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Dear Educator,

Milkweed Editions has developed a series of teaching guides to encourage students
to enter books with pleasure and insight—to enjoy as well as understand them.

We began by asking classroom teachers what would help them teach novels and
anthologies. The teachers said they wanted open-ended questions for use in guiding
students to read more deeply. They also asked for exercises in teaching writing.
Their third request was for assistance in teaching with a sensitivity to the needs and
goals of multicultural education. The guides were conceptualized to serve those re-
quests.

Literature opens up the classroom to a larger world and to disciplines beyond its
own. So we developed the guides while keeping other disciplines and directions in
mind.

The guides were developed and written by people who are both teachers and
writers. Each guide offers extensive step-by-step writing exercises. The key to suc-
cessfully using the exercises in your classroom is to take time for the whole process:
time for warm-ups, time to brainstorm before writing, time for the writing itself, and
time for reading the writings aloud.

We hope that the guides will help you in your teaching. Feel free to use only
those parts of them that are relevant to your needs. Jot your own thoughts and les-
son ideas in the margins. And, as one teacher interviewed said, “Don’t try to do too
much. The main thing is to read and enjoy the books. Enter the stories of the people
in them. Pass on your excitement to the students.”

Milkweed Editions
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B A C K G R O U N D

How to Use This Guide:
A Note for Teachers

This guide is written in sections, some of which are intended
only for teachers. Other sections are designed for both teach-
ers and students and written in a style that both will find
comfortable. In the opening “Background,” the “Overview” is
just for teachers. The “About Laura E. Williams” and “When
Did It Happen? Setting the Historical Context” sections can
be distributed to students. The “Getting Started” exercises
are written for the teacher to be used in the classroom before
students begin reading the novel.

Every two chapters of the book have been combined into
one lesson. “Lessons” should be applied after the appropriate
chapters have been read. These lessons contain six to eight
separate sections. All sections can be read to students for
class discussions or used as worksheets, although the initial
“Summary” is intended only for teachers. A “Comprehension
Questions” section for students follows, which teachers can
use to determine how well students have understood what
they have read. The “Getting Involved with the Story” section
contains exercises to help the students draw out the principal
themes of the novel. The “What Would You Do?” section has
the same purpose as the previous section; however, it is writ-
ten to make the story come alive in a contemporary setting.
Some lessons contain sections that involve writing and inter-
disciplinary exercises. They are included in lessons that pre-
sent students with new or unique concepts, allowing the
students to be more creative with themes in the story. These
exercises are written for students. “Word Mastery” and
“Special Words” lists are included at the end of each lesson to
provide emphasis on vocabulary and multicultural skills.

“Follow Through,” the last portion of this teaching guide,
provides an overview and a bigger picture of the themes and
issues in the novel. It consists of four sections, which should
be used when students have finished reading the novel. The
first section, “Thinking Back over the Story,” puts ideas from
the novel into a social and historical perspective. The second,
“Using Korinna’s Story in Your Own Life,” takes positive
parts of Korinna’s life and asks the students to incorporate
them into their own. The third section uses The Diary of Anne
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Frank to help the students understand the psyche of young
Jewish girls in Nazi Germany. The last section is similar to
the interdisciplinary exercises in the lessons: it presents a va-
riety of activities to stimulate students’ imagination and
thought processes.

Overview of
BEHIND THE BEDROOM WALL

The protagonist in Behind the Bedroom Wall is thirteen-year-
old Korinna Rehme. Growing up in 1942 Nazi Germany,
Korinna is an active member of her local Jungmädel, a Nazi
youth group for girls. Along with many of her friends, she be-
lieves that Hitler is helping Germany by identifying and ad-
dressing what he calls the “Jewish problem.” Korinna
witnesses her Jewish neighbors attacked and taken from
their homes. As the novel progresses, Korinna’s early excite-
ment and glowing descriptions of the glorious Germany Hitler
will bring about begin to change as she faces her very human
reactions to Nazi acts of cruelty. Behind the Bedroom Wall
demonstrates, through the characters of three young girls,
how seeds of Nazi ideology were planted in the minds of chil-
dren.

The plot thickens when Korinna learns that her parents
are members of an underground group helping Jews escape.
Korinna is shocked to discover that they are, in fact, hiding a
Jewish mother and child behind her own bedroom wall. We
see Korinna caught in the middle of conflicting values and
watch her struggle between her friends’ values and her fam-
ily’s.

As Korinna gets to know the Jewish family and begins to
understand her parents’ values and why they question the
Führer, her sympathies begin to turn. Her loyalties are tested
when someone tips off the Gestapo about the presence of a
Jewish family in her house. This is the turning point in the
novel, when Korinna must decide what she really believes
and whom she really trusts.

From the opening line, “‘Jew-lover!’ spat the tall, blond
Gestapo officer, pushing Herr Haase toward the car,” readers
are caught up in a fast-paced novel in which each chapter
adds to the conflict and tension of the plot. Readers are drawn
into the dilemma of a young girl, torn, as so many students
are today, between her longing to be part of her peer group
and her adherence to the values her family offers.
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It is just this struggle in Korinna that makes Behind the
Bedroom Wall so contemporary. While it presents a specific
time in history, the book also shows us the timeless predica-
ment of wanting to belong or deciding to resist. This novel
concerns the dynamics of group behavior, the irresistibility of
mass movements, the reasons young men and young women
join groups, parental influence, and the generational conflicts
arising from membership in a group disapproved by parents.
These are all themes to which young people can relate.
Williams confronts many important social and historical is-
sues in this book, which teachers will find inspires important
discussions and projects in their classrooms.

This book is most suitable for fifth-through eighth-grade
English and social studies classes. Also relevant to students
in high school, the book could be used with older students by
asking them to develop ways of presenting the book and its
themes to their younger brothers and sisters or to neighbor-
ing elementary or middle schools. This is an ideal book for in-
terdisciplinary courses combining history and literature, or
psychology and history. Because it is fast paced, students of
all abilities will be able to read this book with ease.

About Laura E. Williams

Laura E. Williams was born in Seoul, Korea. She has lived in
Belgium, Hawaii, and, for a few months, on a sailboat in the
Caribbean. In 1983 Laura graduated from Denison
University with a double major in English and art, and in
1988 she graduated from Trinity College with an M.A. in liter-
ary writing. She also earned a masters in education from St.
Joseph College. She formerly resided in Vernon, Connecticut,
where she was a teacher of high-school English for eight
years. Currently, she lives in Avon Lake, Ohio. She is also the
author of The Long Silk Strand (Boyds Mills) and A Romance
for Shawnee (Avalon Books). Her most recent work is a series
of ten books from Avon Books for Children.

A. Nancy Goldstein is an internationally renowned Ketubbah
(Jewish marriage contract) artist. Her work is in Jewish mu-
seums and private collections throughout the United States,
Europe, and Israel.
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When Did It Happen?
Setting the Historical Context

Behind the Bedroom Wall is a novel set in World War II
Germany. The novel begins in 1942, when Adolf Hitler is
chancellor of Germany and World War II has been raging for
three years. Some Jews, befriended by Germans who oppose
Hitler, are in hiding, living in cramped conditions. Everyone
involved is in great danger, with Hitler’s men looking to send
them all to concentration camps as Jews and traitors. This
novel specifically addresses the plight of the Jewish people
during Hitler’s reign and the reactions of some Germans to
his political program.

Hitler and his Nazi political party were elected to power in
1933. With his election, Hitler ushered in the era of the Third
Reich, continuing his quest for world rule. He believed that
Jews were the cause of the world’s problems. Once in power,
Hitler abolished democracy and set up a totalitarian state in-
stead. He then began an aggressive expansion into Europe. As
Hitler attacked surrounding European countries, many na-
tions of the world tried to resist him. World War II was the re-
sult of this conflict.

During his fight for power, Hitler also practiced his racist
and elitist ideology. In his early months of power,
Communists were the principal targets of discrimination.
Tens of thousands of Communist Party members and sympa-
thizers were arrested. As a result, the very first concentration
camps were established. Essentially, these were death camps,
places where Hitler could “concentrate” groups of people in
one location for easier control and extermination. Hitler also
sent the mentally ill, physically handicapped, sick and dis-
eased, Gypsies, homosexuals, and Jews to the death camps as
well. During this time, Hitler also created the SS (Security
Service), a tight core of bodyguards for high ranking Nazi
Party officials, and the Gestapo (Secret State Police) to help
carry out his reign of terror.

