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Abstract/intuitive learners, 221, 222

Abstractions, 17-18, 147, 241, 305

Acceptance, responsibility and, 192. See also
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311, 311-312; creating, 17, 20; external,
encouraging contributions to the,
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Larrivee, B., 332, 342

Lawler, K., 210, 225
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Lawrence, G., 220, 226

Leader, teacher as, 17, 20, 301

Leadership roles, putting students in,
308-309, 323

Leading cooperative activities, 239-240

Learner-centered instruction, 302

Learning, natural state of, 300

Learning process, students investing in the,
incentives for, 216-218

Learning styles: awareness of teacher and
student, increasing, 41; grouping students
according to, 233; and providing
directions, 209; students with different,
succeeding with, 219, 220, 221, 222

Learning targets, clarity of, 213-216

Lerman, D. C., 110, 126

Lesson preparation, organization, and
mechanics, 205-208. See also Technical
management

Lesson sequencing, poor, 208

Letting go, 333

Level I problem behaviors, 272

Level II problem behaviors, 272-273, 288

Level III problem behaviors, 272,
291-293

Life in Classrooms (Jackson), 48

Liffman, P., 202, 225

Like-minded colleagues, connecting with,
304

Lining-up strategies, 96

Linking groups, 239

Listening: active, providing examples of,
241; concept of, concretely defining, 3/1/;
in the transition stage, 316

Listening culture: benefits of a, 83;
cultivating a, 211; described, 84-85;
developing a, 82, 239; and the formation
stage, 305; fully functioning, 88; stewards
of the, students taking on the role of, 93.
See also Technical management

Literal cues vs. symbolic cues, 85, 87

Locus of control: and cooperative learning
classrooms, 249; in punishment, 163;
shifting, 23, 63, 194, 313, 315; and social
contracts, 194; student, diffusion of, 23;
teacher, degree of effectiveness and
functionality related to, 15—-16. See also
External locus of control; Internal locus of
control

Locus of control continuum, 25

Logical and related consequences, using,
importance of, 168—169

Looney, L., 60, 79

Lord of the Flies, The (Golding), 353

Lotan, R. A., 232, 233, 243, 251

Love and belonging, need for, 121. See also
Belonging and acceptance, sense of,
promoting

Loyalty-caring frame, 45, 46—47

Lynn, L., 160, 177

MacNeil, 1. R., 146, 147, 157

MacWhinney, B., 45, 58

Management and assessment, relationship
between, 202, 221, 223-224

Management procedures, teaching and
practicing, importance of, /7, 19

Management style matrix: and achievement,
364 ; comparing the approaches in the,
29-30; describing the approaches in the,
26-29, 30; horizontal axis in the, 14, 25,
26, 30; incorporating practices from all
four approaches in the, issue of, 31; social
bonds governing classes in the, /47;
vertical axis in the, 14-25, 26, 30. See
also Classroom management approaches

Manager role, moving from a, /7, 20

Manke, M. P., 181, 196

Mantras, stating of, 67, 153, 181, 278

Markham, T., 226

Martens, B. K., 206, 225

Masie, D. R., 206, 225

“Mastery-oriented” pattern, promoting a,
130, 131, 132, 216

Matte, R., 292, 293, 295

McCabe, M. E., 133, 141

McCaslin, M., 148, 157

McCauley, M., 41, 58, 209, 226

McLaughlin, P., 293, 295

McMillan, D. W., 302, 303, 325

McNeely, C. A., 304, 325

Meaney, M. J., 136, 141

Meaningful curriculum, 218-219

Mellor, F. J., 60, 79

Mendler, A., 120, 125, 146, 157, 162, 164,
169, 177, 182, 183, 185, 196, 263, 264,
269, 270, 302, 325

