gain rights.  
 

Fully answer the following question on your own paper and attach: 
20.  Do you think that, on the whole Reconstruction was a success or failure?    

Explain. 

  
Reconstruction Era (B) 
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Complete the analogies with unit terms: 
 

  1.  Sexism is to women, as                       is to African Americans.  
 

  2.  Repossession is to a car, as _____________________ is to a home or land. 
 

  3.  Slaves were to the Civil War, as                            were to Reconstruction. 
 

  4.  Fame is to positive, as                is to negative. 
 

  5.  First class to is high-priced, as         was to least expensive.  
 

  6.  Wealthy is to poor, as educated is to               . 
 

  7.  Realistic is to portrait, as exaggerated is to              .  
 

  8.  Give is to donation, as owe is to                . 
 

  9.  Legal is to salary, as illegal is to                .  
 

10.  Army is to land, as              is to horseback. 
 

Name each category: 
 

11.  homelessness; joblessness; aimless wandering -        
 

12   “colored” restrooms and schools; public separation -      
 

13.  Ten Percent Plan, Wade-Davis Bill, Radical Republican -      
 

14.  “scalawags,” “carpetbaggers,” black legislators -        
 

15.  Billy the Kid, “Wild Bill” Hickock, Wyatt Earp -        
 

Multiple Choice - Write the letter of the correct answer in the blank:  
 

16. ____ The Freedman’s Bureau 
      A.  was supported by the U.S. government for over twenty years. 
      B.  ensured that all slaves were given “forty acres and a mule.” 
      C.  helped find fair-paying jobs for needy African Americans. 
      D.  received its funding from southern state governments.  
 

17. ____ The MAIN effect of the tenant farming system in the South was 
      A.  most African Americans had decent-paying jobs. 
      B.  cotton was no longer grown in southern states. 
      C.  African Americans were elected to public office. 
      D.  it forced many farmers into a cycle of poverty. 
 

18. ____ Andrew Johnson’s impeachment  
      A.  forced him to support Civil Rights bills. 
      B.  was initiated by Radicals in Congress. 
      C.  succeeded in removing him from office. 
      D.  was largely supported by Democrats. 
 

19. ____ The purchase of the Alaska territory was 
      A.  arranged with the French king in 1867. 
      B.  widely supported by many Americans. 
      C.  proved the poor judgment of William H. Seward. 
      D.  controversial at the time but a good investment. 
 

Fully answer the following question on your own paper and attach: 
20. Do you think that, overall, the South emerged better or worse after 

Reconstruction than it had been beforehand. Explain your answer. 
 

  
Reconstruction Era (C) 
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Form A: 
  1.  lame duck  11.  Billy the Kid, Wyatt Earp, etc.   
  2.  illiterate   12.  vice-president, Johnson to Lincoln, etc.  
  3.  investor   13.  Black Codes, segregation, etc. 
  4.  Freedmen  14.  Johnson, Grant 
  5.  immigrant  15.  voting, etc. 
  6.  strategy   16.  A  
  7.  reservation  17.  D   
  8.  market   18.  D  
  9.  graft   19.  C  
10.  amnesty               20.  Answers will vary. See Form C suggestions. 
 
Form B: 
  1.  investor   11.  taking graft, jobs for big donations, etc. 
  2.  successor  12.  separate schools, train cars, other facilities 
  3.  reservation  13.  no jobs, lower pay, lesser education, etc. 
  4.  lame duck  14.  sharecropping 
  5.  amnesty   15.  people of a town, city, state, country, etc. 
  6.  immigrant  16.  D 
  7.  graft    17.  A 
  8.  Freedmen  18.  B 
  9.  strategy   19.  D 
10.  illiterate                        20.  Answers will vary. See Form C suggestions. 
 
Form C: 
  1.  racism   11.  vagrancy   
  2.  foreclosure  12.  segregation 
  3.  freedmen  13.  Reconstruction plans 
  4.  infamy   14.  Disliked by Southerners, Southern Republicans 
  5.  steerage   15.  Legends of the Old West, Wild West legends 
  6.  illiterate   16.  C 
  7.  caricature  17.  D 
  8.  debt   18.  B 
  9.  graft   19.  D 
10.  cavalry 20. Answers will vary. In some ways Reconstruction 

succeeded: slaves were freed; the Southern economy 
turned to industry; and cities and schools grew. On 
the other hand the lives of African Americans 
remained very difficult as they continued to face 
intense discrimination and a century of segregation. 

Skills for Forms A-C:                
21.  B 
22.  A 
23.  C 
24.  B 
25.  A 

Reconstruction Era Assessments  
Suggestions for Answers 
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