Hitler was an anti-Semite, a person who hated Jews.
Through his anti-Semitic practices, Hitler thought he was
solving “The Jewish Question.” This racist idea surfaced in
western Europe during the Enlightenment era. The people of
this time saw the Jews as a nonpolitical, non-nationalistic
ethnic group, and, therefore, as a “problem.” In essence, “The
Jewish Question” encompassed the thoughts and frustrations
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of anti-Semitism. Hitler, however, carried this racist ideology
to its extreme. When he came to power, he passed a law re-
quiring Germans to boycott all Jewish businesses. Later,
Jews were driven out of their homes and sent to live in small,
restricted areas called ghettos. To further demoralize, isolate,
and ostracize Jews from German society, Hitler made them
wear the Star of David, a symbol of the Jewish faith, yellow in
color, on their outer clothing.

This persecution was not confined to Germany alone. As
Hitler conquered Austria, Hungary, France, and Poland, the
Jews and other minorities of these countries became victims
as well.

Despite these measures, Hitler was still unsatisfied. His
answer to “The Jewish Question” was “The Final Solution.”
With this plan, Hitler decided to annihilate the Jewish popu-
lation of the world. The large-scale roundup of Jews to con-
centration camps began in 1941. Some Jews were able to flee
Germany while others were lucky to find places of hiding.
Hitler and his Nazi Party had carried out an effective cam-
paign of anti-Jewish propaganda and indoctrinated many
Germans with their ideology. As a result, the Nazis had no
trouble gathering officers to administer their plan.

With his “Final Solution,” Hitler succeeded in killing six
million Jews, that is, over two thirds of the European Jewish
population. This event in world history we know today as the
Holocaust. Although one third of the European Jewish popu-
lation managed to survive, the Holocaust, or genocide of six
million Jews, had a disastrous effect on the life and culture of
Jews and Judaism. The Holocaust marks its place in modern
world history because never before had one people, based on
the dictates of one man, carried out the systematic, unjustifi-
able slaughter of another people.

When World War II ended in 1945, over six million Jews,
and millions of others, were dead. Some survived only to die
afterward from prolonged starvation and disease. Others
have lived to tell their story. In Europe today, there are still
reminders of this war, the sadness and the anger it caused
and its costs. Throughout the small towns of Europe are war
memorials to the many brave people, both Jewish and non-
Jewish, who fought against Hitler and helped the Jewish peo-
ple. Korinna, her family, and Sophie and Rachel depict some
of the unsung heroes of this time.
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Getting Started

1. Use a large wall map to show where Germany’s borders
are and where the rest of the countries in Europe are today.
Compare the size of Europe to the size of the United States. If
possible, overlay a series of maps to show that the borders of
European countries shifted after World War II. Also point out
and explain the existence of Israel.

2. Describe the Holocaust to the students. (See “Setting the
Historical Context” above). Begin a list of characteristics of
the Holocaust. Encourage students to think of characteristics
on their own. Beside this list, make a column of events that
the students think are similar to the Holocaust. Have them
decide if the events being compared were the same or differ-
ent in relation to specific characteristics. This may help stu-
dents to think about each event as unique within its context
of time and place.

3. Ask the students to think about discrimination in their
own countries. If there are students who are Jewish, Native
American, African American, or of another ethnic minority,
ask them to share their perspectives with the class. If not, ask
the students to think of some of the ethnic minorities in the
United States and if they have been treated like the Jews of
Nazi Germany in any way.

4. Take some class time to discuss and share immigrant sto-
ries. If there are immigrant children in your classes, it is a
good chance to get first-hand anecdotes.

5. The power of hearing a speaker who has survived the
Holocaust of World War II cannot be minimized. If possible,
have a survivor speak to the class right before you begin to
read Behind the Bedroom Wall. If not, show an age-appropri-
ate videotape of someone who survived the concentration
camps talking about this experience.
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L E S S O N S

Lesson One: Chapters 1 & 2 (pages 3–21)

Summary

Korinna is first seen with two of her friends, Eva and Rita,
watching some men from the Gestapo taunt, kick, and beat a
man in front of his wife and children. It turns out that
Korinna knows the man being beaten—he is the local
butcher—and also one of the men from the Gestapo, Hans,
who is Rita’s brother. We then learn that all three girls are
members of the Hitler Youth Movement. Following this
episode, Korinna goes home and has supper with her family,
after which her father presents her with a gift, a kitten of her
own.

In chapter 2, Korinna learns that Herr Haase, the man
beaten and taken away by the Gestapo the day before, was
part of a secret group to help the Jews. She also learns that
her teacher has been taken to a work camp because of her dis-
loyalty to Germany and Hitler. It is revealed that Korinna’s
friend Eva harbors sympathy for the Jews, while Rita, the
other friend, does not.

Comprehension Questions

1. Why was Herr Haase taken away by the Gestapo?

2. Describe the difference between Korinna’s and her par-
ents’ feelings about the changes taking place in Germany.

3. Why do the girls always carry around a little black note-
book?

Getting Involved with the Story

1. In this section you learn that the main character, Korinna,
is in the Hitler Youth Movement. What do you notice about
her dress and mannerisms? Why do you think it is important
for this group to have all its members dress and act in the
same way?

2. Make a list of groups you see around you. What features
or characteristics (religion, dress, interest in sports, etc.)
make you think of these people as “groups”?
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3. How important are our clothes in terms of saying some-
thing about ourselves? Describe someone in detail who is in a
certain religious or social group. This should be a person who
is not in the same social or religious group you are in. Imagine
a day in this person’s life. ( Think of the Amish, orthodox
Jews, gang members, preppies, jocks, etc.) To what extent
does membership in a particular group identify the individ-
ual?

4. Interview a person from another religious or social group.
Write a one-page paper on what a typical day in his or her life
is like.

What Would You Do?

1. At the end of chapter 2, Korinna hears Eva say things that
are “un-German.” Have you ever been in a situation where
you heard something that you had been told should not be
said? What happened?

2. Fräulein Meiser was replaced by another teacher because
she read parts of history that were forbidden by Hitler. Do you
feel teachers should be able to say whatever they want in
class? If they criticize the policies of the school or their own
government, should anything happen to them? What if they
use stereotypes to describe their students? What if they use
materials that make you uncomfortable?

Word Mastery List

You came across the following words as you read chapters 1
and 2. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

faltered shrugged impatient emphasis
viciously traitor cozy vigorously
perception shivered intently extracting
chided glint solemn sympathetic
accurate

Special Words

Herr Gestapo Fräulein Frau
Liebling Führer Heil Hitler Jungmädel



Teaching Guide for B E H I N D T H E B E D R O O M W A L L

12

Lesson Two: Chapter 3 & 4 (pages 23–43)

Summary

In chapter 3, Korinna hears strange noises in her bedroom.
She believes it is mice. When her father arrives home,
Korinna and her parents listen together to the Führer on the
radio. It is clear that Korinna and her parents disagree about
the Führer. After dinner, when Korinna goes upstairs to do
her homework, she hears more noises from behind the wall.
Upon moving her wardrobe away from the wall, she finds a gi-
ant hole that is actually a tiny room. This turns out to be the
hiding place of a Jewish family her parents are trying to pro-
tect.

In chapter 4, Korinna’s parents introduce her to Sophie
and Rachel, mother and daughter, who have been living be-
hind the wall. Korinna feels torn between loyalty to her par-
ents and her belief that they are traitors and should be turned
in.

Comprehension Questions

1. Why does Korinna think that her parents are traitors?

2. Describe who Korinna found hiding behind her bedroom
wall.

Getting Involved with the Story

1. This is a story about love and betrayal. In the last two
chapters Rita turned in her own cousin to the Gestapo, and
Korinna heard Eva say things that sounded “un-German.”
Now, in this chapter, Korinna’s very own parents fundamen-
tally disagree with everything she believes in and is taught in
school. In comparing Rita’s actions with the actions of
Korinna’s parents, whom do you think is the traitor? Under
what conditions do you believe people are justified in turning
in or reporting a family member or friend to the police? What
do you think Korinna will do? If you had to make the choice,
would you rather betray your country or your family?