Mental scripts, examining, 335-336

Mergendoller, J. R., 210, 223, 226

“Middle Class Schools,” 202, 203

Middlebrooks, S., 129, 140

Milburn, J. F., 82, 94, 100, 101

Miller, A., 325

Mintz, S. L., 229, 251

Mixed-ability grouping, 233, 234

Mixed-orientation messages, 31

Modeling, 54, 94, 193, 278, 321

Moment, the. See What is important now
(WIN)

Momentum, 205, 207, 217

Moral purpose in teaching, 340

Motivation strategies: activities on, 125;
common, /05-106; conclusion on, 125;
ineffective, 21-22; intrinsic vs. extrinsic,
103-104; journal reflections on, 125;
movement and flow as, considering,
122-125; overview of, 103; and a success
psychology, 137; teacher-centered vs.
student-centered, 25; in the Transform
Your School program, 360; with varying
effects, 114—117. See also Extrinsic
motivation; Intrinsic motivation

Movement: considering motivation as,
122-125; feeling of, as an indicator of
change, 138—139; managing, 205; natural,
activities taking on, 217; toward a goal,
sense of, infusing a, 17, 19

“Moving Up the Continuum from a 4-Style
Approach,” 11

Munk, D. D., 201, 206, 221, 223, 226

Myers, 1., 41, 58, 209, 210, 220, 226

Names on the board systems: alternatives to,
resources on, 11, 22, 172, 313; problem
with, 21-22, 172

Natural vs. normal, 307

Needs and desires, competing, 256-257, 258

Needs-satisfying learning environment, /7,
19, 48, 106, 120-121, 257, 276, 287. See
also Learning styles

Negative climate, 96, 257

Negative feelings, using, 98-99

Negative identity pattern: case study on, 274;
changing the, 275-276; cycle of the, 276;
early years of the, exploring, 278; helping
the student to change the, 276-280; issue
of the, 46; in students with level IIT
conditions, 291; and the 4-Style approach,
167-168; type of, and related triggers and
teacher support, 280, 281 -284. See also
Challenging student behavior

Negative recognition, 63, 70, 73, 154

Negative strategies, using, assuming positive
results, 271, 22, 354

Negative thoughts: awareness of, 333—-334;
responding to, 334-335

Nelson, J., 160, 177, 335, 336

Nelson, K., 342

Neurologically based conditions, 272, 291

New concepts, teaching, 98

“No” mind-set, 337, 338

Normal vs. natural, 307

Objective types, issue of, 215, 214

Objective-setting, 214

Office referrals, problem with, 23

100 percent attention, 83, 84, 87, 88, 89, 90,
91, 92

1-Style approach: and achievement, 363,
364 ; and ADHD students, 292;
assumptions about, 345; characteristics of
a classroom with a, 301-302; and class
meetings, 151; comparing advantages of a
2-Style approach to a, 29-30; and
cooperative learning classrooms, 228;
essence of the, 28-29; and expectations,
62, 68, 74, 77-78; and extrinsic rewards,
118; heart of the, 114; high-quality
practices defined by a, 363; implementing
a, 299-324; and the “it does not work”
phrase, 349; key characteristics of the, 30;
in the management style matrix, 26;
mixing practices from other approaches
with, issue of, 31; and mixing with a
2-Style approach, 224; moving to a, from
a 3-Style approach, 28; moving toward a,
resource on, 11; and ownership of social
contracts, 155-156; role of teacher in a,
14 ; social bonds essential to a, 146, 147
and students with a negative identity
pattern, 168; teacher language suggesting
the, 44; to teaching group skills, 241, 242,
and technical management, 83, 95,
99-100; transitioning to a, starting point
for, 82; using the social contract in, 194,
195; and worldview, 352



1-Style classroom community: activities on
a, 324; conclusion on a, 324; desire for a,
299-300; developmental sequence in
creating the, 304-324; and
encouragement, 320-324; and the
formation stage, 305-313; journal
reflections on a, 324; overview of a, 300;
qualities comprising a, 300-303;
requirements for creating a, 303-304; and
the transition stage, 313-320

Open-ended questions, use of, 211, 213

Opinions, learning how to phrase, 256

Optimism, 337

Optional (casual) attention, 88

Orientation and dispositions, 14, 15-16

Osterman, K. F., 132, 133, 141, 181, 196,
302, 325

Overlapping skill, 205

Ownership: of consequences, promoting,
170; of problems, 160; of the social
contract, 147, 150, 155-156, 188, 194;
teacher-centered vs. student-centered, 25

Pain-based logic, 217, 22, 27, 73, 74, 164

Pajares, F., 16, 33

Paradox, of power, 49

Participation: assessing, 11, 23; high, calling
for, 210; as an indicator, 138

Partner share, 212

Passaro, P., 16, 33

Past, the, focusing on, issue of, 24, 329

Peace of mind, thinking that leads to, 329,
330-331. See also Transformative
mind-set

Peck, H. 1., 129, 133, 140

Pedagogical styles, matching managerial
styles and, 224

Pedagogical suggestions, on generating
positive recognitions, 65-66

Pedagogical-management connection, 202,
204-219. See also Goal alignment;
Teaching choices and practices

Peer assessment, 237, 238

Peer mediation, 261-263, 323, 359

Peer pressure, deliberate use of, 184

Peer tutoring, 323

Peers: influence of, 53; positive recognition
by, 69

Penalty avoidance, 106

Perkins, D., 51, 58

Persiani-Becker, K., 309, 324

Personal commitment, demonstrating, to
student welfare, 289

Personal empowerment. See Internal locus of
control

Personal recognition/praise: advantages and
disadvantages of, 7105 ; described, 70-71;
and the disappointment paradigm, 167;
effects of, 111-112; effectiveness rating
of, 63; healthy vs. unhealthy, 110; vs.
positive recognition, 64; problematic,
110-111

Personal strategies, intermingling, with
student performance, 27, 22-23

Personal whiteboards, using, 212

Personality style, issue of, 14, 344

Pessimism, 337

Peter, K., 325

Phone calls home, 705, 113

Pianta, R. C., 46, 58, 60, 79, 280, 295

Pihl, R. O., 276, 295

Planty, M., 325

Pleading, dealing with, 191

Point system, issue with a, 119

Policies, meaning of, 148

Policy boundaries, negotiating, 258

Porter, D., 150, 157, 160, 177

Portfolios, using, benefits of, 216

Positive attitudes, exploring, 337-339

Positive climate, 96

Positive recognition: described, 64—66;
effectiveness rating of, 63; by peers, 69;
vs. personal recognition, 64; power of, 55,
66; to promote social contracts, 152; for
students with negative identity pattern, 279

Positive reinforcement, /05, 110-113, 167.
See also Reinforcing behavior

Power: and the classroom environment,
48-50; need for, 121; teacher-centered vs.
student-centered, 25

Power paradox, 49

Power struggles, 263-268, 353

Practices, teaching. See Teaching choices
and practices

Practicing procedures/transitions, 94-95

Practicing the Power of Now (Tolle), 176

Present, the, focusing on. See What is
important now (WIN)

Principles, meaning of, 148

Prindle, C., 202, 225

Privacy, and proximity, 183

Problem behavior, addressing. See
Challenging student behavior

Problems: common, examining, /174 —175;
levels of, and potential consequences, 185,
186; reducing, 201-202; responding to,
243-248; view of, 5-6

Problem-solving learning, /06, 209-210,
288

Procedures, guidelines for, 94-95, 96-97, 98

Process assessment, 217, 223, 237, 248

Process-focused, 216, 217, 288

Product assessment, 237

Project-based learning, 210-211, 288

Proximity, using, 90, 183

Pseudocommunities, 318

Psychological games, 354

Public consequences, issue with, 183

Public recognition, 7105, 279

Publicizing grades/rewards, 221, 223

Punished by Rewards (Kohn), 166

Punishments: advantages and disadvantages
of, 105 aspects of, described, 162—168;
avoiding the use of, 159-176; for
common problems, /74175 vs.
consequences, 150, 159-161, 162, 172;
defining, 162; examining, as a
motivational strategy, 109; giving
activities as, avoiding, 173—174; and level
II problem behaviors, 288; preference for,
164; problem with, 162—163; and the