2. “At whose expense? At what cost?” (page 29)
This is what Frau Rehme, Korinna’s mother, asks when

she and Korinna discuss the work of the Führer. Frau Rehme
disagrees with her daughter. Do you think discussing some-
thing with someone you don’t agree with is worthwhile?
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3. “For love? I don’t know Korinna, maybe there’s something
even more important than that.” (page 33)

Korinna is confused by Fräulein Meiser’s actions and
when she asks her father about it, this is his reply. Can you
think of anything that would be more important to you than
the love of people who are important to you? Why do you
think Fräulein Meiser went with her father?

4. What is Korinna’s dilemma now, at the end of chapter 4?
Read page 43 again. What do you think Korinna believes she
should do? Can you guess what she will do now?

What Would You Do?

1. Think of a time when you were in a situation where you
had to weigh your actions and beliefs against what harm
would come if these actions or beliefs were followed through.
What did you decide?

2. When have you disagreed with your parents or your
guardians? What did it feel like to disagree? Did you argue?
How did you try to resolve this conflict with them? Did you
succeed in reaching a resolution?

3. You will read about a hiding place in these two chapters.
What are some of your own hiding places? Are there places
you go to be away from everyone? Are they important in your
life? Where would you go right now if you thought you were in
danger?

4. Who are your protectors? In this section of Behind the
Bedroom Wall, Korinna’s parents reveal to her that they have
become protectors for someone. Whom do you feel you can go
to if you need someone to protect you? Police? Teacher?
Parent? Friends? Relatives?

5. In this section of the book, Korinna’s parents are doing
something that endangers her as well as themselves. Do you
think they are right to do this? Has there ever been a time in
your life when you have had to risk something for what you
believe in? Have you ever experienced a time when your par-
ents had to risk your safety and theirs for something more im-
portant?

6. Imagine you are Korinna: what would you do after you
moved the Schrank and discovered your “enemies” were hid-
ing behind the wall?
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Exercises

Foreshadowing

1. Foreshadowing is a literary device writers use to give the
reader hints that something is wrong or about to happen.
Read through chapter 3 looking for foreshadowing. One exam-
ple would be that the cat could not be found. List at least four
examples of foreshadowing in chapter 3.

2. Write a mystery or a horror story. Give the reader some
hints about what is to come by placing some clues in this story
before the final mystery is revealed. In other words, use fore-
shadowing to tell a story.

3. Watch a video of a mystery. Look for clues that the
moviemaker gives you as the story goes along. Make your own
video using foreshadowing.

4. With a small group, create a play that involves foreshad-
owing. Perform it for the class. Include at least five clues or
hints before the final revelation of the mystery or horror is
made to the audience.

Point of View

Everyone has a different point of view. Your point of view is
how you see and evaluate certain facts and events. It is also
your opinion. It is important to begin to understand certain
events from more than one point of view. Understanding
someone else’s point of view helps us understand the facts
better.

1. Korinna’s mother has a very different point of view from
Korinna and Rita about Hitler, his new Germany, and his
treatment of the Jews. Make two columns, one for Frau
Rehme and one for Korinna. In each column list factors that
contribute to each character’s different point of view. Using
these columns, write an essay comparing and contrasting
Frau Rehme with Korinna.

2. Write a monologue, a speech given by one person. Put at
the top of each of five pieces of paper the following names:
Korinna, Frau Rehme, Sophie, Rachel, Rita.

Now write a monologue in the voice of each of these char-
acters. What would Rita say about her observations of
Korinna? What would Rachel say about being in the room
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behind the wall? Imagine yourself as each of these characters.
In this way you are also learning the point of view of each of
these characters. You get to know them better.

Read these monologues aloud to your classmates. Soon the
room will feel full of the characters in this book.

3. Create a skit about being late from recess. The lesson has
already started and two or three of you walk in. What is your
point of view? (We wanted to finish our game, we were having
fun, etc.) Tell it to the rest of the class. Three or four of you are
the students already in class on time. What is your point of
view? (I wish I had stayed out, I am tired of the directions be-
ing said again and again for those who are late, etc.) One per-
son should play the teacher. What is your point of view? (I
don’t want to interrupt my lesson, I am angry, etc.)

4. Create another skit about different points of view about
another situation that you make up.

Word Mastery List

You came across the following words as you read chapters 3
and 4. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

plunged scrawl stealthily seldomly
fierce wanly preferable mutely
tinged evasively constricting

Special Words

Schrank Gute Nacht
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Lesson Three: Chapters 5 & 6 (pages 45–74)

Summary

In chapter 5, Korinna is allowed to stay home for the day. She
sees her mother cooking and working for Sophie and Rachel
and this upsets her. At the same time she reluctantly shares
some paper with Rachel and looks at some drawings the little
girl has made. Korinna is still angry and very confused and
declares she hates Jews.

In chapter 6, Korinna returns to school but is very uncom-
fortable knowing what she now knows about her parents. She
is afraid that her facial expressions and voice will give her
family’s secret away. She says she feels sick and does not go
with Eva and Rita to the Jungmädel meeting to plan for the
Führer’s visit. When she arrives home, her mother is fixing a
dress for Rachel. It is one of Korinna’s old dresses and she is
very angry that her mother would consider giving it to a Jew.
She also finds that her cat is behind the wall and pulls it out
of Rachel’s arms. Rachel begins to cry and Sophie is angry.
Korinna’s mother is also angry at Korinna for not sharing the
kitten. At the end of the chapter, Korinna lets the kitten go
back behind the wall to keep Rachel company.

Comprehension Questions

1. Why couldn’t Korinna sleep the night she met Sophie and
Rachel?

2. How did Korinna react when she saw her mother with one
of Korinna’s old dresses?

3. What do you conclude happened to Frau Rosen, the lady
who made Korinna’s dress?

4. What made Korinna feel jealous of Rachel?

Getting Involved with the Story

1. In this section, Korinna begins to change her feelings to-
ward the Jewish family. However, she still calls her mother a
traitor for helping them, and calls Rachel and Sophie dirty.
Slowly, she learns that they are not dirty and do not fit any of
the stereotypes the Nazi movement uses to describe them. Yet
she still feels caught up in the Jungmädel with her friends.
She has a hard time with her two friends in the Hitler youth
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group once she knows what is happening in her own home.
She is experiencing a lot of internal conflict.

What are the various kinds of conflicts all the characters
face in this book so far? Think about three types of conflict
(e.g., internal, person vs. person, person vs. society or govern-
ment, etc.). Categorize the conflicts in the book by listing
them under each type of conflict. Which characters face these
conflicts? As you continue to read the book, add to these lists.

Add a set of columns for yourself. In what ways have you
experienced conflict in each of these categories?

2. Korinna uses the word “enemy” many times in these two
chapters to describe her own parents. Find examples of this
usage or count the times she uses this word. Do you feel her
parents are enemies? Do you feel they are traitors? How do
we decide who our enemies are?

3. Bring in news articles that illustrate how people treat oth-
ers as enemies. What do these articles illustrate about how
we learn to hate others? Think of some alternatives to the vio-
lence and cruelty you read about in these articles.

4. Read over pages 57 to 61. Look for the small signs that
Korinna’s attitude toward the family behind the wall is begin-
ning to change. She is beginning to see through the stereo-
types she has heard about Jews and to see them as
individuals. List these small ways in which she is changing.
This is how the author creates change in a character. Keep
track of the meetings between Korinna and Sophie and
Rachel.
Do you think that getting to know someone from a group you
have been taught to hate can change how you feel about that
group?

5. In the last part of this section, Korinna puts the kitten be-
hind the wall for Rachel to play with. What does this say
about Korinna? Would you have done the same thing? How do
you feel she will behave with her friends the next time she
sees them, given that she seems to have become friendlier to-
ward Rachel?

What Would You Do?

1. In this section of the novel, Korinna begins to understand
that she will have to live with a Jewish family. How would
you feel if you were asked to share your space, either your
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room, your apartment, your house, with someone new? Has
this happened to you? What was it like?

2. Think of the times in your life when you have found your-
self disagreeing with or questioning something you think you
believe in? How did it feel to be in this situation? How did you
resolve this internal conflict? How were you different after it
was resolved?

3. Have you ever disagreed with the government? With your
city? With the rules of your school? Why did you disagree?

Interdisciplinary Connection

1. Korinna’s parents are putting their whole family at risk
by hiding Jews. They could be killed. Think of an example of
people putting their own safety at risk for someone or some-
thing else. Put on a skit that shows how people protect some
important thing or idea with their life today.

2. Read the newspaper carefully for examples of people
putting their lives at risk to save someone, or for an idea. Cut
these out and bring them into class. Make a collage of heroes.

3. Imagine Rachel and her family before they went into hid-
ing. On a separate sheet of paper, describe what their life,
their home, and their friends must have been like.

Word Mastery List

You came across the following words as you read chapters 5
and 6. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

vehemently catering suspicion abhorrent
deposited crooned

Special Words

synagogue kosher Nazi Guten Morgen
Treaty of Versailles
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Lesson Four: Chapters 7 & 8 (pages 75–89)

Summary

These two chapters are probably the most important in the
book. Korinna has clearly begun to have a less stereotyped
picture of Jews and a more critical opinion of the Hitler Youth
Movement.

Chapter 7 opens as Korinna writes “My parents are the
enemy” in her black notebook. She does not want to go to the
Hitler youth meeting but her mother says she must or her ab-
sence will look suspicious. She almost tells Rita about the
family behind the bedroom wall but does not. Before the meet-
ing, Korinna and Rita see a group of German boys taunting a
group of Jewish children. Upon Rita’s coercion, Korinna reluc-
tantly joins this group and throws a snowball at one of the
children. After throwing the snowball and hurting the child,
Korinna has to keep reminding herself that she did it “for the
Fatherland.” Korinna and Rita continue on to their Hitler
youth meeting, where Korinna’s mind wanders and she falls
behind the group, forgetting to say “Heil Hitler” with the rest.
She is slapped and reprimanded.

Emotionally distraught, Korinna runs home. In chapter 8,
she arrives home very upset and does not find her mother
home. What follows is a touching and crucial account of
Korinna’s changing character. More importantly, the author
portrays Korinna’s unconscious identification with the Jews:
she doesn’t understand what she did wrong to deserve such a
severe punishment. Her confusion is apparent as she begins
to lose faith in the Jungmädel she used to trust. Crying helps
Korinna vent some of her frustrations and her kitten helps in
comforting her as well. Her mother finally comes home and
Korinna quietly helps her with dinner, not telling her about
the meeting or the reprimand.

Comprehension Questions

1. What was it that Korinna wrote about her parents in her
black notebook?

2. Korinna wanted to tell Rita something. What did she want
to tell her? What did she tell her instead?
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Getting Involved with the Story

1. This story is also about change. As Korinna gets to know
the Jewish family better and she experiences injustice in her
own life, her stereotypes about Jews fall away and she be-
comes more critical of the Hitler Youth Movement and Hitler’s
vision for Germany.

2. At the beginning of chapter 7, Korinna writes in her black
diary: “My parents are the enemy.” Do you think Korinna
loves her parents? If yes, why would she write such a thing?
Knowing what you know about this time in history, why is
writing this accusation so dangerous? Would it be dangerous
to make this accusation now, in this country? What is the dif-
ference?

3. Do you think Korinna should or should not tell her best
friend Rita about Sophie and Rachel? Explain your answer.

4. Korinna thought the reprimand by the Jungmädel leader
was unfair and unjust. Why do you think Korinna reacted so
strongly to a slap on the cheek? Do you think the reprimand
was unfair and unjust? Why?

5. After being scolded by the leader for not saluting fast
enough, Korinna questions the group: “Was she supposed to
be exactly like everyone else? Move and speak at the same
time? Dress exactly alike? Think and feel identically?” (page
86) Why are these questions so important in this novel? What
do they indicate about Korinna? Why do you think it was im-
portant for those involved in the Nazi Youth Movement to
dress the same and to be exactly like everyone else in the
movement? What do you think it accomplishes to have every-
one dress and behave the same in any circumstance?

6. In the first chapter of this section Korinna sees a young
child with a cut cheek and tears streaming down her cheek.
Later, she too is hit on the cheek and has tears in her eyes as
a result of being hit. This is the author’s way of showing you
how Korinna is beginning to identify with the Jews. But even
after Korinna acknowledges that the family behind the wall
sent her kitten out to her when they heard her crying, she
ends by thinking, “Life would get better once enemies, such as
the Krugmanns, were subdued.” Why does Korinna, in spite
of all that has happened, still think Jews are the enemy?

Do we change all at once? Make a chart or graph about an
issue you have gone back and forth on. Show how you first 
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believed one thing, then another. Chart Korinna’s changing
character throughout the novel.

What Would You Do?

1. In this section Korinna gets caught up in a group action
against some children. Have you ever been with a large group
and, because the group is doing something, felt pressured to
participate? How do you view a situation differently when you
are in a group? Describe the tension and excitement that can
build during a demonstration or group action. When is this
excitement a good thing? When can it be harmful or danger-
ous?

2. Have you ever been in a situation when you thought dif-
ferently from the group? Did you feel lonely? Did you change
your actions as a result? What did you tell the group? Did you
say what you really thought or what the group wanted to
hear?

3. Would you have reacted the same as or differently from
Korinna when the Jungmädel leader slapped her? Explain
your answer.

Writing about Changing Characters

1. Begin by writing about a positive character. Give this de-
scription to a partner. The partner is to add characteristics
that will make the character somewhat negative.

2. Write about a negative character. Give this description to
your partner. He or she will add positive characteristics to the
description.

3. Read these aloud to each other when you are done.

Exercises

Compassion

1. Look up the word compassion in the dictionary.

2. Make a list of times you have been compassionate to some-
one, or times when someone has been compassionate to you.

3. Collect examples of compassion from the newspaper or the
television news.

4. Take one of these examples and write a short story about
it.
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Interdisciplinary Connection

1. In this book, Korinna is in the Hitler Youth Movement and
wears a uniform that shows she is a member. The Jews had to
wear a star on their clothing or a yellow scarf to show that
they were Jewish. Create a skit that shows how clothing or
symbols can be used to separate people.

2. Construct a quilt with your class. Have each classmate de-
sign one square of the quilt. Each square can represent some-
one who worked against discrimination during any period of
history.

Word Mastery List

You came across the following words as you read chapters 7
and 8. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

trivial remedy eavesdrop identically
dissipated unison exasperated contemptible

Special Words

Danke
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Lesson Five: Chapters 9 & 10 (pages 91–110)

Summary

In chapter 9, Rita insists on coming home with Korinna. She
tells Korinna’s mother about the slap Korinna received the
day before. Korinna’s mother pretends that the slap was nec-
essary, that Korinna needed to be reminded of her loyalty to
the Führer. Once in Korinna’s room, Rita wants to play with
the kitten and begins to look for it around the room. To dis-
tract her, Korinna leads Rita downstairs to look. Meanwhile
her mother goes upstairs, gets the kitten and calls to the girls
that she has found it. Back upstairs in her room, Rita reads
the sentence in Korinna’s notebook: “My parents are the en-
emy.” She asks Korinna about it and Korinna says she was
just mad the day she wrote it. After Rita leaves, Rachel comes
out from the hiding place. Korinna lets her stay for awhile
and feels some tenderness toward her. The chapter ends with
Sophie and Rachel beginning their Sabbath prayers.

In chapter 10, Hans and other Gestapo agents barge into
the Rehme’s house in the middle of the night. They search the
house. When Korinna’s father tries to protect some old pho-
tographs from being torn in the search, Hans strikes him,
drawing blood. Korinna steps in front of Hans and pleads
with him to stop. The Gestapo agents do not find anything in-
criminating and finally leave. Korinna is confused and fright-
ened. She wonders if it is possible to love both the Führer and
her own family.

Comprehension Questions

1. Why do you think Rita wanted to skip the Jungmädel
meeting with Korinna?

2. How have Korinna’s feelings and attitude changed toward
Sophie and Rachel? Give an example.

3. Describe what happened when the Gestapo came to
Korinna’s house in the middle of the night.

Getting Involved with the Story

1. On page 96, Frau Rehme squeezes Korinna’s arm. What
was she trying to tell her? How important is body language
when you cannot say what you are thinking or feeling?
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2. Korinna pretends to be sick so that she can avoid Rita’s
questions, and Frau Rehme pretends to approve of Korinna’s
reprimand at the Jungmädel meeting. Both Korinna and
Frau Rehme are acting. Why is it important that they do so?
Why does Korinna continue to lie to Rita, her best friend?