Index 3771

reward paradigm, 166—167; similarities
between consequences and, cases on,
164—166; in a teacher-centered class, 25.
See also Pain-based logic

Purpose: sense of, teachers cultivating a,
340; teacher-centered vs. student-centered,
25

Purposeful action, 62-64, 152

“Pygmalion in the Classroom” (Rosenthal
and Jacobsen), 50, 60

Quenk, N., 41, 58, 209, 226

Questions: calling for, 92; in class, students
using classroom expectations to answer,
59-60; that promote engagement, 211,
212, 213

Quiet, requiring, state of, 88

Racial/ethnic identities, embracing, 318

Ramirez, A., 210, 225

Random grouping, 233, 234

Random learners, rubrics and, 216

Rausch, M. K., 23, 33

Raven, 49, 58

Ravitz, J., 210, 226

Ready, concept of, operationalizing, 68

Real power, 48-49

“Real world of school” phrase, 41-42, 332,
351-352

Reality therapy, 279, 288-291

Recognition: success and, relationship
between, 45, 46, and technical
management, 95. See also Negative
recognition; Positive recognition

Redirecting attention, 89-91

Reeve, J., 107, 108, 109, 112, 117, 118, 120,
126, 312, 325

Referrals to the office, problem with, 23

Reinforcing behavior, 18, 123—124. See also
Positive reinforcement

Relevancy, importance of, 218-219

Reminders, 170

Rennie, L. J., 129, 141

Repeating questions, 213

Repp, A. C., 201, 206, 221, 223, 226

Requests, 63, 72

Respectful environment: becoming more
comfortable with a, 82; and calling for
questions, 92; creating a, 53; culture
leading to a, 83, 84, 85; example of, 5;
and the formation stage, 305; linked to
loyalty-caring frame, 46—-47. See also
Technical management

Responsibility: for behavior, students
accepting, in reality therapy, 289-290;
building blocks of, 192; building, with
consequences, 163; concept of, concretely
defining, 3/2; destroyers of, 192—193;
and the formation stage, 308-309;
increased, /06; as an indicator of change,
138; promoting, 150, 191-193; students
reverting to externalizing, response to,
321; taking, as a conflict resolution step,
260; teacher, 15-16, 332
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Responsibility-freedom frame, 45, 46, 49,
64, 192

Restatements, using, 260

Rewards: in the 1-Style classroom, 312;
examining, 108; problem with, 166—-167,
223; question and answer on, 344; in a
teacher-centered class, 25. See also
Grades and rewards

Rhoades, J., 133, 141

Richardson, V., 2, 12, 16, 33, 41, 58, 340,
342

Ricord Griesemer, S.M., 184, 185, 196, 272,
273, 277, 278, 279, 295

Rinehart, P. M., 304, 325

Risk taking, healthy, increased, 138

Robinson, S. L., 184, 185, 196, 272, 273,
277, 278, 279, 295

Rogers, C., 179, 194, 196, 308, 320, 322,
325

Role modeling. See Modeling

Role reversals, 321

Roles: leadership, incorporating students
into, in the formation stage, 308—309; of
teacher and students, continuously
clarifying, 154-155, 306