3. The Krugmanns continue to observe the Jewish Sabbath,
even though they are in the attic and the rest of their family
is not with them. What does this say about them and the
strength of their religion?

4. A scene on pages 99 to 100 shows Korinna becoming closer
to the Krugmanns. She even begins to recognize aspects of
their Jewish life such as the lighting of the Sabbath candles.
How has this change in attitude happened? Has your attitude
toward someone changed? Have you thought you could tell
what someone was like just by their religion or by the color of
their skin and then been surprised at what they are really
like? Describe an experience like this that you have had.

5. In chapter 10, Hans appears again. He first appeared in
the opening chapter of the book. What is similar about these
two scenes? What does Korinna’s father mean when he says:
“We knew the old Hans, Korinna”?

6. On page 107 you see a picture of Hans ready to beat
Korinna’s father a second time. How could Hans become this
cruel to someone he knew from his childhood? Have you ever
had to deal with a bully like Hans? If bullies have a crowd of
supporters encouraging them in their cruelty, do they become
more powerful?

What Would You Do?

1. In the opening of chapter 10, Korinna has a dream. It is
similar to the snowball incident in chapter 7. Do you have
dreams about what happened to you during the day? Keep a
dream journal for a month. Look back on it to see what your
dreams are about.

2. When Rita comes to Korinna’s house, Frau Rehme has to
put on an act. Have you ever had to do this to fool someone or
to hide something? How does it make you feel to put on an
act? More powerful? Scared? List times you have put on an
act. Read your list aloud to someone you trust. Talk about the
times when people put on an act that is helpful and times
when it is harmful.
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3. Lying takes on a new meaning in this story. Think of times
when you have told lies. Have they ever been worth it? Is it all
right to lie to save a life?

4. In this section of the book, Korinna realizes that some of
her old friends have changed dramatically. She does not trust
them or even feel she knows them.

What are some things that can change people so much
that you hardly feel you know them? Drugs? War? Trauma?
Money?

Think of someone you know who has changed. What is the
reason he or she changed? Was it a good change?

5. Rita reads Korinna’s diary. Has anyone read something
you wrote in private, or a letter you wrote to someone else?
Did this invasion affect whether you continued to write in a
diary or influence what you wrote in letters or your diary af-
terward? How do you safeguard your own privacy?

6. If you were hiding in a space as small as an attic, would
you continue to practice any rituals or prayers or observe cer-
emonies or celebrations?

Exercises

Body Language

1. As the characters in this book become more careful, they
have to express themselves without using words. They use
body language. A raise of the eyebrows or a squeeze of the arm
communicates more than words by themselves. Find three ex-
amples of communicating with body language in this section.

2. In this part of the book, Korinna learns a lot about body
language, about what people say with their bodies. Invite
someone into the class to talk and lead a discussion about the
importance of body language.

3. List times when you had to express yourself without say-
ing words. Or list times when you’ve learned something from
someone by observing his or her body language.

Act out some of these times for your classmates and ask
them to guess what you are trying to communicate.

4. Charades is a game in which you act out subjects, titles, or
sayings without talking. You use your body to play this game.
Play charades with your classmates.
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5. Write a description of someone by describing only his or
her unique body language.

Interdisciplinary Connection

Create a skit about hiding runaway slaves in a house during
the time of the Underground Railroad.

Word Mastery List

You came across the following words as you read chapters 9
and 10. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

begrudgingly erupted tremulously quiver
abruptly fluid suffocate interception
reprimand erratic inconsequential

Special Words

Hebrew Tag Jewish Sabbath
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Lesson Six: Chapters 11 & 12 (pages 111–134)

Summary

Chapter 11 opens with Korinna entering the room behind the
wall on her own initiative. As a result, she becomes friendlier
to Rachel. They draw more pictures together. Rachel tells her
she has named the cat Tag, which means day, because the
only time she sees the cat is the daytime, when Korinna is
out. The next day, when Korinna goes to school, she gets into
a fight with Rita who insinuates that Korinna’s mother is not
a loyal German. Eva helps them reconcile and they go on to
the Hitler Youth meeting. After the meeting, as Korinna and
Rita walk home together, Rita tells Korinna that her mother’s
close friend, Frau Reineke, has been arrested for hiding two
Jews. Hans had arrested them the previous night. Korinna
then tells Rita about the night Hans hit her father and Rita
seems shocked at this news. When Korinna gets home, she
finds her mother sobbing in the darkening living room. Her
father comes home soon afterward.

Chapter 12 opens as Korinna and Rita are talking about
the Jews. Rita gets Korinna to say she feels sorry for the
Jews. When Korinna arrives home, she finds out from her
mother that Sophie’s other daughter, Ruth, has died of pneu-
monia in another hiding place. Korinna goes upstairs and
convinces Rachel to come out and keep her company. Finally,
Rachel draws many pictures of her sister so she will not forget
her. Korinna kindly helps Rachel believe that Ruth will con-
tinue to live in her heart.

Comprehension Questions

1. Why do you think that the only time Korinna was allowed
to see Sophie and Rachel was at mealtimes when Korinna and
her mother delivered food to them?

2. Why did Korinna go into the small room behind her bed-
room wall?

3. What do you think Rita was trying to do by telling
Korinna that she thought about the Jews often? Explain your
answer.

4. When Korinna looked at the pictures that Rachel had
drawn, what did she notice was wrong with them?
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Getting Involved with the Story

1. After Korinna opens the door to the hiding place and asks
Rachel to come out, she encourages Rachel to draw pictures of
her sister who has just died. What does this scene show about
Korinna? How do you feel about her now? Does she help
Rachel by encouraging her to draw her sister so Rachel can
remember her?

2. When you read the conversation between Rita and
Korinna on page 128, did you believe Rita was sincere? Did
you trust her? How has the author created Rita’s character so
you feel as you do about her? Find incidents, words Rita has
said, body language, etc. that support your opinion of her.

3. Find examples in the novel when Korinna says one thing
and does another.

4. “Do what I say, not what I do.”
“Actions speak louder than words.”
In these two chapters you see how Rita speaks, and you

sense what she really means, what she is all about. Have you
known people who say one thing but do another? Or people
who “talk a good game” and then do things that are hurtful or
that make them untrustworthy?

5. Think of some times when your actions were different
from your words. Think of another time when they matched.
Often our words and actions are different when we are in con-
flict: when we say something but don’t really mean it and
then don’t act on it.

What Would You Do?

1. At one point Rita says: “Jews still think they have the
right to make choices. The sooner they are all rounded up and
sent away the better it will be for all of us loyal Germans.” Yet
Jews were Germans, too. Who has the right to decide what
choices people should have?

When a group decides where a person will live, work, or
shop, is it only a brief step from deciding who has a right to
live or die? Hans and the Nazis obviously thought they had
the right to determine life or death for others. Imagine that
Hans and his group of Nazis have taken over your neighbor-
hood. Whom do you think they would allow to live? If you
were a bystander, what would you do?
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2. At one point in chapter 11, Korinna ends up comforting
her mother. She feels more grown up because her mother
seems to need her comfort, and yet she is not sure she likes
the responsibility of taking care of her mother.

Think of times when you have been asked to be the
“adult.” How did you feel about it? Were you confused?

Writing Exercises

1. “Now I know where I am. . . .” Rachel says this when she
receives the picture of Korinna’s house, and she is comforted
by the picture. Write a quick list: “Now I know where I am. I
am. . . .” List as many “I ams” as you can. (e.g., I am in love. I
am in the middle of a fight with my best friend.)

Write about one of these “I ams” in detail.

2. Read Raymond Carver’s poem, “Fear,” from his book When
Water Comes Together with Other Water. Make a list of your
own fears.

Interdisciplinary Connection

1. Play the “telephone game.” One person writes a sentence
on a piece of paper and folds it up and puts it aside. Then he
or she whispers the sentence to his or her neighbor. This per-
son whispers the sentence to his or her neighbor and so on.
After everyone has heard the sentence one at a time, the last
person writes on the board what he or she heard. Compare
this sentence to the original one. Is it exactly the same? This
demonstration shows how easy it is for information to get
mixed up.

2. The girls in the story talk about people and what they
think these people think about Hitler. In short, they gossip.
Words can be purposely interpreted differently or exaggerated
to cause harm. Can you think of an example of someone’s feel-
ings being hurt or of a rumor growing because facts were
changed? Perform a skit that shows how information can
grow or change as it is passed from person to person.