Roll, taking, guidelines for, 97

Rooney, K., 292, 295

Rosenthal, R., 50, 58, 60, 79

Ross, J., 192, 196

Roth, W., 68, 79

Routines, creating, 94

Rubin, B. C., 232, 233, 251

Rubrics, using, 215-216, 361

Ruddy, S., 325

Rules, meaning of, 148

Russell, H. A., 210, 226

Ryan, R., 21, 33, 103, 104, 110, 118,
120, 125, 126, 166, 177, 302, 315,
325

Sabotage attempts, watching for, 279

Salomon, G., 51, 58

Sanford, J. P., 89, 94, 101

Sarcasm, using, 354

Schafer, N. J., 108, 126, 154, 157, 210, 226,
305, 325

Scheff, T. J., 145, 157

Schinault, K., 210, 225

Schlosser, J., 162, 163, 164

Schlosser, L. K., 177

School Climate Assessment Instrument
(SCAI), 357, 360, 363, 364

School climate/culture, 9, 23

School improvement projects, 323

Schoolwide contributions, encouraging,
322-323

Schoolwide policy charts, issue of, 169

Schoolwide transformation, program for,
357-361

Schwab, Y., 82, 87, 100, 101, 146, 150, 157,
159, 172, 177, 183, 192, 196, 301, 302,
322, 323, 325

Scott, J., 146, 157

Secondary social contract, 189-190

Self-assessment: of the classroom
environment, 47-48; of cooperative
groups, 237-238, 245, 248

Self-awareness, increasing, 40—42

Self-directed class, 302

Self-directed cooperative learning path, 241,
242, 248

Self-efficacy, 15, 16, 121

Self-esteem, and internal locus of control,
136, 139

Self-evaluating behavior, 290

Self-image, protecting one’s, 193

Self-improvement, 106

Self-motivation, as an indicator, 138

Self-responsibility: in the 1-Style classroom,
301; increased, as an indicator of change,
138

Self-selection of groups, 232, 233, 234

Self-worth, sense of, encouraging, 323

Sensate/concrete learners, 221, 222

Sequential learners, rubrics and, 216

Shared identity, promoting, 302

Sharidan, M. K., 136, 141

Shindler, J., 9, 12, 14, 15, 17, 22, 33, 114,
126, 128, 139, 141, 167, 177, 201, 202,
207, 209, 210, 216, 218, 226, 228, 231,
251, 302, 308, 325, 332, 342, 363, 364,
365

Short-term fixes, moving away from, 24

Similar-ability grouping, 233

Skiba, R. J., 23, 33

Skinner, B. F., 108

Skinner, C., 184, 185, 197

Skinner, E. A., 108, 126

Slavin, R., 227, 228, 230, 232, 234, 236,
237, 238, 239, 240, 245, 251

Smoothness of lessons, 205

Snyder, T., 325

Social bonds: communal bonds supporting,
155, 302; described, 145-146; and the
formation stage, 305, 310; that govern
classes, in the management style matrix,
147 . See also Social contracts

Social contract implementation: activities on,
195-196; aspects of, 179-187; conclusion
on, 195; development leading to,
148-156; journal reflections on, 195; and
making excuses, 193—194; overview of,
179; step-by-step, examples of, 187-191;
and student responsibility, 191-193;
successful, defining, 187, in two
approaches, 194—195

Social contracts: in the 1-Style classroom,
302; activities on, 156; building
consequences into, early on, 169-170; for
the classroom, describing, 146—147;
conclusion on, 156; consistency in
applying, importance of, 182-183; dealing
with conflict within, 263-268; defining,
145-146; developing consequences
within, 159-176; essence of, 179;
existence of, 147; facilitating collective
social bonds and, among students, /7, 19,
145-156; and the formation stage, 305;
individual violations of, delivering
consequences to, 185, 186 journal

reflections on, 156; making the conflict
resolution process a part of, 260; overview
of, 145; ownership of, 155-156;
promoting, and making them visible,
151-154; soundness of, students learning
about the, 53; steps to developing,
148-156; terms for the tenets of, deciding
on, 148; testing the boundaries of,
193-194; when students say no to, 191

Social Darwinism, 27, 353-354

Social frames, 45-47, 192, 305

Social learning, power of, harnessing the,
51-57. See also T-S-O icons (social
learning model reference)

Societal contributions, encouraging, 323-324

Socioeconomic status, issue of, 49, 202-204

Solutions, brainstorming, 260

“Sorry game,” 187

Special education, 343-344

Sprague, J. R., 295

Springer, S., 309, 324

Stables, A., 46, 58

Stables, S., 46, 58

Standardized consequences, 169

Sterelny, K., 42, 58

Stiggins, R., 67, 79, 214, 215, 226

Stiles, B., 136, 141

Stollenwerk, D. A., 214, 225

Stolovitch, H., 69, 79, 248, 251

Strambler, M. J., 60, 79

Strategic decision making, 56

Stress levels, reducing, 82

Student action plans, 290-291

Student evaluation of behavior, 290

“Student of the Week” awards, 312

Student-centered approach. See 1-Style
approach; 3-Style approach

Student-centered vs. teacher-centered class,
25, 26, 30, 147, 302

Students: change in, movement of, 6; as role
models, 54, 278

Stuhlman, M., 60, 79

Styles, D., 319, 325

Substitute teaching, 344

Success psychology: in the 1-Style
classroom, 302; activities on, 140; and
ADHD students, 293; applying, effects of,
research on, 139; and classroom
management, /7, 20; and comparing two
classrooms, 128—129; conclusion on, 139;
conflict resolution process promoting, 261;
consequences and, 166; in the cooperative
learning classroom, 249; factors of, 129;
frames necessary for a, 45-47; and
internal locus of control, 135-136; journal
reflections on, 139—140; and making wise
pedagogical choices, 202; and negative
identity pattern, 280; overview of,
127-128; progress in fostering, indicators
of, 137-139; promoting a growth vs.
fixed-ability orientation for a, 129-132;
and promoting a sense of belonging and
acceptance, 132—-133, 134135 ; research
on applying a framework of, 139;
responsibility and, relationship between,
191-192; and student excuses, 193



Success-recognition frame, 45, 46
Sugai, G., 295
Symbolic cues vs. literal cues, 85, 87

Tangential questions, 212

Tanksley, M. D., 136, 141

Tartwijk, J., 183, 197

Taylor, C., 9, 12, 14, 15, 33, 126, 128, 141,
167, 177, 201, 226, 308, 325, 332, 342,
364, 365

“Teacher as enemy” students, 285, 287

Teacher authority, defined, 49

Teacher language, influence of, 42—45

Teacher relationship, 705, 114-117

Teacher supports, for students with negative
identity pattern, 287 —284

Teacher-centered approach. See 2-Style
approach; 4-Style approach

Teacher-centered vs. student-centered class,
25, 26, 30, 147

Teacher-conditioning process, 55

Teachers: agenda of, and student needs,
disconnect between, 285; change in,
movement of, 6

Teaching across type, 220, 221, 222

Teaching choices and practices: activities on,
225; conclusion on, 224; degree of
effectiveness and functionality related to,
14, 15, 16-24; effect of, recognizing the,
importance of, 7; and examining the
relationship between assessment and
management, 221, 223-224; and a growth
or fixed-ability orientation, /32 ; impact
of, 4, 13; journal reflections on, 224; key
areas of, that impact classroom
management, 204-219; and matching
pedagogical and managerial styles, 224;
misguided, as a source of classroom
conflict, 257; overview of, 201-202; and
sense of belonging and acceptance,
134-135; and sociopolitical foundations
of instructional inequity, 202—-204; and
student locus of control, /37; and
succeeding with students having different
needs, 219-220, 227, 222; using negative
feelings to improve, 98-99. See also
Pedagogical-management connection

Technical management: 1-Style approach to,
99-100; activities on, 101; advanced
principles supporting, 98—99; case studies
on, 89-90, 91; conclusion on, 100; and
effectively giving directions, 91-94; and
the five states of student attention, 87-91;
journal reflections on, 101; overview of,
81-82; principles of, examining, 82-87;
and the transition stage, 314-315; of
transitions, routines, and procedures,
94-98