3. Draw a portrait of someone you love. Draw a portrait of
someone you hate. Ask the class to guess which is which. How
do you show visually whether you like or dislike a person?

4. The author makes us dislike Rita by having her say cer-
tain things and act in a certain way. Create a portrait of some-
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one you don’t like by using one of each of these ways to reveal
character.

5. Draw a picture of someone you knew who has died. Show
your picture to someone who knew this person. Is your picture
“accurate”?

6. Can you create a memory portrait of someone who has
died? Does this portrait keep the person close to you even
though he or she has died? Would you rather take a photo-
graph or draw a picture of someone you love?

7. Listen with your classmates to the song “You Have to Be
Carefully Taught” from the musical South Pacific. Discuss the
importance of childhood and the kind of adults you think you
will be. How do you feel about the power of role models? In
what ways do the people you know influence how you think
and feel about certain things.

Do a quick exercise on the topic of “My teachers are. . . .”
Make a list of people from whom you have learned a lot. The
list can include grandparents, parents, neighbors, friends, as
well as teachers. Read your list to your classmates and then
expand it by writing a paragraph about each person.

Word Mastery List

You came across the following words as you read chapters 11
and 12. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

suspiciously venture cooped gaping
encouragingly consoled

Special Words

Guten Tag
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Lesson Seven: Chapters 13 & 14 (pages 135–157)

Summary

Chapter 13 opens with Herr Krugmann being brought into
Korinna’s room for a reunion with his wife and daughter. As
Korinna watches the tearful hugs, she feels embarrassment.
Finally, Herr Krugmann crawls into the space with his family.
Korinna’s father tells the Krugmanns that they will be mov-
ing as soon as it is safe.

The next day at school, Rita does not wait to walk with
Korinna, and Eva avoids her too. During the youth meeting
no one talks to her. When Korinna asks Rita what is going on,
Rita is evasive, telling her she has noticed Korinna has been
acting strangely lately. Eva tells her, at great danger to her-
self, that Korinna’s house will be searched that night. When
Korinna arrives home, the Krugmanns are gone. Her parents
tell her about how they were able to get the Krugmanns out of
the house and on to their next hiding place. At the end of the
chapter Korinna is planning something with her extra Hitler
youth pamphlets.

Chapter 14 opens with the Gestapo barging into the
Rehmes’ house. Hans is with them. They tear up the house,
including Korinna’s room. When they uncover the hidden
room behind the wardrobe, they see that it contains an
homage to Hitler. Korinna had made this homage with her
pamphlets as a precaution. Hans is not entirely convinced, yet
he has no evidence of Jews hiding in the secret room.
Korinna’s parents reprimand Korinna for not telling them of
the hiding place. In the last pages, Hans kicks Korinna’s kit-
ten viciously.

Comprehension Questions

1. Whom did Korinna’s father bring up to her room in the
middle of the night?

2. Describe the plan that helped Sol, Sophie, and Rachel es-
cape from Korinna’s house.

3. What was Korinna’s explanation to Hans for the little
room behind her bedroom wall? Did he believe her? Why or
why not?
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Getting Involved with the Story

1. Korinna says that she is finally seeing things from a dif-
ferent point of view. What, in terms of all the incidents and
changes that have happened since the beginning of the book,
does this mean? Have you ever thought you knew something
for sure and then, because of things that happened or things
you learned, realized that your beliefs might be wrong? Is it
healthy to doubt someone or something?

2. On pages 138 to 140 we sense that something is wrong be-
fore Korinna does. What signs does the author give that warn
us things are not quite right?

3. At the end of chapter 14, the kitten is brutally kicked.
Throughout the book the kitten reveals things about each per-
son it comes in contact with. Look back over the book and list
all the scenes in which the kitten is involved. Jot down what
you learned about each character through his or her thoughts
about and actions toward the kitten. The kitten is a device the
author uses to reveal character.

4. Were you surprised when Eva warned Korinna? Why or
why not? What clue were you given to Eva’s character early
on in this book?

5. “I never told her I cared.”
“She knew.”
You read these words in chapter 13. Think about ways we

know someone cares about us. How do we express love? Think
of all the ways people show their love for you.

6. At one point Korinna witnesses the reunion between
Sophie, Rachel, and Rachel’s father. She feels embarrassed to
be in the room as they hug and cry with each other. Why is
she embarrassed? Are there times in life that demand pri-
vacy? What are those times? Can you think of times in your
own life that were private?

What Would You Do?

1. Korinna has to act in chapter 14. Have you ever been in a
situation of extreme danger? Did you make mistakes? How
did you decide what to do or say? How do you think Korinna
decided?
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Writing with the Five Senses

1. Think of a scene, either imagined or real, of extreme dan-
ger and tension.

2. Write the five senses—touch, taste, smell, sound, sight—
across the top of your paper.

3. Under each sense make a list of words, phrases, or sen-
tences that come to your mind about this incident in terms of
that sense. For example, under sound: gun shot popped; un-
der taste: my mouth tasted like it had sour apples in it.

4. Using your sensory list, write a description of the scene
you imagined, using all five senses in the description. Read
this aloud to a partner. Ask her or him to let you know what
works and what doesn’t in this description.

5. Rewrite the incident using your partner’s suggestions.

Interdisciplinary Connection

1. Create a skit in which a character has to make a decision
between right and wrong three separate times. Now rewrite
the skit, showing what would have happened if the character
had made the opposite decision each time.

2. Look at the photograph of a pile of shoes belonging to
those who were killed at Auschwitz. Imagine you own one of
those pairs of shoes. Write about your thoughts and feelings.

Word Mastery List

You came across the following words as you read chapters 13
and 14. Use a dictionary to look up the words you do not al-
ready know. Use the words in sentences.

ostracized incredulous hysterical grating
humiliated menacingly dismantled brazen
frantically extremities debris reassuringly
instigated

Special Words

Guten Abend
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Lesson Eight: Chapter 15 & Afterword
(pages 159–169)

Summary

We begin chapter 15 in the aftermath of the Gestapo raid. The
cat is still alive and the Rehmes share an emotional moment
together. Korinna’s parents decide to escape that very night
and they tell Korinna that Tag will have to be left behind with
friends. Korinna packs a few things to take along. She is
frightened, but realizes that the one thing that can be as im-
portant as love is freedom.

In the afterword, the author explains how young people
were caught up in the Hitler Youth Movement, how others
helped in hiding out Jews, and what the final result of the
Holocaust was.

Comprehension Questions

1. What was Korinna’s explanation for the Gestapo’s search
and raid of her house that night?

2. Why did Herr Rehme decide that his family was going to
escape that very night?

Getting Involved with the Story

1. “It’s when we feel at ease and certain of ourselves that we
make mistakes.” (page 161) Frau Rehme says this to Korinna
near the end of the book. What do you think she means by this
in the context of the story?

2. When Korinna and her parents were leaving their home,
Korinna finally realized what her father meant when he had
said maybe there is something more important than love.
What did he mean? Do you agree or disagree? Explain your
answer.

3. In the afterword, the author tells us that she “ended this
novel with Korinna’s realization that freedom is perhaps more
important than love. After all, if you’re not free to love whom
you wish, what good is love?” Do you agree or disagree? Draw
a line down the center of a piece of paper. Put the word
Freedom at the top of one column and the word Love at the top
of the other. List reasons why each is important. Draw arrows
from one column to the other when you see that a quality in
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one column is important or dependent on a quality in the
other.

4. Discuss times when people have not been free to love
whom they wish (in this country, including during slavery).
What would those alive at that time say if you asked them
which was more important, freedom or love? Does one affect
the other? How?

5. There are many quiet heroes in this story and in the story
of the Holocaust. Who are they in this book? Think of some
“super heroes.” How are these fantasy heroes from comic
books, television, or even sports different from the everyday
heroes in the book? Are they similar? Who are some quiet he-
roes in your own life? People in your neighborhood? Someone
in your church? A classmate who has taken a stand? List
them.

What Would You Do?

1. Korinna has to leave her home in the middle of the night.
What would it feel like if this happened to you? Has this hap-
pened to you or anyone you know? Interview him or her. Or
make up a character to interview or interview yourself about
this experience. What was the weather like? What did your
home look like as you saw it for the last time? What did the
air smell like? What was your primary feeling? Relief? Fear?

2. What would you take with you if you were told you had
two hours to gather a small suitcase together before you had
to flee your home? List your most important objects. Bring
one of these to class and talk about it with your friends.

3. Korinna and her family are going somewhere where there
are no guarantees or assurances. They must be self-confident
yet alert. Are there times when you need to be alert and more
critical than usual of your actions? Make a list of these times,
then read the list aloud in a circle. Examples might be when
you drive a car, when you are in an athletic event, when you
are walking down a street at night, when you are baby sitting,
when you are in a fight.

Interdisciplinary Connection

1. Korinna was betrayed by Rita, her best friend. How would
you feel if this happened to you? Make a list of the times you
have betrayed or been betrayed by someone. Write a story
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about one of these times. First write the story from the point
of view of yourself. Then write it from the point of view of the
other person.

2. What is your definition of a “hero”? Take a few minutes to
write this definition down. Draw a hero. Construct a collage
with a series of heroes. In a notebook keep track of heroes you
read about in newspapers or magazines.

3. Look up information on the conditions of slaves in this
country during slavery. Ask a historian to come to talk about
this subject. Watch a movie about slavery. Compare these
times with the times in the book. How were they alike? How
were they different?
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You have now read Behind the Bedroom Wall from cover to
cover. Let us take the time to see what the story meant to you,
what you learned from it, and how you can relate it to other
aspects in your life and in history.

Thinking Back over the Story

1. This is a book about making choices. Go through the book
and make a list of the choices Korinna was faced with. What
were her three hardest choices? Think about the hardest or
most important choice you have had to make. Write about it.
In what way was it similar, and in what way different, from
the choices that Korinna had to make? Were the consequences
similar to hers?

2. This is also a book about secrets. Turn a piece of paper
sideways. Across the top list the following characters:
Korinna, Frau Rehme, Herr Rehme, Rita, Eva, Hans. Go
through the book looking for their secrets. List them below
each name.

Make a list of secrets you have. This will be a private list
and must be kept to yourself. Look at what you have written.
Are there any secrets that you find are painful to keep? Think
of someone you might tell this secret to. Think about who will
benefit from this telling, and who might be hurt. Decide what
to do and do it.

3. What has this story meant to you? Read the back cover of
the book. Lois Lowry, the author of Number the Stars, says
that young people “will shape the future by listening to our
past.” What does she mean by this?

4. In this book Hitler has incredible power. Who benefits
from this power? The Hitler youth? Hitler? The army?
Germany? Jews? Gypsies? Those who hide Jews?

5. Compare the “ethnic cleansing” that happened in Bosnia
in the 1990s with what you know about the Holocaust and the
Nazi objectives regarding Jews and other minorities in
Europe during the 1930s and 1940s. What are the similari-
ties?

6. Who made mistakes in this story? What were their mis-
takes? Which characters used their mistakes to become better
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people? Do you think that the world has learned from this
episode in history? How important is it to learn from past mis-
takes? Do you try to learn from your own mistakes? Make two
columns. In one, list mistakes you remember making. In the
second column, list what you learned from these mistakes or
how these mistakes helped you become a better person.

7. Listen to the song “Imagine” by John Lennon. This song
imagines a world without any of the things that divide us, in-
cluding race and religion. Discuss this idea: do you agree or
disagree with Lennon’s vision? What is your vision of the
world? What will save us in the future?

Using Korinna’s Story in Your Own Life

1. Korinna was faced with a decision that could cost her her
life. Think of a decision you have made, or that someone you
know has made, that troubles you. For whose benefit did you
make this decision? Who profited from what you did or said?
When you are trying to decide what to do in different situa-
tions, use these questions as a guide for one week.

2. By getting rid of her hatred for Jews, Korinna changed
herself. Write down one or two changes you want to make
right now to change the way things are in your life, your
school or neighborhood, your community, city or town. Now
make a five-step plan that would bring about the changes.
Construct a time line, showing when each part of the plan will
happen and who will be involved.

3. Korinna paid careful attention to the radio news and to
political events. Read the newspaper and watch the TV news.
When political leaders (members of Congress, local mayors,
etc.) make decisions, try to figure out who benefits from these
decisions. The poor? The wealthy? Corporations? Working
men and women? Keep a diary of who benefits and how. At
the end of a certain amount of time, analyze what you have
found. Draw a conclusion about the actions of political leaders
in response to the question “For whose benefit is this done?”

There Is More behind the Bedroom Wall!

1. The Diary of Anne Frank was written by Anne Frank, a
young Jewish girl. After reading all or parts of the diary, think
about Anne and Rachel. Write a list called “A Day in the Life.”
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List characteristics of a typical day for each girl. Imagine
what they do all day, given the space in which they live. How
is Anne’s life similar and different from Rachel’s? How is it
similar and different from Korinna’s? Do you think Anne and
Korinna would have gotten along? Why or why not?

2. At the end of the story, Korinna is going into hiding.
Imagine what Korinna’s immediate future is going to be like.
Make a descriptive list of a day in her life. How will it be sim-
ilar and different from Anne’s and Rachel’s?

3. Now write a similar list of a day in your own life. How
does your life differ from the lives of these two young women?
How is it similar?

4. After looking at the different lives of the characters and at
your own life, make a list of things you feel thankful for hav-
ing that, prior to reading this book you never noticed you had.
You could make this into a poem the way another author
named Nazim Hikmet did when he wrote a poem entitled “I
didn’t know I loved. . . .”

How to Learn More about Korinna and Rachel

1. Using a Jewish cookbook, plan a meal and cook it for your
classmates. Invite someone to come to class to talk about the
dietary laws of observant Jews. Serve them lunch as a thank
you for talking to the class.

2. Draw a floor plan of Korinna’s house. Draw a separate in-
set plan of the room behind the bedroom wall.

3. Create a three-dimensional diorama of the upstairs of
Korinna’s house, including the space where Rachel and
Sophie lived.

4. With other students, develop a mural, showing how
Korinna’s family tricked the Gestapo and made it possible for
Rachel and her family to escape. The mural should show what
is happening: (1) at the front door when the three noisy “visi-
tors” arrive; (2) inside the house as the visitors change clothes
with the Jewish family; (3) as Rachel and her parents ride
away on their bikes, passing Korinna in the dark street; and
(4) the three visitors leaving by the back alleyway.

5. Invite someone into your classroom to talk about resolving
conflict.
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6. Write to the Holocaust Museum in Washington, D.C. Ask
them for information on something you want to know about
the Holocaust. Make the letter clear and formal. Or reach the
museum through the Internet. Share what you learn with the
class.
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Further Resources

Fiction

Adler, David R. The Number on My Grandfather’s Arm.
Mystery.

Baylis-White, Mary. Sheltering Rebecca.
Innocenti, Roberto. Rose Blanche.
Lowry, Lois. Number the Stars.
Provost, Gary. David and Max. Mystery.
Reiss, Johanna. The Upstairs Room.
Richter, Hans Peter. Friedrich.
Richter, Hans. I Was There.
Schnur, Steven. The Shadow Children. Mystery.
Szambelan-Strevinsky, Christine. Dark Hour of Noon.
Wiseman, Thomas. Children of the Ruins.
Yolen, Jane. The Devil’s Arithmetic.
Zalben, Janes Breskin. The Fortuneteller in 5B.

Nonfiction

Adler, David. Child of the Warsaw Ghetto.
Adler, David. Hilde and Eli: Children of the Holocaust.
Adler, David. A Picture Book of Anne Frank.
Adler, David A. We Remember the Holocaust.
Adler, Richard. Anne Frank.
Alexander, Lloyd,  et al. The Big Book for Peace.
Amdour, Richard. Anne Frank.
Ayer, Eleanor. Parallel Journeys.
Bachrach, Susan D. Tell Them We Remember, the Story of the

Holocaust.
Berenbaum, Michael. The World Must Know.
Black, Wallace B., and Jean F. Blashfield. America Prepares

for War.
Boas, Jacob. We Are Witness, Five Diaries of Teenagers Who

Died in the Holocaust.
Buchignani, Walter. Tell No One Who You Are, The Hidden

Childhood of Regine Miller.
Burns, Marilyn. The Hanukkah Book.
Drucker, Malka. Jacob’s Rescue: A Holocaust Story.
Drucker, Olga Levy. Kindertransport.
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Dwork, Deborah. Children with a Star: Jewish Youth in Nazi
Europe.