Telling vs. expecting, 68

Temple University, 359

Terrell, R., 40, 58

Terry, T., 20, 32, 194, 196, 304, 324

Thinking: degree of effectiveness and
functionality related to, 14, 15, 24-25;
patterns of, changing, 336-339; quality of,

factors affecting, 329, 332-334; types of,
comparing, 329, 330-331. See also
Transformative mind-set

Think-pair-share activity, 212

Thorson, S. A., 149, 157

Threats and putdowns, 63, 73-74, 105

3-Style approach: and achievement, 363,
364 ; assumptions about, 345; essence of
the, 27; and expectations, 62, 74; giving
up and resorting to a, 303; ineffective,
definition of, 313; key characteristics of
the, 30; in the management style matrix,
26; mixing practices from other
approaches with, issue of, 31; moving
from a, to a 1-Style approach, 28; role of
teacher in a, /4; social bonds essential to
a, 147; teacher language of the, 44; and
technical management, 83; wanting to
avoid a, example of, 299-300; and
worldview, 352

Time approach, effect of the, 329, 332

Time frames, identifying, for tasks, 236

Timing lessons, 207-208

To Sir with Love, 168

Tobin, K., 213, 226

Tolle, E., 24, 33, 177, 259, 270, 328, 332,
333, 336, 337, 342

Tortoise and the hare parables, 75-77

Tracy, 192, 197

Traditions, rituals, and history, 303, 318

Transform Your School (TYS) program,
357-361

Transformational ideas, 17, 19-20, 156,
174-175, 248-249

Transformative classroom management:
activities on, 12; case studies on, 3—4, 5,
9, 10; definition of, 5-6; developing a
guiding vision in, 6—7; domains of, 6;
effect of, on achievement, 363, 364 ;
gaining perspective in, 7-9; journal
reflections on, 12; overview of, 3—4;
questions and answers on, 343-344;
resource on, website of, 11; skills
promoted in, 5. See also specific aspects
of classroom management

Transformative classrooms. See 1-Style
classroom community

Transformative mind-set: activities on,
341-342; and awareness of mental scripts,
335-336; changing your patterns of
thinking for a, 336-339; comparing a
laborious mind-set with a, 329, 330-331;
conclusion on, 340-341; cultivating a
sense of purpose and developing a, 340;
journal reflections on, 341; overview of,
327-328; and the emergence of negativity,
334-335; and factors that affect
experience, 329, 332-334

Transition stage, 313-320

Transition guidelines, 94-95, 95-96

Tremblay, R. E., 274, 276, 277, 295

Tribes: A New Way of Learning and Being
Together (Gibbs), 311, 319

Triggers/external reinforcement, 280,
281-284

Troper, J. D., 227, 251

Index 373

Troutman, A., 103, 108, 125

Trusting environment: example of, 5; and
mixed-orientation messages, 31, for peer
mediation, 262; rubrics supporting a, 216;
and social learning, 52, 53; trust in the
teacher as part of a, role of reliability in,
18

T-S-O icons (social learning model
reference): and challenging student
behavior, 279; and the classroom
environment, 52, 53, 54, 55; and
classroom expectations, 64, 66; and
consequences, 170; and cooperative
learning classrooms, 239; and
encouragement, 321; and engagement,
211-212; and power struggles, 264, 268;
and social contracts, 154, 181, 182, 183;
and technical management, 83—84, 89,
92-93

Twenge, J., 85, 101

2-Style approach: and achievement, 363,
364 ; assumptions about, 304, 345; and
classroom expectations, 307; comparing
advantages of a 1-Style approach to a,
29-30; contrast becoming evident
between a 1-Style and, 313; and
cooperative learning classrooms, 228;
desire to adopt a, 303; essence of the, 28;
and expectations, 62, 68, 74, 77, 78; and
extrinsic rewards, 118; key characteristics
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