Ehrlich, Amy. The Story of Hanukkah.
Finkelstein, Norman. Remember Not to Forget: A Memory of

the Holocaust.
Fogelman, Eva. Conscience and Courage; Rescuers of Jews

During the Holocaust.
Frank, Anne. Anne Frank: The Diary of a Young Girl.
The Diary of Anne Frank: The Critical Edition. The diary

plus commentary.
Gies, Miep. Anne Frank Remembered. The story of the

woman who helped hide the Frank family.
Gilbert, Martin. Atlas of the Holocaust.
Greenfeld, Howard. The Hidden Children.
Hallie, Phillip. Lest Innocent Blood Be Shed: The Story of the

Village of Le Chambon.
Hamanaka, Sheila. The Journey: Japanese American, Racism

and Renewal.
Handler, Andrew. Young People Speak: Surviving the

Holocaust in Hungary.
Hayes, Eileen. Children of the Swastika.
Hirsh, Marilyn. The Hanukkah Story.
Hurwitz, Johanna. Anne Frank: Life in Hiding.
Keneally, Thomas. Shindler’s List.
Koehn, Ilse. Mischling, Second Degree, My Childhood in Nazi

Germany.
Langer, Lawrence. Art From the Ashes: A Holocaust

Anthology.
Lawson, Don. World War II Home Fronts.
Leitner, Isabella. The Big Lie: A True Story.
Meltzer, Milton. Never to Forget: The Jews of the Holocaust.
Meltzer, Milton. The Rescue.
Meltzer, Milton. Rescue: The Story of How Gentiles Saved

Jews in the Holocaust.
Ransom, Candice F. So Young to Die: The Story of Hanna

Senesh.
Reiss, Johanna. The Upstairs Room. A Jewish teenager hid-

den by a Gentile family in Holland.
Rogasky, Barbara. Smoke and Ashes: The Story of the

Holocaust.
Rosenberg, Maxine B. Hiding to Survive.
Snyder, Louis. World War II.
Stein, Andre. Hidden Children.
Stein, Conrad. Hitler Youth.
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Stein, Conrad R. World at War: The Home Front.
Sutin, Jack, and Rochelle Sutin. Jack and Rochelle: Survival

in the Forest in Poland.
Szwajer, Adina Blady. I Remember Nothing More, The

Warsaw Children’s Hospital and the Jewish Resistance.
Tames, Richard. Anne Frank.
Ten Boom, Corrie. The Hiding Place. A righteous Gentile tells

of her Holocaust experiences.
Whiteman, Dorit Bader. The Uprooted: A Hitler legacy.
Van der Geest, Jack. Was God on Vacation?
Verhoeven. Anne Frank: Beyond the Diary.
Wiesel, Elie. Night.
Wilkormirsk, Binjamin. Fragments; Account of a Child

Hidden in World War II.
Zieman, Joseph. The Cigarette Sellers of Three Crosses

Square: Escape from the Warsaw Ghetto.
Zyskind, Sara. Stolen Years.

Books of Related Interest

Brent, Linda. Incidents in the Life of a Slave Girl.
Brown, Jean E., Elaine C. Stephens, and Janet E. Rubin, eds.

Images from the Holocaust: A Literature Anthology.
Includes poetry, fiction, nonfiction, and drama.

Bunting, Eve. Terrible Things: An Allegory of the Holocaust.
Illustrated by Stephen Gammell.

Napoli, Donna Jo. Stones in Water.
Rochman, Hazel,  and Darlene Z. McCampbell, eds. Bearing

Witness: Stories of the Holocaust.
Strasser, Todd. The Wave. Dramatization of an actual class-

room experiment on individualism versus conformity.
Video also available.

Other Resources

Brother Future. Video.
Fiddler on the Roof. Video.
The Holocaust. Video.
I Never Saw Another Butterfly. Children’s poetry from a Nazi

camp.
The Ten Commandments. Video.
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A rich source of material is:
The U. S. Memorial Holocaust Museum
100 Raoul Wallenberg Place, S.W.
Washington, DC 20024-2150
Main switchboard: (202) 488-0400
You can reach the following departments by e-mail:

Education Department: education@ushmm.org
Research Institute: research@ushmm.org
Library: library@ushmm.org
Archive: archive@ushmm.org
Membership: membership@ushmm.org

The World Wide Web address is: http://www.ushmm.org

For a fine catalogue of books, videos, and films for all grades
contact:

Holocaust, 1997
Resources & Materials
Social Studies School Service
10200 Jefferson Boulevard
P. O. Box 802
Culver City, CA 90232-0802
Phone: (800) 421-4246
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Glossary

Translations of Foreign Terminology

Danke: Thank you

Frau: Mrs.

Fräulein: Miss

Führer: leader, ruler. In this book refers to Hitler.

Gute nacht: Good night

Guten abend: Good evening

Guten morgen: Good morning

Guten tag: Good day

Heil Hitler: a salute to Hitler, “Hail”

Herr: Mr.

Jungmädel: Nazi youth group for girls

Liebling: darling

Schrank: cupboard

Tag: day
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Unfamiliar Words and Phrases

anti-Semitism: An ideology that surfaced in the medieval
time period, it is the prejudice and discrimination against
persons of the Jewish faith.

concentration camp: A guarded compound for the detention or
imprisonment of aliens, political opponents, etc.
Specifically, the camps established by Nazis in World War
II for the confinement, persecution, and mass execution of
prisoners.

dictator: A person exercising absolute power, especially one
who assumes absolute control in a government without
hereditary right or the free consent of the people.

“The Final Solution”: Hitler’s plan to annihilate the Jewish
population of the world.

genocide: The systematic destruction and murder of a partic-
ular group of people.

Gentile: Someone who is not Jewish.

Gestapo: German state police force.

ghetto: A section of a city in which, during earlier times in
most European countries, all Jews were required to live.

Hebrew: 1. A member of the ancient Semitic people, the an-
cestors of Jews today. 2. The Semitic language spoken in
the area of Palestine until about the third century B.C.
Revived in the nineteenth and twentieth centuries as a
spoken language, it is now the official language of Israel.

Holocaust: Generally meaning a great or complete devasta-
tion or destruction. This book addresses the Jewish
Holocaust, the systematic extermination of the Jews, per-
petrated by Hitler and his Nazis.

“The Jewish Question”: This ideology surfaced in western
Europe during the Enlightenment period, blaming Jews
for the world’s problems. Because the Jews comprised a
nonpolitical, non-nationalistic portion of a country’s popu-
lation, social and economic ills were blamed on them.

Jewish Sabbath: Period of religious observation that starts at
sundown on Friday and ends at sundown on Saturday.
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Kristallnacht: One night in 1938 when the Nazis systemati-
cally smashed Jewish businesses, places of worship, and
offices. Because all the smashed glass everywhere looked
like crystal, it was called the “night of crystal.”

kosher: Food prepared according to Jewish dietary law, which
requires that meat and dairy products be prepared and
cooked separately.

Nazi: Originally from “Nanshe,” the Sumerian city goddess of
Nina, also pronounced “Nazi” in the Mesopotamian reli-
gion. Modern Use: Known as the National Socialist
German Workers’ Party, under Hitler from 1933 to 1945.
The party was first established in 1919 by a Munich lock-
smith, but then taken over by Hitler in 1920.

scapegoat: One who is made to bear the blame for others or to
suffer in their place.

Star of David: From the Old Testament, David was a king
through whom God would bestow his good will upon the
Jewish people and the land of Israel. The star of David is
the symbol of this covenant between God and David.

swastika: Generally, a figure used as a symbol or an orna-
ment in the Old World and in America since prehistoric
times. In the book it represents the official emblem of the
Nazi Party and Third Reich of Germany.

synagogue: Jewish place of worship

totalitarian: A state in which one person or group commands
complete political power and control and bans all opposi-
tion.

Treaty of Versailles: After World War I, the Allied Powers
(mainly the United States, England, France, and Italy)
designed a treaty that would establish peace and make
Germany pay for the majority of war reparation costs.
The treaty’s primary aim was to prevent Germany from
becoming a potent military power again. Germany reluc-
tantly signed the treaty in the Palace of Versailles,
France, in 1919.


